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AFFIRMATIONS AND ASSURANCES  

As the authorized lead petitioner, I, Brian Bauer, hereby certify that the information submitted in 

this petition for the renewal of a California public charter school, Granada Hills Charter High 

School ( hereinafter ñGHCHSò or ñCharter Schoolò or ñGranada Hills Charterò), located within 

the boundaries of the Los Angeles Unified School District is true to the best of my knowledge and 

belief; I also certify that this petition does not constitute the conversion of a private school to the 

status of a public charter school; and further, I understand the Charter School shall 

 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other 

operations. EC 47605(d)(1) 

 

¶ Not charge tuition. EC 47605(d)(1) 

 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 

expression, nationality, race or ethnicity, religion, sexual orientation, or any other 

characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the 

Penal Code. EC 47605(d)(1) 

 

¶ Not enroll pupils over 19 years of age unless continuously enrolled in public school and 

making satisfactory progress toward high school diploma requirements 

 

¶ If a pupil is expelled or leaves the charter school without graduating or completing the school 

year for any reason, the charter school shall notify the superintendent of the school district of 

the pupilôs last known address within 30 days, and shall, upon request, provide that school 

district with a copy of the cumulative record of the pupil, including a transcript of grades or 

report card, and health information. EC 47605(d)(3)  

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Educ. 

Code sections 60605 and 60851 and any other statewide standards authorized in statute or 

pupil assessments applicable to pupils in non-charter public schools. EC 47605(c)(1) 

 

¶ Consult, on a regular basis, with the charter schoolôs parents, legal guardians, and teachers 
regarding the schoolôs educational programs. EC 47605(c)(2)    

 

¶ Determine attendance by a public random drawing, if the number of pupils who wish to attend the 

charter school exceeds the schoolôs capacity. Preference shall be extended to pupils who currently 

attend the charter school and pupils who reside in the District. EC 47605(d)(2)(B)Be deemed the 

exclusive public school employer of the employees of the GHCHS for purposes of the 

Educational Employment Relations Act.  [Ref. Education Code Section 47605 (b)(5)(O)] 

¶ Adhere to all provisions of federal law related to students with disabilities including, but not 

limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with 

Disabilities Act of 1990 and the Individuals with Disabilities in Education Improvement Act of 

2004.  
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¶ Meet all requirements for employment set forth in applicable provisions of law, including, but 

not limited to credentials, as necessary. [Ref. Title 5 California Code of Regulations Section 

11967.5.1(f)(5)(C)]  

¶ Not require any child to attend the Charter School nor any employee to work at the Charter 

School. 

¶ Ensure that teachers in the Charter School hold a Commission on Teacher Credentialing 

certificate, permit, or other document equivalent to that which a teacher in other public schools 

are required to hold. As allowed by statute, flexibility will be given to non-core, non-college 

preparatory teachers. [Ref. California Education Code Section 47605(l)] 

¶ Maintain at all times all necessary and appropriate insurance coverage 

¶ For each fiscal year, offer at a minimum, the number of minutes of instruction per grade level 

as required by Education Code Section 47612.5(a)(1)(A)-(D) 

¶ Follow any and all other federal, state, and local laws and regulations that apply to GHCHS 

including but not limited to the following:  

 

o GHCHS shall maintain accurate and contemporaneous written records that document all 

pupil attendance and make these records available for audit and inspection.  

o GHCHS shall on a regular basis consult with its parents and teachers regarding the Charter 

School's education programs.  

o GHCHS shall comply with any jurisdictional limitations to locations of its facilities.  

o GHCHS shall comply with all laws establishing the minimum and maximum age for public 

school enrollment.  

o GHCHS shall comply with all applicable portions of the No Child Left Behind Act.  

o GHCHS shall comply with the Public Records Act.  

o GHCHS shall comply with the Family Educational Rights and Privacy Act 

o GHCHS shall comply with the Ralph M. Brown Act. 

o GHCHS shall meet or exceed the legally required minimum of school days. 

 

 

 

_______________________________________ ____________11/25/2013______________ 

Brian Bauer, Lead Petitioner    Date 

Executive Director 
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ELEMENT 1:  THE EDUCATIONAL PROGRAM  

 

A description of the educational program of the school, designed, among other things, to 

identify those whom the school is attempting to educate, what it means to be an óeducated 

personô  in the 21st century, and how learning best occurs.  The goals identified in that 

program shall include the objective of enabling pupils to become self-motivated, competent, 

and lifelong learners.  Ed. Code § 47605 (b)(5)(A)(i) 

 

  A description, for the charter school, of annual goals, for all pupils and for each subgroup of 

pupils identified pursuant to Section 52052, to be achieved in the state priorities, as described 

in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the 

program operated, by the charter school, and specific annual actions to achieve those goals. A 

charter petition may identify additional school priorities, the goals for the school priorities, 

and the specific annual actions to achieve those goals.ò Cal. Ed. Code § 47605(b)(5)(A)(ii). 

 

General Information 

 

¶ The contact person for GHCHS is Brian Bauer, Executive Director. 

¶ The contact address for GHCHS is 10535 Zelzah Avenue, Granada Hills, CA, 91344 

¶ The contact phone number for GHCHS is 818/360.2361. 

¶ The proposed address or target community of GHCHS is the students who live in the 

former LAUSD attendance boundary which is located in Los Angeles Unified School 

District (ñLAUSDò or ñDistrictò) Board District 3 and Educational Service Center North. 

¶ The term of this charter shall be from July 1, 2014 to June 30, 2019. 

¶ The grade configuration of Charter School is 9-12. 

¶ The number of students in the first year will be approximately 400, with additional seats 

made available through the LAUSD Board approved Charter Augmentation Grant and the 

acquisition of other property. 

¶ The grade level(s) of the students in the first year will be 9-12. 

¶ The scheduled opening date of Charter School is 7/1/2014  

¶ The admission requirements include (see Element 8)  

¶ The enrollment capacity is 5,500*   (Enrollment capacity is defined as all students who are 

enrolled in Charter School regardless of student residency). 

¶ The type of instructional calendar will be traditional. 

¶ The bell schedule for Charter School will be a 6-period day with zero and seventh period 

options. 

¶ If space is available, traveling students will have the option to attend.  

 

*Granada Hills Charterôs current student enrollment is approximately 4,300. During the 

five year term of the charter (2014-2019), GHCHS may increase enrollment up to 5,500, 

given approval of the LAUSD Board for a Charter Augmentation Grant to create 

approximately 200 additional grades 9-12 seats on the GHCHS campus, GHCHSôs recent 

acquisition of a seven acre school site (Pinecrest) less than one mile from GHCHS, or 

another property acquisition. 
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CALIFORNIA 

API 
ACADEMIC PERFORMANCE INDEX 

Met schoolwide 
growth target YES 
Met growth target 
for prior school year YES 
API score 885 
Growth attained 
from prior year +7 
Met subgroup 
growth targets* Yes 

 

Local Control and Accountability Plan 

Charter School acknowledges and agrees that it must comply with all applicable laws and 

regulations related to AB 97 (Local Control Funding Formula), as they may be amended from 

time to time, which include the requirement that Charter School submit a Local Control and 

Accountability Plan (LCAP) to the Charter Schools Division and the Los Angeles County 

Superintendent of Schools on or before July 1, 2014.  In accordance with California Education 

Code §§ 47604.33 and 47606.5, Charter School shall annually update its goals and annual actions 

to achieve those goals identified in the charter pursuant to Education Code § 47605(b)(5)(A)(ii), 

using the Local Control and Accountability Plan template to be adopted by the State Board of 

Education.  Charter School shall submit its annual update to the Charter Schools Division on or 

before July 1 of each applicable year, beginning in 2015.  Charter School shall comply with all 

requirements of Education Code § 47606.5, including but not limited to the requirement that 

Charter School ñshall consult with teachers, principals, administrators, other school personnel, 

parents, and pupils in developing the annual update.ò Ä 47606.5(e). 

 

 

COMMUNITY NEED FOR CHARTER SCHOOL  

 

Since our conversion to independent charter status in 2003, Granada Hills Charter High School 

has existed to meet the needs of the community we serve.  We fulfill the need for a high 

performing comprehensive high schoolï a place for students transitioning from area private 

schools, home schooled students, and students seeking a school of choice, as well as those 

students who reside in the pre-charter attendance boundary.  Granada Hills Charter provides 

students in the neighborhood and surrounding areas with a rich environment for 21
st
 Century 

college and career readiness highlighting academic programs and career technical education 

classes based on student and community interests and needs.  Granada has an API score of 885 

which reflects a 112 point increase since 2004.  The data dashboard and the WASC self-study 

included with this petition show the schoolôs historical record of performance.  

 

With more than 2,000 students on our annual wait list, the demand for 

additional Granada Hills Charter High School seats is great.   The 

additional seats will allow more students in our community and 

surrounding areas to attend a high-achieving, self-governed charter 

school and benefit from the policies and innovations that make it a 

model 21
st
 century college-ready, career-focused independent charter 

high school and a learning center that is a source of community pride. 

Measures of Progress:  Granada Hills Charterôs API was 885 (out of 

1000). This is an increase of 7 points compared with last yearôs API. 

About 99 percent of our students took the test.  All subgroups met 

their API growth target. 

 

We met 25 out of 26 criteria for the annual yearly progress. Adequate yearly progress (AYP) is the 

measure by which schools, districts, and states are held accountable for student performance under 

Title I of the No Child Left Behind Act of 2001 (NCLB), the current version of the Elementary 

and Secondary Education Act. We met the participation rate, graduation rate and overall API 

growth targets, however because we fell short in our Asian subgroup ELA target of 88.9 percent 

proficiency in our Annual Measurable Objectives (AMOs) we did not make AYP. AMOs are the 

percent of students that must score proficient or advanced on English language arts and 

mathematics tests aligned with state content standards (such as the California Standards Tests and 

the California High School Exit Exam). 
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Curriculum and Instruction  

Although all departments have completed a blue-print aligning curriculum with the Common Core 

State Standards (CCSS) and California Content Standards, development of specific assignments to 

measure individual accomplishment of the expected school-wide learning results remains in 

progress as Granada prepares all students to be college and career ready. The English department 

maintains individual portfolios for each student in which students monitor their yearly progress 

toward department-wide benchmarks, and reflect on their developing accomplishment of the 

ESLRs. School-wide, each department has collaboratively created formative, benchmark and 

summative standards-based assessments and rubrics to measure student learning across content 

and grade-levels. As a result of these improved assessments and the additional information made 

available to classroom teachers through DataDirector, all students receive Granadaôs guaranteed 

curriculum.  During professional development meetings in August of 2011, teachers and 

instructional support staff were introduced to the CCSS. Faculty had an opportunity to examine, 

understand and make necessary connections to current standards. The focus on literacy in the 

Common Core Standards is providing additional opportunities for teachers to create relevance and 

address content-area alignment with college and career readiness. Teachers meet regularly in 

content and interdisciplinary groups to create new units of study, integrate literacy into existing 

units and discuss strategies to facilitate the learning of all students. 

 

Intervent ion Steps 

Working collaboratively in departments and in cross-department teams, teachers integrate 

activities that employ technology such as Smart Boards, Internet resources, blogs, and educational 

web-based activities that supplement new and existing curricular units. Expanded technology both 

for classroom instruction and data collection has also contributed to the expansion of common 

assessments- the results of which are used to determine next steps in classroom instruction. In 

2008, the GHCHS board adopted the policy that beginning with the class of 2012, all students 

would complete A-G UC requirements; to assist students in meeting these graduation goals, 

Granada has continually strengthened its partnerships with local community colleges to offer after-

school classes and expanded online credit recovery classes. On-going outreach to all grade-levels 

from the college-office counselors provides additional support to improve graduation rates, help 

students access post-secondary enrollment in two-or four-year colleges, and consider career 

technology education programs.  
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College and Career Readiness 

Granada Hills Charter has a well-established college-bound culture. Ninth graders take a lab 

science (biology or physics) and either a geography course, a Skills for Success course (which 

supports algebra and study skills), or a Digital Imaging class. All students take all of the A-G 

courses required for admission to the University of California/ California State University and the 

Granada Hills Charter High School diploma. All ninth, tenth and eleventh graders take the PSAT, 

and sophomores and juniors receive support in PSAT, SAT, and ACT preparation classes. 

 

The GHCHS College and Career Office is staffed with three full -time college and career 

counselors who conduct evening college roadmap meetings for incoming ninth grade students and 

parents. Every year GHCHS hosts the largest college fair in the northern San Fernando Valley, 

with over 60 colleges and universities represented. Beginning in the fall of the senior year, the 

college counselors offer workshops, coffee talks, financial aid meetings, and weekly college visits 

for parents and students. All seniors can complete their applications online at school with the help 

of the college counselors. Ten guidance counselors help students develop four-year college plans 

and assist at- risk students with their future needs. Students may also take college courses offered 

on campus or at local colleges. A career counselor helps them evaluate career opportunities and 

internships. 

 

In the 2011-12 academic year, 77 percent of the graduating seniors took the SAT.  Granada Hills 

Charter students achieved an average verbal/critical reading score of 541, an average math score 

of 568, and an average writing score of 547 with an average total score of 1656.  This is well 

above California and global averages of 1503 and 1498 respectively. SAT results in mathematics 

and verbal/critical reading have shown consistent growth since the inception of charter status. 

Since the advent of the Writing portion of the SAT, the GHCHS mean score has increased from 

526 to 547. 

 

Granada Hills Charter High School twelfth graders consistently score higher than the California 

state average on the ACT. In 2012 sixty-five percent of GHCHS students met all four ACT 

benchmarks compared to the state average of thirty-one percent. Meeting these benchmarks 

indicates a 50 percent chance of obtaining a B or higher or about a 75 percent chance of obtaining 

a C or higher in the corresponding credit-bearing college courses. 

 

In the 2011-12 academic year, 1256 students took 1,273 Advanced Placement exams and 82.4 

percent of these students obtained a passing score in the 23 different courses offered at GHCHS.  

Since 2009 there has been an increase of 451 students taking Advanced Placement exams and an 

increase of 1,003 exams given.  In addition, the pass rate of students obtaining a score of 3 or 

more has increased by 3.3 percent.   

 

In the 2011ï2012 school year, 72.4 percent of Granada Hills Charter High Schoolôs graduates 

passed courses with a C or better required for admission to the University of California (UC) or 

the California State University (CSU) system, compared with 38.3 percent of students statewide, 

39.4 percent countywide or 36.8 percent in LAUSD. 

 

Granada Hills Charter continues to consistently improve eleventh grade performance on the Early 

Assessment Program (EAP) for College Readiness for California State University. Since 2009 

eleventh grade students identified ñReady for Collegeò in English has increased by six percent.  In 

math, identification for college readiness has increased by eight percent.  
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In addition to monthly college-prep/career awareness activities sponsored by the college and 

career office, such as parent information evenings, financial aid workshops, and peer-college 

counselor sessions, Granada Hills Charter has and continues to  sponsor a college faire for the past 

two years providing approximately 1000 attendeesô access to College/University representatives 

from over 50 colleges.  Each spring, the career faire brings representatives from local businesses, 

public service agencies, military recruiters and professional schools to dialogue and communicate 

with the students. In addition, incoming ninth grade students take a career inventory assessment, 

the results of which help counselors identify a course of study best suited to the studentsô goals.  

New computer applications to the student data system, eSchool Plus allow school personnel to 

collect and utilize information on parent involvement and the post-secondary choices of graduates.  

This information assists the counseling and intervention staff in directing resources to help all 

families prepare for appropriate post-secondary choices. 

 

Focus for Improvement 

As part of the schoolwide WASC accreditation process, the school reaffirmed the Expected 

Schoolwide Learning Results (ESLRS). Every student who graduates from Granada will be: 

¶ An Effective Communicator, able to read, write, converse and listen for a variety of 

purposes; 

¶ An Information Manager, able to locate, access, organize, evaluate and apply information 

in a complex and technological world; 

¶ A Problem Solver, able to apply a variety of thinking, creative and computing skills to 

produce solutions for a practical and theoretical problems; 

¶ A Productive Member of Society, able to demonstrate healthy, responsible behavior and to 

work collaboratively and respectfully in a linguistically and culturally diverse global 

community; and, 

¶ A Lifelong Learner, able to set educational and career goals, to develop a realistic strategy 

to achieve those goals and to apply content knowledge and critical thinking skills to adapt 

to a rapidly changing environment. 

 

Our Schoolwide Action Plan has the following goals: 

¶ Goal #1: Revisit the vision and mission statement of GHCHS to reflect expected school-

wide learning results, global awareness, and college and 21
st
 Century career readiness 

goals for all students. 

¶ Goal #2: Increase intra- and inter-departmental sharing of best practices in differentiated 

instruction, strategic reading and critical thinking strategies to improve student learning. 

¶ Goal #3: Explore and develop relevant content area curriculum and applications to 21st 

Century global career opportunities. 

¶ Goal #4: Continue development of a school-wide systematic process for monitoring, and 

evaluating student performance data and implementing modifications to meet the learning 

needs of all students, including EL and students with disabilities. 

¶ Goal #5: Expand and strengthen existing opportunities and create engagement models for 

parent and community involvement in comprehensive student support; including academic 

engagement, social, emotional, and academic intervention, enrichment activities, and 

college/career awareness. 
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In 2010, 96.1 percent of students who entered Granada as ninth graders graduated, and 98 percent 

of those graduating seniors were accepted to a two- or four-year college.  The percentage of 

eleventh graders demonstrating college-readiness in English and math on the Early Assessment 

Program of the California State University System has increased dramatically as the result of 

targeted instruction in both the English and Math Departments toward the reading, writing and 

computing skills measured on the EAP and CST assessments.  The EAP provides an alternative 

means for students to become exempt from CSU placement tests.  In 2008, 36 percent in English 

and 19 percent in math were exempt from the English Placement Test (EPT) and the Entry Level 

Math test (ELM); in 2011, 48 percent in English and 32 percent in math were designated exempt. 

Since the inception of our charter, GHCHS has provided for all ninth, tenth, and eleventh grade 

students to take the PSAT.  New analytical tools from the College Board allow us to use the PSAT 

to gather additional information about the college-readiness of our students. 

 

Articulation and Outreach 

Outreach to incoming ninth graders is key to a smooth high school transition.  Each spring, the 

principals and English and math department chairs from our local middle schools are invited to a 

breakfast meeting with GHCHS counselors, administrators and department chairs to review 

enrollment procedures, inform them of our spring articulation nights, and discuss placement tests 

and academic readiness.  In March of each year, GHCHS hosts two articulation nights (divided 

alphabetically) for incoming ninth grade students and their parents.  Enrollment procedures, 

information about Summer Transition Academy, our instructional program, attendance policy, and 

enrichment opportunities, in addition to presentations by various clubs, athletic and performance 

programs are provided for incoming families.  Following articulation night, counselors visit 

middle-school campuses to meet with students and provide them with individual enrollment 

information; subsequent to these meetings and verification of enrollment, parents and students 

schedule a personal conference with their childôs counselor to discuss the studentôs ninth grade 

program and create a four-year educational plan. 

 

Professional Development 

Ongoing professional and personal growth opportunities are provided based on continuous 

analysis of student achievement data and student work portfolios as well as teacher identified 

growth needs and interests.  

¶ Teachers benefit most from professional development that provides time for teacher-to-

teacher interaction focused on classroom practice.  Granada Hills Charter teachers have 

ongoing regular time for common planning, analysis of student work, and lesson study 

based on core content standards. Teachers meet every week on Tuesday mornings for an 

hour to plan, prepare, analyze, and share promising practices.  

¶ Teachers have the opportunity to participate in peer observations, self-reflection and 

student satisfaction surveys. Teachers are an ongoing part of the design creation and 

participation of classroom instruction and performance standards as determined by the 

California Standards for the Teaching Profession.  The administrative team conducts 

individual teacher performance evaluations based on clear benchmarks for performance.  

¶ Students learn best with teachers who are knowledgeable of their subject field, are well 

trained to deliver rigorous instruction and are able to attend to the diverse needs of each 

student as an individual. Granada Hills Charterôs teachers work in small collaborative 

teams using the model of Professional Learning Communities with common planning time 

where teacher scholarship is fostered and nurtured through communal learning and unit 

planning, and where accountability for student success is a shared responsibility.  
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¶ Staff development is designed by department leadership in response to identified teacher 

needs, student needs and schoolwide goals.  Each year department chairs and instructional 

advisors survey their members to identify areas of growth for the department in instruction, 

assessment and curriculum development.  Department leaders come together both at the 

beginning and end of the school year to examine current educational research on best 

practices, ways of using student data to inform instruction and align department goals with 

schoolwide goals.  By reflecting on individual department needs, the Leadership Team sets 

the agenda for professional development days.  

¶ Granada Hills Charter provides school-wide and targeted professional development to both 

certificated and classified personnel. Before the beginning of the fall semester, teachers 

have three full Professional Learning Days designed to establish goals and lay the 

groundwork for targeted professional development throughout the year.  In addition, 

teachers and instructional aides meet every Tuesday morning for an hour before school for 

department, interdisciplinary and academic program meetings.  Teachers meet in their 

content specific groups to establish the guaranteed curriculum, share practice, evaluate 

strategies, develop common formative and summative assessments, examine data, calibrate 

student work, and reflect on next steps.   

¶ The recursive cycle of planning, assessing, examining data, and re-teaching helps teachers 

identify students who need intervention and additional support and provide timely 

assistance.   The flexibility of horizontal and vertical teaming gives teachers a broader 

perspective and understanding of how students perform in similar groups and how they 

perform year to year. Vertical teaming begins with the end in mind and backward planning 

becomes the natural outcome of collaboration amongst teachers. Vertical teams in English 

work from grades 9-12 and Math in Algebra 1 and 2.  

¶ Throughout the year, teachers and classified staff regularly attend professional conferences 

and workshops on topics that deal with charter initiatives, literacy across content areas, 

instructional methods and classroom management.  New teachers meet regularly with their 

mentors and individual members of the administrative team to receive support and 

guidance.  

Content specific teacher collaborative teams continue to develop and refine standards-based 

assessments to assess student mastery of skills. Assessment results allow teachers to provide 

timely intervention and additional tutoring support as needed. 

In 2012-2013, all constituents further expanded on the person-centered, growth-focused theme and 

continue to focus on relevant curriculum and student learning providing equity and access to all 

for greater academic achievement. 

Enrollment Roll-Out Plan 

Grade 2014-15 2015-16*  2016-17*  2017-18*  2018-19*  

9 1075 1075 1075 1075 1075 

10 1075 1075 1075 1075 1075 

11 1075 1075 1075 1075 1075 

12 1075 1075 1075 1075 1075 
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The Pinecrest site (or another GHCHS acquired site) may serve up to 1,000 additional high school 

seats during the five year term of the charter. The LAUSD Board-approved Charter Augmentation 

Grant may create an additional 200 grades 9-12 seats on the GHCHS campus.  Granada Hills 

Charter enrollment may increase to 5,500. 

 

Student Population Served 

Granada Hills Charterôs student population is a melting pot with over 60 nationalities represented 

and approximately 40 languages other than English spoken at home.  Granada Hills Charter 

attempts to achieve a stable pupil population that represents the racial and ethnic diversity of the 

territorial jurisdiction.  Pupils can achieve the goal of becoming productive citizens in a 

multicultural world if they are educated in a multicultural environment 

Present student demographics show a wide range of socio-economic, educational and cultural 

backgrounds. The 2013-14 student population consists of 38.4 percent Hispanic or Latino, 16.5 

percent Asian, 4.1 percent Black or African American, 10.5 percent Filipino, 0.2 percent 

American Indian or Alaska Native, 0.2 percent Native Hawaiian or Other Pacific Islander, 27.3 

percent White and 2.9 percent Multiple (or Not Reported). The most significant change in student 

ethnic groups since our last charter petition in 2008 is an 8.5 percent increase (29.9 to 38.4 

percent) in the Hispanic or Latino population.  Additionally,  the Filipino population increased 4.9 

percent (5.6 to 10.5 percent)   and there has been a 5.0 percent drop (32.3 to 27.3 percent)  in the 

White student demographic. Increases are also seen in Armenian and Arabic student populations. 

Currently, over 2,200 students are eligible for National School Lunch Program (ñFree or Reduced 

Mealsò), a marked increase from 36.0 percent to 53.4 percent in the last four years. 

Reflecting on the population changes in the GHCHS community over the past six years, since our 

last full WASC report, a general increase in the number of Hispanic and Filipino students and a 

decrease in the White (not Hispanic) and Asian student population is noted.  Such demographic 

changes prompted the staff to examine new intervention approaches to address the language and 

math needs of all its students. 
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SURROUNDING SCHOOLS DEMOGRAPHIC AND PERFORMANCE DATA 

LAUSD Schools 
# of 

Students 
2013 

2013* % 
Economically 

Disadvantaged 

% of 
Special Ed. 
Students** 

% of 
English 

Learners 

% Major 
Ethnicity 

#1 

% Major 
Ethnicity 

#2 

% Major 
Ethnicity 

#3 

2013 
Growth 

API 

2012 
API 

Statewide 
Rank 

2012  
API 

Similar 
Schools 
Rank 

Met 
Schoolwide 

Growth 
Target?  

Met 
Subgroup 
Growth 
Targets? 

Chatsworth 
High School 

2,495 
55% 

1,368 
13% 

10% 
249 

55.9% 
Hispanic 

19.9% 
White 

10.9% 
Asian 

717 5 4 NO NO 

Cleveland 
High School 

3,393 
69% 

2,343 
11% 

13% 
448 

62.2% 
Hispanic 

14.7% 
White 

12.4% 
Asian 

807 7 9 YES NO 

Kennedy 
High School 

2,285 
60% 

1,378 
15% 

9% 
212 

77% 
Hispanic 

10.0% 
White 

5.0%  
Filipino 

723 3 4 YES NO 

Monroe 
High School 

2,577 
75% 

1,943 
13% 

20% 
526 

86.2% 
Hispanic 

3.8% 
Filipino 

3.5% 
White 
3.5% 

Afr.Am. 

689 3 7 NO NO 

Northridge 
Academy HS 

1,075 
70% 
750 

13% 
7% 
70 

64.7% 
Hispanic 

19.3% 
White 

6.1% 
Filipino 

763 5 8 YES YES 

Valley 
Academy 

VAAS 

1,161 
63% 
732 

15% 
7% 
84 

61.7% 
Hispanic 

18.9% 
White 

7.2%  
African 
Amer. 

724 2 2 YES YES 

Charter Schools 

Birmingham 
Com.Charter 

HS 

2,923 86% 12% 14% 
81% 

Hispanic 
7% 

White 

7% 
African 
Amer. 

734 4 6 YES NO 

El Camino 
Charter HS 

3,766 24% 5% 3% 
47% 

White 
27% 

Hispanic 
13% 
Asian 

835 9 4 YES NO 

Granada 
Hills Charter 

HS 

4,224 49% 6% 3% 
39% 

Hispanic 
28% 

White 
17% 
Asian 

885 10 6 YES YES 

Palisades 
Charter HS 

2,879 34% 9% 3% 
50% 

White 
24% 

Hispanic 

15% 
African 
Amer. 

861 9 9 YES YES 

Data obtained from CALPADS, CDE DataQuest:  http://dq.cde.ca.gov/dataquest/ EdData:  http://www.ed-data.k12.ca.us 

http://www.cde.ca.gov/ta/ac/ap/apireports.asp and LAUSD Data Summary Sheets 

*   Percent Economically Disadvantaged which combines Free and Reduced and Low Parent Education Level has been substituted 

for ñPercentage of Students Eligible for  

     Free/Reduced Lunch due to public availability. 

 

 

  

http://dq.cde.ca.gov/dataquest/
http://www.ed-data.k12.ca.us/
http://www.cde.ca.gov/ta/ac/ap/apireports.asp
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Academic Calendar and Schedules 

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in 

California Education Code § 47612.5, and the number of school days required by Cal. Admin. 

Code, tit. 5, § 11960. (See Appendices R, S and T for instructional minutes template, calendars 

and bell schedules) 

 

English Learners 

GHCHS will timely identify potential English Learners (ELs) and provide them with an effective 

English language acquisition program that affords meaningful access to the schoolôs academic 

core curriculum. Instructional plans for English Learners will be based on (1) sound educational 

theory; (2) adequately supported with trained teachers and appropriate materials and resources; 

and (3) periodically evaluated to make sure the program is successful and modified when the 

program is not successful.   

 

On an annual basis (on or about October 1), GHCHS shall submit a certification to the LAUSD 

Charter Schools Division (CSD) that certifies that Charter School will either adopt and implement 

LAUSDôs English Learner Master Plan or implement Charter Schoolôs own English Learner 

Master Plan. If Charter School chooses to implement its own EL plan, the instructional plan shall 

include, but is not limited to, the following: 

 

¶ How English Learnersô needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How the school will evaluate its EL program each year, and how the results of this 

evaluation will be used to improve the program, including the provision of EL services 

 

GHCHS shall provide to the CSD an annual report of its EL program assessment. Upon request, 

GHCHS shall provide a copy of its current EL Master Plan to the CSD. 

 

GHCHS shall administer the CELDT annually in accordance with federal and state requirements.  

 

GHCHS shall ensure that it will provide parent outreach services and meaningfully inform parents 

with limited English proficiency of important information regarding school matters to the same 

extent as other parents. 

 

STUDENTS WITH DISABILITIES  

 
Federal Law Compliance 

Charter School shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the 

Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education 

Improvement Act of 2004. 

 

Special Education Program 

GHCHS will adhere to all terms and conditions of the Chanda Smith Modified Consent Decree 

(ñMCDò) and any other court orders and/or consent decrees imposed upon the LAUSD as they 

pertain to special education. GHCHS will ensure that no student otherwise eligible to enroll in 

their charter school will be denied enrollment due to a disability or to the charter schoolôs inability 
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to provide necessary services. Policies and procedures are in place to ensure the recruitment, 

enrollment and retention of students with disabilities at GHCHS. 

 

Prior to LAUSD Board of Education approval, GHCHS will execute a Memorandum of 

Understanding (ñMOUò) by and between LAUSD and GHCHS regarding the provision and 

funding of special education services consistent with the requirements of the LAUSD Special 

Education Local Plan Area (ñSELPAò) Local Plan for Special Education. 

 

SELPA Reorganization  

The Los Angeles Unified School District is approved to operate as a single-District SELPA under 

the provisions of Education Code § 56195.1(a) and intends to continue operating as a single-

District SELPA as in the current structure but has created two school sections (District-operated 

Programs and Charter-operated Programs) under the administration of one single Administrative 

Unit pursuant to a reorganization plan approved by the Board of Education on January 4, 2011 

(149/10-11). Full implementation of the reorganized LAUSD SELPA commenced in the 2013-

2014 school year requiring all District-authorized charter schools to elect one of the three options 

available under the LAUSD SELPA. Prior to an Option election, all District-authorized charter 

schools were required to participate as a school of the District under the District-Operated 

Programs Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized charter 

schools, other than those that have previously executed an Option 3 Memorandum of 

Understanding (ñMOUò), were required to execute a new MOU setting forth the LAUSD SELPA 

option election for the remainder of the charter petition term. The Charter-operated Program 

schools will not have a LEA status but will function in a similar role in that each charter school 

will be responsible for all special education issues including services, placement, due process, 

related services, special education classes, and special education supports. Charter schools may 

apply for membership in the Charter-operated Program section of the SELPA. These schools will 

receive support from a Special Education Director for the Charter-operated Programs.  

 

Compliance with Child Find Activities:  Conversion and Public School Choice (PSC) Schools 

District-authorized conversion and PSC charter schools must conduct Child Find activities for 

students residing in their pre-charter and/or PSC attendance areas (including private school 

students), so that students who have or are suspected of having a disability and needing special 

education and related services are appropriately identified and, if necessary, referred for evaluation 

in accordance with state and federal law. Conversion and PSC charter schools must distribute the 

Districtôs brochure, ñAre You Puzzled by Your Childôs Special Needs,ò prominently display the 

Parent Resource Network poster, and use other District materials to address the search and serve 

 requirement of the law (e.g., ñThe IEP and Youò).   

 

Modified Consent Decree Requirements 

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to 

the terms, conditions and requirements of the Chanda Smith Modified Consent Decree (ñMCDò) 

and other court orders imposed upon the District pertaining to special education. The MCD is a 

consent decree entered in a federal court class action lawsuit initially brought on behalf of students 

with disabilities in LAUSD. It is an agreement of the parties approved by the federal court and 

monitored by a court-appointed independent monitor. The MCD includes nineteen statistically 

measureable outcomes and facilities obligations that the District has to achieve to disengage from 

the MCD and federal court oversight. All charter schools are required to use the Districtôs Special 

Education Policies and Procedures Manual and Welligent, the District-wide web-based software 

system used for online Individualized Education Programs (ñIEPsò) and tracking of related 

services provided to students during the course of their education. 
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As part of fulfilling the Districtôs obligations under the MCD, student level data requests from 

District-operated and Charter-operated schools are made on a regular basis. The requested data 

must be submitted in the Office of the Independent Monitorôs required format and are as follows: 

 

ǒ  End of Year Suspension 

 

District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of suspension, 

number of days suspended, and reason for suspension.  

 

ǒ STAR ï Preliminary and Final (Including Charter Schools)  

 

The usual file including District ID 

 

ǒ Norm day ï 2013  

 

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

ǒ  CBEDS ï 2013 (Including Charter Schools)  

 

ǒ All Students enrolled December 1, 2013 

 

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

 

ǒ  Dropout 2012-13 (Including Charter Schools)  

 

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, last location, school 

name and local district  

 

ǒ Monthly SESAC and Suspension data from non-SIS schools (Including Charter Schools)  

 

ǒ Graduation roster from all LAUSD schools (Including Charter Schools) with twelfth grade 

SWD  

 

The MCD requires charter schools to implement the Districtôs Integrated Student Information 

System (ISIS) which is now referred to as My Integrated Student Information System (MiSiS). 

MiSiS is a suite of applications which is designed to capture all District student data. Granada 

Hills Charter will cooperate with the District as other components of MiSiS are developed and 

implemented. 

 

AN EDUCATED PERSON IN THE 21
ST

 CENTURY  

 

A well-educated person in the 21
st
 Century is academically prepared, highly proficient in a 

rigorous set of competencies in language, reasoning/problem solving, reading, writing, 

computation, interpersonal relationships, social/ economic studies, the use of technology, and 

personal work habits to succeed in a global economy.  A well-educated person recognizes that the 

world is constantly changing, knows how to learn and is a self-directed lifelong learner prepared to 

continually adapt to changes that require new skills and competencies to be successful in their 

lifetime.  An educated person understands that all human beings are created equal, that intelligence 
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is not fixed, that creative thinking leads to opportunity, and that everyone is capable of using their 

talents and developing necessary skills.  

 

Upon graduation, students at Granada Hills Charter High School will have gained demonstrable 

knowledge in both core and non-core disciplines as defined by California Common Core State 

Standards; mastered the cognitive and learning skills that will enable them to use learned and 

explored knowledge in college and other post-secondary settings; internalized values that will 

enable them to be productive and responsible citizens; and, developed talents and abilities 

associated with their future goal in accordance with the Expected School-wide Learning Results 

(ESLRs). A core and interdisciplinary curriculum with a global perspective and integrated 

technology prepares students for the 21
st
 Century. Progress is monitored through ongoing and 

culminating assessments. Every student who graduates from GHCHS is 

 

¶ An Effective Communicator, able to read, write, converse and listen for a variety of 

purposes; 

¶ An Information Manager, able to locate, access, organize, evaluate and apply information 

in a complex and technological world; 

¶ A Problem Solver, able to apply a variety of thinking, creative and computing skills to 

produce solutions for a practical and theoretical problems; 

¶ A Productive Member of Society, able to demonstrate healthy, responsible behavior and to 

work collaboratively and respectfully in a linguistically and culturally diverse global 

community; and, 

¶ A Lifelong Learner, able to set educational and career goals, to develop a realistic strategy 

to achieve those goals and to apply content knowledge and critical thinking skills to adapt 

to a rapidly changing environment. 

HOW LEARNING BEST OCCURS 

 

Granada Hills Charter believes and practices that learning occurs best when: 

 

¶ There are clear and consistent high expectations for 100 percent success for all students, 

documentation of measurable student outcomes, and provisions for a safe nurturing and 

rigorous school environment where students are actively engaged in their education 

- 100 percent college readiness as a goal for all students 

- Focus on developing proficiency in interpersonal skills, communication skills and 

critical thinking, and high level proficiency in core content standards  

¶ Each classroom in the school creates an impetus for learning through an inquiry-based 

design helping students learn how to learn and to adapt to diverse learning styles. 

¶ Learning is personalized to studentsô needs in a setting where students and teachers work 

together.   

¶ Individualized Educational Plans (IEPs) are created for students who need additional 

learning time to accelerate or to enrich their learning and when assessment of what is 

taught and learned is ongoing and measurable so as to inform students, teachers, and 

parents about student progress. 

¶ Risk taking, program analysis and self-reflection is the norm. 

¶ Data is used to make decisions that guide the instructional and social programs. 

¶ A school serves as an educational laboratory that seeks to create a dynamic learning 

community by embodying the best practices of teaching and learning in a personalized 
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environment where staff and students know and respect each otherôs similarities and 

differences. 

¶ The instructional delivery and methodology guides students to real-life relevance of the 

material with strategies that provide opportunities for project-based learning.  

¶ Curriculum is integrated and students see the relationship of the various academic courses 

to each other and to the real world.  

¶ Students apply their skills to real-life situations through the use of technology as a tool, 

through participation in internships, and service learning. 

¶ Guidance and support are provided for all students through highly qualified inspiring 

teachers, exemplary leadership, and through parents as partners in their childrenôs 

education. 

¶ The school engages parents by reaching out to them and empowering them with 

information to support their childrenôs learning. 

 

Granada Hills Charter is a student-centered school that provides a cordial and collegial 

environment of respect and a challenging, college/career-ready comprehensive high school 

education. The school celebrates the cultural heritage of the students, fosters individual learning 

styles, and embodies the traditions of the community in which it is located, while providing a 

structured and safe campus.  The rule of respect for all is modeled through positive daily 

interactions.  To continue a climate of academic and personal success, teachers, students and 

parents expect: 

¶ Appreciation of knowledge as power that is worth pursuing for its own sake and 

recognition that it takes personal effort to learn, understand and apply knowledge. 

¶ Recognition that all students can acquire the necessary skills to be self-motivated, 

competent, lifelong learners and to be ready for college.   

¶ Goodwill and a supportive attitude towards others, toward school spirit and community 

pride as a statement of belonging to something larger than oneself. 

¶ Participation in school sponsored or approved service opportunities as a means of 

developing a caring and compassionate spirit and making a positive difference in the 

school, family and community. 

¶ Respect for the dignity of others to the highest ethical standards, recognizing that all 

persons are equal and avoiding any behavior that would discriminate, belittle, tease, or 

harass others. 

¶ Clear markers that measure growth and progress  

 

Clearly stated goals, procedures and policies to parents, students and staff are outlined in the 

Parent-Student Handbook, Teacher Course Outlines and Staff Handbook. All students are required 

to attend the Summer Transition Academy (STA), a program designed to orient incoming students 

to the culture and climate of the school, be present at the college and career readiness assemblies, 

receive diagnostic assessment for proper placement and be introduced to a common language of 

reading, writing, technology and math instruction.  A culture of collaboration, team work and 

success is built through daily and weekly teacher meetings, regularly scheduled teacher leadership 

meetings, school sponsored clubs, community sponsorships, athletics, student activities, and 

mutually respectful interactions.  

 

M ISSION  

Create a community-based high performance model of educational excellence guided by core 

beliefs, cultural sensitivity, research based instruction, collaboration, and built in accountability, 
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that serves the social and academic needs of a diverse student body reflective of the population of 

the Los Angeles Unified School District and other public schools. 

 

VISION  

Ensure that students acquire seminal knowledge and exercise key habits of mind and essential 

skills leading to graduation and in preparation for college and the 21st century workforce. 

 

Goals:  

¶ Students at Granada Hills Charter will meet or exceed all student achievement growth 

targets as measured by the state adopted assessment system aligned with the existing 

California State Standards and the newly adopted Common Core State Standards 

¶ Diverse learners will meet or exceed student achievement targets as measured by the 

Annual Measurable Achievement Objectives 

¶ All students will meet the Expected School-wide Learning Results and demonstrate college 

and career readiness as measured by college entrance and acceptance rates 

 

STUDENTS AS SELF MOTIVATED L IFE LONG LEARNERS 

 

Granada Hills Charter has created a culture of independent thinkers and lifelong learners as 

manifested by  

¶ Studentsô Senior Exit Project Presentations that reflect their academic prowess.  

¶ Multiple extracurricular opportunities that engage students in inter scholastic competitions 

at city, state and national levels. Examples range from participation and award winning 

recognition in dance, drama, choir, speech and debate, robotics, band and the Academic 

Decathlon where students have brought home the national title three years consecutively.   

¶ An array of sports and athletic opportunities  

¶ Participation in programs such as the Model United States with travel opportunities 

exposure to other countries and learning about cultural diversity thus creating a high level 

of international mindedness.  

 

Student Leadership and Character Development 

In addition to sixty plus student initiated clubs and multiple opportunities for involvement in 

organizational and leadership opportunities, two classes that build student leadership on campus 

are the School Leadership Class (SLC) and the Associated Student Body (ASB) class.  

 

The mission of the School Leadership Class is to provide leadership development that emphasizes 

proactive problem-solving, ethics, and collaborative decision-making with peers. The class is 

primarily focused on enhancing leadership skills involving seniors in activities outside the 

classroom that build school spirit, citizenship, and encourage self-esteem. Students are encouraged 

to participate in workshops and seminars at local and national levels. 

 

ASB and SLC encourage unity, school spirit, and fellowship among the student body. Involved 

students learn how to work together as a team, planning activities, participating in committee 

meetings, engaging in workshops for personal growth, and learning how to be productive and 

accountable.  Students plan, involve other students, participate in, implement, and reflect on 

school activities, and make decisions which affect the overall school culture. These teams actively 

reach out to the parent and student community and are model representatives of Granada Hills 

Charter High School. 
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Senior Research Exhibition 

Every senior is required to complete a Senior Project whose objectives are aligned with the 

expected learning results of GHCHS: 

 

¶ Students choose a research goal or contestable topic in any area of knowledge of their 

choosing (Arts, Mathematics, Natural Science, Human Sciences, Ethics, or History); the 

research goal may include investigations into professional or academic career choices. 

¶ The project demonstrates Granadaôs Expected Schoolwide Learning Results. 

¶ Students develop a research question and hypothesis.  

¶ Students demonstrate research skills through MLA documentation (research journals, 

notecards, annotated bibliography) 

¶ Students create an outline with subtopics and relevant information.  

¶ Students perform an oral defense of their preliminary research to demonstrate depth and 

breadth of knowledge and comprehension before developing an analytical and application-

based paper and presentation. 

¶ Students write a research paper that may include counterclaims and/or a call to action. 

¶ Students translate the paper into public performance that may look like one of the 

following: lecture, dramatic interpretation with panel discussion, town hall meeting with 

analytical debrief, debate, public service announcement, or short film. 

¶ All students are required to formally assess their project in relation to the ESLRs 

¶ The individual design of the project varies among the students; however every project 

demonstrates proficiency in twelfth grade Common Core State Standards for 

English/Language Arts. 

¶ Top 40 schoolwide projects are exhibited on Senior Awards Night.  

 

 

COUNSELING AND MENTAL HEALTH   

 

Health and Human Services: Academic and Health Guidance 

Granada Hills Charter is committed to the belief that all students can achieve school success 

through academic, college/career readiness and personal/social development. The California and 

National Standards for School Counseling Programs shall serve as a model for the model for the 

health and human services programs.  The Health and Human Services department will meet 

standards by developing comprehensive school counseling and guidance programs that are 

modeled on the standards.  The program includes the school nurse, counselors, college counselors, 

school psychologists and psychiatric social workers.  

 

We believe students need to be emotionally and academically prepared to learn effectively.  

Providing mental health support in the effort to address studentôs academic, emotional and social 

needs therefore represents a salient function of school counseling; embedded in the GHCHS 

counseling programs are comprehensive and mental health services that are subsumed in the 

context of promoting student success.  Comprehensive programs are developmental in nature, 

preventative in design and comprehensive in scope and purpose.  As an integral part of a total 

education program, GHCHS shall continue to hire credentialed school counselors to ensure equity 

and access to services so that every student is challenged and supported to achieve his/her highest 

potential. 

 

Granada Hills Charter employs a full -time psychiatric social worker, two full time nurses, one full 

time school psychologist, three full time college/career counselors, one transition counselor and 
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Tier-Three Intensive, Individual 
Interventions 
Å Individual Students 
Å Assessment-based 
Å High Intensity 
Å Intense, durable peocedures 

Tier-Two Interventions 
Å Check-In/Check-out 
Å SST and Plan 
Å Some students (at-risk) 
Å High efficiency 
Å Rapid response 

Tier-One Universal Interventions 
Å All students 
Å Preventive,  proactive 

one DIS counselor. Nine guidance counselors currently serve caseloads of approximately 450 to 1 

with the support of a comprehensive intern program.  By committing our resources to studentsô 

academic, social, emotional and health needs, GHCHS health and human services department 

supports Granada Hills Charter High School through: 

 

Academic Development 

¶ Provide a comprehensive Summer Transition Academy for all in-coming students 

¶ Develop  four-year Career/Graduation (Individual Learning Plan (ILP) goals for each 

student incoming students 

¶ Review and update the ILP and goals annually 

¶ Provide articulation activities for parents and students entering GHCHS 

¶ Provide AP and IB information events for parents and students with a focus on increasing 

access for underrepresented minorities. 

¶ Individual counseling and parent meetings every year 

¶ Classroom guidance curriculum and academic counseling 

 

Social and Emotional Development 

¶ Provide individual counseling mental health and 

physical health supports as needed 

¶ Group counseling provided by interns and outside 

providers 

Á Substance abuse 

Á Grief Counseling 

Á Family Issues 

Á Dating Abuse 

Á Study and coping skills 

Á Collaboration with community resources 

Á Because I Love You program for parents and 

students 

Á Yellow Ribbon Suicide Prevention program 

Á Rachelôs Challenge Program and Support Group 

to establish a culture of kindness 

Á Teen Truth Anti-Bullying program 

  

Prevention and Intervention 

¶ Identify and counsel at risk students data driven  at risk-calculations 

¶ Utilize academic and behavioral teams to make data based decisions about the level of 

student interventions 

¶ Establish a specialized academic and behavioral support teams 

¶ Provide tertiary interventions to students as needed such a Check-in and Check-out 

¶ Conduct Student Success teams as needed 

¶ Coordinate services with the Special Education Department 

 

College and Career Readiness 

¶ Specialized College and Career counseling 

¶ College counseling and peer college counseling programs 

¶ Parent  and student college nights  

¶ Community-wide college and career fair 
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¶ FASA college financial aid program for the community 

¶ Financial aid nights for parents 

¶ Outreach programs all Academic Programs 

¶ School wide PSAT testing for ninth to eleventh graders at no cost 

¶ PSAT, SAT and ACT information night in multiple languages 

¶ Career Fair 

¶ KUDER Career Exploration Program 

¶ On site ROP career and technical  classes   

¶ On site Community College Classes 

 

The comprehensive counseling program at GHCHS will evaluate its program yearly using 

measurable student competencies, evidence, and outcomes as defined by the California and 

National Counseling Standards. 
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ANNUAL GOALS AND ACTION PLAN  

 

 

Planned Improvement in Student Performance 
 

The school leadership comprised of the leadership team - Department Chairs, Instructional Advisors, Administrative Directors and key lead 

content teachers have analyzed the performance of all student groups. Leadership team, parents and all stakeholders have considered, in regular 

meetings, the effectiveness of the instructional program for students meeting and exceeding the learning targets for 21
st
 Century preparedness and 

those failing to meet API and AYP growth targets. Based on the WASC Action Plan and ongoing leadership meetings, the following school goals, 

related actions and expenditures to improve student performance are recommended.    

 
School-wide critical academic needs: 

  

¶ Students performing in the below-basic and far-below basic categories in math and English because of deficits in critical reading, 

writing, and computing skills. 

¶ Students who are capable of meeting grade-level, content-area expectations but are disengaged from the educational program and 

falling behind in credits or locked into basic and proficient CST (soon to change to State adopted Common Core Standards 

achievement) levels. 

¶ Students who are potential high achievers but whose abilities are untapped because their program is not providing sufficient 

challenge and relevancy for them. 
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GOAL  #1: Continue development of a school-wide systematic process for monitoring, and evaluating student performance data and implementing 

modifications to meet the learning needs of all students, including EL and students with disabilities. 

 

Group 
Percent of Students Scoring at Proficient or Advanced 2013 

English- 

Language Arts 
Mathematics Science 

History- Social 

Science 

Socioeconomically Disadvantaged 75% 52% 75% 72% 

English Learners 20% 24% 29% 20% 

Students with Disabilities 46% 22% 48% 32% 

 

Rationale: GHCHS has made significant progress through the adoption of DataDirector, development of department-wide assessments, and 

implementation of intervention classes, such as skills and STA, in identifying areas of growth and addressing the academic needs of all students. In light of the 

new national common core standards, we recognize the need for continually examining our practice, i.e., collective review of student work, interpretation of 

relevant data and using the analysis to guide instruction. 

 

ESLR(s) Addressed: Productive Members of Society and Lifelong Learners 

 
Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Curriculum/Instruction:  

Explore common core across the disciplines to 

identify key standards addressing learning needs 
of under-performing students. Research 

instructional materials, methods, and 

assessments designed to target instruction for 
socially disadvantaged, EL and Students with 

Disabilities.  Focus design of department goals 

and assessments on identification of school-
wide areas of growth, development of relevant 

curriculum and effective instructional practices 

to improve student learning. 
Collect, analyze and interpret department-wide 

data to measure growth over time in content 

knowledge and skill application. 

Student performance on CAHSEE, 

CELDT and other exterior assessments 

to be determined (e.g. NWEA).  Student 
performance on core benchmarks, 

department formative and summative 

assessment analysis of student 
performance data over time. 

Curriculum design reflecting common 

core standards across the content-areas. 
Student performance data in Skills for 

Success, STA, ESL and Special 

Education classes. 

On-going with yearly 

assessments of NWEA 

CAHSEE, CELDT and 
department data. 

Leadership Team 

Department Chairs 

Instructional Advisors 
Grade Level &  Program 

Leaders, Counselors 

Testing Coordinator 
College & Career 

Counselors 

Director of Assessment 
Director of Instruction 

Charter Block 

Grant/LCFF 

Title III LEP 

Progress reports to Governing 

Board, Leadership Team and 

Department meeting minutes. 
Data Reports to Staff,  

DataDirector & eSchool 

Reports 
Report Cards 

Regular reporting to 

Stakeholder groups 
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Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 

Intervention:   

Locate, implement and assess appropriate 

curriculum, instructional strategies and 

assessments targeting at-risk students (credit-
deficient, socially disadvantaged, EL, and 

Students with Disabilities). Design formative 

and summative assessments within departments 
that monitor progress of at-risk students. 

Develop inter- and intra-departmental curricular 

units addressing the learning needs of the at-risk 

student population 

Graduation Rate 
Student performance on CAHSEE, 

CELDT and NWEA and other exterior 

assessments to be determined 
Performance on dept. wide common 

formative assessments 

Academic Counselor monitoring and 
reporting   

6 and 112 week Progress Reports 

College Acceptance 

Credit recovery enrollment numbers 

Student Post-Secondary Choices 

Semester review of 
intervention strategies 

Leadership Team 
Intervention Team 

Guidance and  

College Counselors 
Teaching 

Staff/Instructional 

Advisors 
Curriculum & Instruction 

Committee 

Charter Block 
Grant/LCFF 

Title I and Title III 

LEP 
 

Data Reports to Staff 
Minutes from Curriculum & 

Instruction 

Student Enrollment in credit 
recovery and tutoring 

programs 

Professional Development:  

Design department goals to reflect focus on 

learning needs of at-risk students in light of the 

new common core standards and growth-over-
time model of school improvement.  

Embed within department formative and 

summative assessments and means to identify 
and monitor progress of at-risk student 

population.  Research, implement and assess 

instructional approaches targeting under-
performing students, EL and Students with 

Disabilities.  Create opportunities to share best 

practices and effective curricular units within 
and across disciplines to build capacity among 

entire staff. 

Leadership Team Goals 
Department Professional Development 

Goals 

Professional Growth Plans 
Peer Evaluation 

Inter and intra-departmental meetings to 

design instruction and assessments 
targeting at-risk students 

 

Ongoing with yearly progress 
reports by Department 

leadership to Leadership 

Team 
 

Leadership Team 
Grade Level Leaders 

Program Lead Teachers 

Teaching Staff 
C & I Committee 

 

 

Charter Block 
Grant/LCFF 

 

Agenda for Leadership Team 
meetings, Curriculum & 

Instruction committee 

meetings and Department 
meetings indicating PD goals 

Yearly Department PD Plans 

Student performance data 
 

Parent/Community Engagement: 

Review current means of outreach to parents on 

academic expectations, graduation goals, 

student progress reports, and programming 
choices to improve parent/school 

communication.  Expand opportunities for 

parents to be informed about student 
performance data to assist school personnel in 

determining appropriate intervention 

approaches for at-risk students. 
Expand opportunities for parents to provide 

input and review of school goals 

Increased collaboration between school 
personnel and parents in determining 

interventions for at-risk students. 

Increased parent participation in school 
activities designed to inform and support 

parents in selecting their studentsô 

academic and co-curricular programs. 
Data collection of parent and community 

attendance and participation in school 

meetings, events, presentations, etc. 
Regular reporting to Stakeholder groups 

 

Ongoing; reviewed annually Guidance and college 
counselors 

Intervention teachers 

Student Leadership 
Career Advisor 

Development Director 

Parents and Community 
members 

Parent Engagement 

Supervisor 
 

Charter Block 
Grant/LCFF 

Title I 

 

Parent engagement data and 
reporting from eSchool to 

Governing Board, Leadership 

Team and staff 
Graduation rates and 

enrollment in A-G, UC/CSU 

approved course-work. 
Community updates on 

website and local newspapers 

Regular Stakeholder meetings 
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GOAL  #2:   Revisit the vision and mission statement of GHCHS to reflect expected school-wide learning results, global awareness, and college and 21
st
 

Century career readiness goals for all students. 

 

Rationale: The staff at GHCHS believes that with significant changes in population, state and national academic standards and college and career 

readiness skills, a reexamination of our core beliefs and student learning outcomes is warranted. Supporting data below: 

 

ENGLISH  
EAP ï Early Assessment of 

Readiness for College English 
ACT-College Readiness SAT 

 # Tested % Ready # Tested % Ready # Tested Critical Reading & Writing Scores 

GHCHS 964 48% 238 91% 721 1072 

MATH  
EAP ï Early Assessment of 

Readiness for College Math 
ACT-College Readiness SAT 

 # Tested % Ready # Tested % Ready # Tested Mathematics Scores 

GHCHS 694 29% 238 84% 721 565 
 *2012-13 Data 

2013 CAHSEE Results 

Tested or Passing Subject All Students 
Special Education 

Students 

English Learner 

(EL) Students 

Re-designated Fluent-English 

Proficient (RFEP) Students 

Socio- economically 

Disadvantaged 

Not socio- economically 

Disadvantaged 

# Tested Math 1,057 64 30 116 511 518 

Passing Math 1,025 (97%) 49 (77%) 20(67%) 113 (97%) 486 (95%) 512 (99%) 

# Tested ELA 1,055 64 30 116 510 517 

Passing ELA 1014 (96%) 45 (70%) 11 (37%) 112 (97%) 478 (94%) 510 (99%) 

 

ESLR(s) Addressed:  Productive Members of Society and Life-long Learners 

 
Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Curriculum/Instruction:  

Align the instructional program to the revised 

Vision and Mission Statements, the ESLRS and 

the new core standards.  Expand and develop 
curricular offerings that reflect global 

awareness and 21st Century college and career 

readiness. 
 

 

Student performance on CAHSEE, CELDT, 
other exterior assessments to be determined 

(e.g. NWEA), Kuder, formative and 

summative assessments, EAP, AP, SAT, 
ACT, CTE enrollment and performance data 

collection and monitoring in 

eSchool/DataDirector for student population 
evaluation of college & career readiness;  

Senior exist survey. 

The eSchool data 
system will be 

populated for college 

and career readiness 
assessment annually. 

Administrative Directors 
Leadership Team 

Department Chairs 

Instructional Advisors 
Grade Level/Lead Testing 

Testing Coordinator 

Guidance and College 
Counselor, Career Advisor 

Charter Block 
Grant/LCFF 

Perkins 

California Partnership 
Academy Grant 

Future technology and 

program grants 

Data Reports to Staff 
Program Evaluations 

eSchool/DataDirector 

A-G Progress 
UC/CSU eligibility 

Testing Results 

Report Cards 
Class Enrollment 

Student Survey 

Intervention:   

Identify the college and career readiness skills 
that students need to be successful in the 

changing 21st Century global society and 

develop programs and enrichment opportunities 
to engage at-risk students. 

Graduation Rate 

Student performance on CAHSEE, other 
exterior assessments to be determined, 

performance on dept. wide common 

assessments, College Acceptance, AP 
Results - Student Post-Secondary Choices 

Senior Survey 

Class of 2015 will be 

our benchmark class 
for full monitoring 

and evaluation 

Intervention Team of 

Teachers, Guidance and 
College Counselors, Career 

Advisor and support 

personnel 

Charter Block 

Grant/LCFF 
Title I and Title III LEP 

Funds. Future grants, 

Community, Business 
and local Colleges, Local 

internship opportunities 

Data Reports to Staff, Program 

Evaluations including STA and 
Credit Recovery, 

eSchool/DataDirector 

A-G Progress, UC/CSU eligibility 
Testing Results, Report Cards  

Class Enrollment, Student Survey 
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Professional Development:  

Revise current Vision and Mission Statement to 
reflect evolving global expectations of student 

learning outcomes.  Research, share and 

integrate 21st century skills, competencies, and 
careers into curriculum designed to reflect the 

new core standards. 

Revised Vision and Mission Statement & 

Updated ESLRs 
Professional Growth Plans, Peer Evaluation. 

Conference Attendance 

Updated course description, syllabi, and 
curricular units that integrate the skills and 

competencies relevant  to 21st century 

career and college expectations within the 
framework of the new core standards 

Revised the school 

Mission Statement 
and re-examine 

ESLRs in relation to 

the Mission 
Statement. 

Governing Board 

Administrative Directors 
Department Chairs 

Instructional Advisors 

Teachers, Parents and 
students,  

all Stakeholders 

 

Charter Block 

Grant/LCFF 
California Partnership 

Academy Grant 

Perkins Grant 

Publication of revised Mission and 

Vision Statements and ESLRs, 
Teacher Course Descriptions and 

Syllabi, GHCHS Course Catalog. 

Governing Board, Standing 
Committee, Leadership and 

Department Agendas and Minutes.  

Teacher Professional Growth 
Plans 

Communication to Stakeholders 

through email blasts and website 
notifications. 

Parent/Community Engagement: 

Community and business outreach to solicit 

input and resource development, broaden our 
volunteer base and provide for internship, job 

shadowing, mentoring and research 

opportunities. Continue to research and build 
educational partnerships with adult education, 

centers, community colleges, universities, 

businesses and community organizations. 

Development of research, internship, job 

shadowing, mentoring and apprenticeship 

opportunities. Event attendance. Student, 
parent and community surveys. Expansion 

of CTE offerings.  Increase in parent 

participation. 

Ongoing; reviewed 

annually 

Director of Development 

and Outreach,  

Administrative Directors, 
Academic Programs, 

Career Advisor, IB 

Coordinator, CTE 
Department,  

GHCHS Parent and 

Community Members 

Charter Block 

Grant/LCFF 

Perkins Grant, Business 
and Community 

donations and 

sponsorships 
Future grant and funding 

opportunities 

Newsletters, website updates, 

college and career fairs, parent and 

community outreach, email blasts, 
press releases and published 

business sponsors and supporters 

and school event promotions. 
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GOAL  #3: Increased intra- and inter-departmental sharing of best practices in differentiated instruction, strategic reading and critical thinking strategies to 

improve student learning. 
 

Rationale:  These specific instructional practices are fundamental to preparing students to meet the new national common core standards and develop skills 

and competencies required for 21
st
 Century College and Career readiness; secondly, this goal will build capacity among staff in vertical and interdisciplinary 

collaboration. 

 

 
 

ESLR(s) Addressed: Productive Members of Society and Lifelong Learners 
 

Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Curriculum/Instruc tion: 

Research and identify best practices in 

differentiated instruction, strategic 

reading and critical thinking strategies 
across the content areas to best 

implement the expectations of the new 

core standards.   

Interdepartmental professional development 
opportunities collaboratively developed 

formative assessments, development of new 

curricular units that reflect the expectations of 
the new common core standards and 

expectation of 21st century college and career 

readiness skills and school ESLRs. 

Ongoing, reviewed 
annually 

Leadership Team 
Department Chairs 

Instructional Advisors 

Grade Level/Lead Teachers 
Curriculum and Instruction 

Committee 

  

Charter Block 
Grant/LCFF 

Department and Leadership PD 
Agendas and Minutes, Course 

Outlines, Teacher Teaming, 

program progress reports 
 

Intervention:   

Monitor and track student performance 

in STA, Skills of Success and Credit 
Recovery to assess that the content 

covered and instructional approaches 

utilized supports success in strategic 
reading and critical thinking strategies. 

Report card analysis, number of enrollment in 
intervention classes, credit recovery, CAHSEE 

Support programs, Student performance on 
CAHSEE, performance on department wide 

common formative and summative 

assessments and other exterior assessments as 
identified (e.g. NWEA). 

Semester review of 
intervention 

strategies, credit 
recovery courses 

offered, remediation 

support 

Leadership Team 
Department Chairs 

Instructional Advisors 
Intervention Teachers 

Grade Level/Lead Teachers 

Guidance Counselors 
Teaching Staff/Instructional 

Advisors and Support Staff 

Charter Block 
Grant/LCFF 

After Hours Activity 
(AHA) Grant 

Title I and Title III 

LEP 
 

Data Reports to Board,   
Curriculum and Instruction, Staff, 

Student Enrollment in Tutoring 
and Intervention programs 

Year-End Reports, Program 

Evaluations, A-G and Graduation 
Requirements 
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Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Professional Development:  

Department PD Goals will reflect the 

sharing of best practices in differentiated 

instruction and teaching students 
strategic reading and critical thinking 

skills across the content areas. 

Reflected in annual Department Professional 
Development Goals, increased teaming of 

teachers, vertical alignment of skills, and more 

integration in instruction of reading and 
writing activities across the content areas. Will 

be evident in  Professional Growth Plans, Peer 

Evaluations, conference attendance requests, 
updated course descriptions, improvement in 

student reading scores (EAP, other exterior 

assessments to be determined), increase in 
SAT Reading and Reasoning scores. 

Ongoing  
Annual review of 

Action Plan Goals 

and assessment of 
progress 

Leadership Team 
Department Chairs 

Instructional Advisors 

Intervention Teachers 
Grade Level/Lead Teachers, 

Teaching, and Support Staff 

Charter Block 
Grant/LCFF 

Title II ï Part A 

 

Agenda for Department and 
Leadership Meetings 

Reports to Curriculum & 

Instruction committee meetings 
and Department meetings 

indicating PD goals 

Yearly Department PD Plans 
Course Syllabi 

 

Parent/Community Engagement: 

Locate and access community resources 

to provide current and relevant research 
in instructional approaches that address 

the changing demographics of our 

student population, and offer strategic 
training in differentiated instruction and 

reading comprehension skills. 

Increased professional training in both 

academic and CTE programs in differentiated 

instructional approaches targeting reading, 
writing and critical thinking skills. 

 

Annual review of 

Action Plan Goals, 

professional 
development goals 

and assessment of 

progress. 

Leadership Team 

Department Chairs 

Instructional Advisors 
Grade Level/Lead Teachers, 

Teaching, and Support Staff 

Charter Block 

Grant/LCFF 

 
 

Reports to Governing Board, 

Curriculum and Instruction 

Committee, Leadership Team 
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GOAL  #4:   Explore and develop relevant content area curriculum and applications to 21
st
 Century global career opportunities. 

 

Rationale: An important discovery made through analysis of our intervention approaches is that student engagement is primary to student success; 

consequently, meaningful relevancy between classroom learning and real world applications has become increasingly important to improving student learning 

outcomes.    

 

ESLR(s) Addressed: Productive Members of Society and Lifelong Learners 

 
Description of Specific Actions to 

Improve Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and Report 

Progress 
Curriculum/Instruction:  

Expansion of new course and program 
offerings and CTE. Alignment of the new 

Core Standards with course content, 

instructional methods, and materials and 
teacher support including technology and 

data management training. Teaming of 

teachers to develop interdisciplinary units 
that embed future career applications. 

Increase in course offerings relevant to CTE.   

New course descriptions and syllabi 
Student enrollment in and completion of 

career-oriented offerings. 

 

Ongoing; 

reviewed annually  

Leadership Team 

Grade Level  & Program Lead 
Teachers, Program 

Coordinators, Teaching Staff 

Testing Coordinator 
College Counselors & Career 

Advisors, C & I Committee, 

Student Services Committee 
and ASB 

Charter Block 

Grant/LCFF 

Data Reports to Board, Staff and 

Community, 
Website updates, email blasts 

describing new programs/courses 

Annual program report 
Student program publicity & 

recruitment 

Student performance projects 
Master Schedule of new courses 

Intervention:   

Identify the College and career readiness 

skills that students need to be successful in 
the changing 21st Century global society.  

Develop programs and enrichment 
opportunities to engage at-risk students. 

Increased participation of at-risk students in 

academic programs.  Senior Survey on post-

secondary choices.  Expansion of CTE 
courses, Career exploration opportunities 

embedded into course curriculum.  Student 
enrollment numbers in career oriented after 

school programs and coursework.  

Participation in job shadowing, internship, 
mentoring opportunities. 

Ongoing; 

reviewed annually  

Leadership Team 

Grade Level Leaders 

Program Lead Teachers 
Program Coordinators 

Teaching Staff 
College Counselors & Career 

Advisors 

Student Services Committee 
ASB 

 

Charter Block 

Grant/LCFF 

Perkins Grant 
Other grant 

opportunities 
Title I and Title III LEP 

 

Data Reports to Staff 

Course Syllabi 

Student enrollment in career-specific 
programs (GBF, etc.) 

Successful student matriculation to 
post-secondary opportunities  

Students engaged in Internship and 

job shadowing opportunities 

Professional Development:  

Examine research on 21st century skills and 
core standards.  Provide opportunities for 

teachers within and across disciplines to 

design project-based curricular units 
incorporating real-world applications of 

content knowledge. 

Professional Growth Plans, Peer Evaluation 

Conference Attendance, Training in 
technology integration into standards-based 

activities. 

Development of intra-inter departmental 
projects. 

 

Ongoing; 

reviewed annually  
 

Leadership Team 

Grade Level Leaders 
Program Lead Teachers 

Program Coordinators 

Teaching Staff 
C & I Committee 

 

 

Charter Block Grant 

Perkins Grant 
Title II ï Part A 

Agenda for Leadership Team 

meetings, Curriculum & Instruction 
committee meetings and Department 

meetings indicating PD goals 

Yearly Department PD Plans 
Student performance projects 

 

Parent/Community Engagement: 

Locate and access community resources to 

create relevance between classroom 
instruction and 21st Century college and 

career opportunities. 

Increased collaboration between instructional 

staff and the business community in 

innovative application of 21st century 
learning expectations. 

Expansion of Community advisory 

committees and increased participation in 
existing committees. 

Development of internship, mentoring and 

job shadowing opportunities. 

Ongoing; 

reviewed annually  

Governing Board 

Leadership 

Career Advisor 
Program Lead Teachers 

Program Coordinators 

Development Director 
Parents and Community 

members 

 

Charter Block 

Grant/LEP 

Perkins Grant 
Corporate sponsorships, 

donations and 

university outreach 
program partnering, 

Local business and 

business organizations 

Reports to Governing Board, C & I 

Committee, Leadership Team on 

development and implementation of 
business alliances, internships, 

mentoring opportunities and 

articulation with higher education 
partners.  Business alliances.  

Community updates on website and 

local newspapers. 
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GOAL  #5: Expand and strengthen existing opportunities and create engagement models for parent and community involvement in 

comprehensive student support, including academic engagement, social, emotional, and academic intervention, enrichment activities, and college/career 

awareness.  

 

Rationale: Successes seen in comprehensive early intervention teaming of  the Counseling Office, Deans, Student Support Services and special needs 

teachers need to be replicated and expanded schoolwide to provide ñwhole childò support and the necessary parent engagement and education in support 

services to guarantee successful high school matriculation.   

 

ESLR(s) Addressed: Productive Members of Society and Lifelong Learners 

 
Description of Specific Actions to Improve 

Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Curr iculum/Instruction:  

Modify existing formative assessments, or design new 
ones that provide information for teachers to respond 

with early-intervention strategies. 

Increase opportunities for grade-level teachers to 
collaborate on curriculum and instruction designed to 

engage students in learning and create connections 

across the disciplines. 
Re-examine curriculum and program goals for the Skills 

for Success and STA classes to focus on early 

intervention, consistency of instructional goals, skill 
development and assessments.  

Early identification of at-risk students and 

notification of parents through the SST process. 
Increased inter and intra-departmental 

collaboration on common skills, instructional 

strategies and curricular design. 
Successful transition of students from Skills for 

Success and intervention programs to College Prep 

or Honors level classes. 
Student performance on CAHSEE, CELDT and 

other external assessments to be determined (e.g. 

NWEA). Student performance on core 
benchmarks. Communication of performance to 

parents 

On-going with yearly 

progress reports to 
Intervention Team 

members, Curriculum 

& Instruction 
Committee and 

Leadership Team,  

Parents and 
Community 

Leadership Team 

Department Chairs 
Instructional Advisors 

Grade Level Leaders 

Guidance 
College Counselor 

Student Support Team 

Members 
Director of Instruction 

Charter Block 

Grant/LCFF 

Program reports to C & I and 

Leadership Team 
Data Reports to Staff  

Report Cards 

Enrollment in A-G courses and 
enrichment activities. 

Annual survey of parents on 

satisfaction of the Intervention 
Program 

 

Intervention:   

Expand comprehensive intervention programs to include 

9-12th grade students.  

Align enrichment opportunities, curricular and extra-
curricular with academic goals of the school to engage 

at-risk students, parents and community. 

Increase collaboration between intervention personnel 
and classroom teachers to increase early identification 

of at-risk students and notification of parents. 

Develop methods for early identification of at-risk 
students during STA.  

Comprehensive intervention teams for each grade-
level. 

Monitoring of student participation in AHA, 

tutoring sessions, and CTE classes. 
Increase in early intervention by classroom 

teachers  

Collaboration between STA teachers and 
counselors to identify at-risk students during 

Summer Transition Academy 

Progress reports from STA shared with parents 
Decrease in D and F grades on semester reports 

Semester review of 
intervention strategies 

Annual review of 

effectiveness of 
strategies and student 

performance  

Annual review of the 
SST process 

Annual review of the 

full Intervention 
Program 

Intervention Team 
Guidance and Career 

Counselors 

Student Support Staff 
Teaching Staff 

STA coordinators 

Parents and Community 
 

Charter Block 
Grant/LCFF 

Title I and Title III 

LEP 
 

SST reports to Administration 
Student participation in 

intervention programs 

STA assessments 
Course credit data 

Student Enrollment in Tutoring and 

enrichment classes 
Parent and Community Survey 

Professional Development:  

Provide staff development in student at-risk behaviors, 

the SST process, and the goals of the intervention teams. 
Inclusion in department design of formative and 

summative assessments as a means for identifying at-

risk students. 
Training opportunities for staff in working with at-risk 

students and families (parents and community) 

Faculty Professional Development plans 

Professional Growth Plans 

Conference Attendance 
 

Ongoing 

Yearly review of 

professional 
development activities 

and goals by 

Leadership Team 

Director of Instruction 

Department Chairs 

Student Support Team 

Charter Block 

Grant/LCFF 

Title II ï Part A 
Perkins Grant 

 

Agenda for Leadership Team 

meetings, Curriculum & 

Instruction committee meetings 
and Department meetings 

indicating PD goals 

Yearly Department PD Plans 
SST reports 
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Description of Specific Actions to Improve 

Student Performance 
Means to Assess Improvement Timeline Responsible Persons Resources 

Means to Monitor and 

Report Progress 
Parent/Community Engagement: 

Review and update current outreach practices to 

parents on academic expectations, graduation goals, 

student progress reports, and programming choices to 
improve parent/school communication.  Expand 

opportunities for parents to be informed about student 

performance data to assist school personnel in 
determining appropriate intervention approaches for at-

risk students. 

Continue to stream-line process for early identification 

of at-risk students and notification to families to 

facilitate a comprehensive approach to student needs. 

Explore additional community resources for student 
engagement and parent volunteer opportunities. 

Build on successful collaborative models, already in 

place, to involve parents and community with support 
staff in interventions for at-risk students. 

Expand opportunities for parents to review and provide 

input on school goals. 

Increased opportunities for parent training in 
accessing and using Home Access Center, in 

effective communication with school personnel 

and participation in volunteer opportunities. 
Early identification of at-risk students. 

Data collection of parent and community 

participation in school events, meetings and 
presentations. 

Increased parent/stakeholder leadership, planning 

and participation in outreach programs. 

 

Annual Program 
Review 

 

Administration 
Student Support Team 

Guidance and Career 

Counselors 
PTSA Board 

Student Services 

Committee 
Parents and Community 

Parent Engagement 

Supervisor 

 

Charter Block 
Grant/LCFF 

Title I and Title III 

LEP 
After Hours 

Activity (AHA) 

Grant 

eSchool data reports to Governing 
Board, Leadership Team and staff 

Annual parent and community 

survey 
A more streamlined process for 

early identification and 

enrollment of students into 
intervention program 
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INSTRUCTIONAL FRAMEWORK AND RESEARCH BASED EVIDENCE  

 

The educational model for curriculum and instruction at Granada Hills Charter is guided by our 

core values, our beliefs about how learning best occurs and by best practices researched in high 

performing high schools that consistently produce well-educated students prepared to successfully 

enter and succeed in college. The philosophical base and the organizational structure for GHCHS 

curriculum is student centered with built-in accountability for ensuring support that all students 

achieve proficiency in core competencies and standards.  Guided by the newly adopted and 

implemented Common Core State Standards, Granada aims to continue providing a safe learning 

environment in which students are guaranteed a college and career ready comprehensive and 

rigorous curriculum. 

 

Granada Hills Charterôs instructional program is guided by the following: 

1. Standards Based Instruction 

2. Understanding by Design - A Framework for Lesson Design and Instruction 

3. College and Career Readiness for all Students 

4. Academic Programs that Support a Personalized Learning Environment  

5. Research Based Instructional Methodology 

6. Differentiated Instruction and Intervention 

7. Integration and Use of Technology  

 

1. Standards Based Instruction 

Granada Hills Charter follows the existing California state standards and has launched the 

implementation of the newly adopted Common Core State Standards (CCSS) the Next Generation 

Science Standards (NGSS) and the English-Language Development (ELD) standards and utilizes 

state adopted texts and materials in all core subjects. Teachers embed standards in their daily 

disciplines and collectively work to prepare all students to be college and career ready.  

 

Granadaôs CCSS implementation plan includes but is not limited to the following:   

 
Granada Hills Charter High School  

Common Core State Standards Implementation Plan 

2013-2015 Action Plan/Activities 

 ¶ Promote local awareness of the assessment and transition plan, SBAC 

assessments, and the purposes of the assessment 

¶ Utilize the mathematics curriculum framework as a blueprint for implementation 

of the mathematics CCSS 

¶ Continue vertical articulation across grade levels and content areas with a focus 

on content literacy and writing 

¶ Utilize the ELA framework as a blueprint for implementation of the CCSS in 

ELA 

¶ Integrate the CCSS into after school programs and extended learning 

opportunities through alignment with the regular school day to provide academic 

enrichment and constructive alternatives for students 

¶ Build partnerships with external stakeholders to provide additional resources to 

support extended learning opportunities 

¶ Continue to research samples so teachers may include into formative benchmark 

and summative assessments 

¶ Continue to provide support so that constructed responses become routinely used 

as a form of assessments in math and ELA 
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¶ Continue to seek professional development opportunities and network with other 

teachers to examine and reflect on our implementation process and practice 

¶ Utilize online technology readiness tool to evaluate current technology and 

infrastructure 

¶ Collect sample and released test questions from SBAC and other websites that 

are developing formative and summative assessments for CCSS 

¶ Provide professional learning opportunities to support full implementation of the 

CCSS 

¶ Engage with Northwest Evaluation Association (NWEA) Measures of Progress 

(MAP) to provide students with an opportunity to work with online assessment 

models 

¶ Continue to examine and test the infrastructure for technology based  

assessments 

¶ Debrief with staff and students all elements of the SBAC summative assessments 

¶ Use feedback from NWEA MAP aligned assessment data to start planning 

adjustments to instruction and curriculum, formative practices, classroom 

assessments, learning goals, students parent involvement and all stakeholder role 

for the improvement for the next academic year 

¶ Create site based plan to continue professional learning for improvement 

of instruction with the goal of college and career readiness for all 

¶ Regularly monitor progress and support ongoing needs 

¶ Transition to SBAC assessments 

 

 

 

  

2. Understanding by Design - A Framework for Lesson Design and Instruction 

 

Granada Hills Charter uses Wiggins and McTigheôs (2005) research based model, 

Understanding by Design (UbD) otherwise also known as ñbackward planningò as a 

framework for instructional planning. Emphasizing the teacher's critical role as a designer of 

student learning, UbD helps teachers clarify learning goals, design assessments of student 

understanding, and craft effective and engaging learning activities. The ñbackward designò or 

ñbackward planningò is not a prescribed system and does not use one single pedagogical 

approach. The autonomy and flexibility within the design allows teachers to use an 

interdisciplinary, inquiry-based thinking curriculum to structure their unit plans on a standards 

based curriculum. Teachers identify desired results, determine acceptable evidence and plan 

learning experiences and instruction. Teachers begin with big ideas and important connections 

that they want students to remember. Planning backwards, they identify what curriculum 

students need to hear, read, view, explore or otherwise encounter. The declarative knowledge 

leads students to facts, concepts and principles, and the procedural knowledge helps with 

processes, strategies and techniques for learning. Working backwards from what students must 

learn and how they will they learn helps determine the guaranteed content and create specific 

learning goals that students will ñownò.  

 

The following guiding questions drive lesson planning and design: 

¶ What do we want students to learn and be able to do? (Rigor and relevance of 

identified CCSS and content standards) 

¶ How do we know that they have learned? (Appropriate assessments that have a clearly 

defined purpose) 
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¶ What do we do if they learn or donôt learn? (Differentiated instruction and targeted 

intervention for student success) 

 

3. College and Career Readiness for all Students 

 

All students - including low achieving, gifted, low socio-economic, English learners, and 

special education have an opportunity to select an academic program and have a fundamental 

right to high expectations and quality instruction that prepares them to enter and succeed in 

college and/or the workplace. All students take and pass A-G college course requirements and 

are determined proficient in core academic standards (reading, writing, math, science, 

history/social science) to be ready for success in college and careers.   

 

It is our goal that our students demonstrate these competencies as evidence of readiness for 

success in college: 

¶ All students demonstrate proficient to advanced performance as measured by California 

content standards tests and in analysis of student work portfolios in core academic 

subjects.  

¶ All students pass the California High School Exit Exam (CAHSEE) as a graduation 

requirement. 

¶ Students demonstrate proficiency in A-G California State University (CSU)/University of 

California (UC) required coursework including two years of laboratory science; three years 

of math including Algebra 1 and Algebra II and geometry; three years of history/social 

science; four years of college preparatory English; two years of a world language; one year 

of visual/performing arts; and participation in the Summer Transition Academy upon 

enrollment. 

¶ All A -G courses are transferable to colleges/universities or other public schools.  Parents 

receive notification of course transferability in all student recruitment and student 

enrollment materials. 

¶ Students in their junior year take the CSU Early Assessment section of the STAR test in 

English and Math.  Students who demonstrate proficiency on CSU standards are exempt 

from taking the CSU Placement Test and are eligible to enroll in CSU courses as regular 

students before graduation if they chose to attend a CSU campus.   

¶ Student performance data from the results of college-readiness exams (i.e. PSAT, SAT I, 

SAT II) are collected and analyzed to monitor student preparation for college level 

coursework. 

 

Granada maintains a ñcollege going cultureò for all students and their families by providing 

college information materials, including individual college-planning student portfolios, 

brochures, college-readiness web pages and other resource materials. Programs regarding 

career and college information are presented to students, parents, and community members in 

parent academies, and through counselors in individual and group student counseling. Parent, 

community and student workshop topics include: college and university options, required 

college-entrance courses, financial aid opportunities, college majors linked to careers, majors 

in college, visits from college representatives and student field trips to colleges, college 

entrance tests, PSAT program and ongoing access to information regarding college outreach 

programs. 
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4. Academic Programs that Support a Personalized Learning Environment  

 

Students learn best in small individually supported environments where their education is 

personalized, where they know their teachers, where their teachers and all adults in the school 

know them, where academic programs connect students with a group of teachers, learning 

teams, and where there is student voice in all aspects of the school that directly affects them.  
 

 

A studentôs academic success is affected by a variety of factors including, nutrition, mental 

and physical health, study habits, neighborhood influences, attendance and motivation. 

Research indicates that students who score below grade level on 8
th
 grade standardized reading 

tests, and fail Algebra I in 8
th
 grade present strong indicators that they will struggle in ninth 

grade English and Algebra 1. Given our very diverse demographics, 50 percent of our 

incoming ninth grade student population poses many challenges and students require 

immediate intervention, within and outside of the classroom. Critical educational needs are 

study skills acquisition, school, community and social services support for personal and family 

challenges, parent/community outreach and engagement, staff training, and refinement of 

literacy and computational skills.  

 

5. Research Based Instructional Methodology 

 

General education teachers, special education teachers, and related service providers instruct 

from a multi-tiered approach utilizing differentiation on a daily basis to meet the needs of all 

students as well as scaffolding lessons for students who need additional support.  Common 

benchmarks, daily formative and comprehensive summative assessments are used to measure 

progress towards grade level standards as well as IEP goals. Parents have the ability to access 

ongoing postings of grades on the online Home Access Center.  

 

The following variety of instructional methods provide the best opportunities for all students to 

learn at high levels creating a highly accountable model of educational innovation guided by 

research-based core beliefs and best practices. These instructional methods support the vision 

and mission of GHCHS and are well suited to address the needs of the student population 

because they scaffold learning, use SDAIE strategies, support critical thinking, apply skills 

necessary for students to be college and career ready, and address visual, auditory and 

kinesthetic learning modalities. 

 

¶ Project-based instruction: Projects create opportunities to apply learning to complex 

problems as well as to develop products that require written and oral expression, 

extended research, analysis and synthesis of information, planning, perseverance, and 

organization ï all skills needed for success in college and the world beyond. Projects 

also link the curriculum content with studentsô real world experiences, making learning 

relevant, personalized and valuable to their lives outside of school. An integrated 

curriculum facilitates deep learning and connections across subjects (e.g., social studies 

and language arts) and teachers collaborate formally and informally to integrate themes 

and concepts in designing and instructing classes. A guaranteed and interdisciplinary 

curriculum provides equity and relevancy for an ethnically and culturally diverse 

student population. 

¶ Culturally appropriate curriculum and instruction: A multicultural curriculum and 

culturally sensitive pedagogy enables students to appreciate and respect their own and 

each otherôs heritages and develop an understanding of multiple perspectives.  
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¶ Flexible supports: Many supports are provided within the classroom, the school and 

community. For example, pedagogical support includes literacy support, tutoring 

across subject areas, second language learning supports, guest lectures, real life 

experiences in the form of field trips, and invitational expert panels. Social support is 

facilitated through approximately sixty clubs and community sponsors.   

¶ Diagnostic assessment: Teachers use a wide range of diagnostic assessments to 

evaluate how students learn as well as what they learn. These assessments inform 

decisions about the curriculum and teaching strategies as well as individual supports 

for students.  

¶ Inquiry-Based Assessment: Teachers use data to inform their instruction through 

inquiry-based assessment. Teachers periodically assess students on designated 

standards. The data around studentsô mastery is shared, analyzed and discussed at grade 

level and professional development team meetings. Collaborative meetings provide 

teachers with opportunities to identify and share successful instructional practices.  

¶ Integrated Arts: Visual and performing arts are woven throughout the curriculum as a 

way to illuminate knowledge in the core subjects.  

¶ Authentic Experiences: Students learn by applying the scientific method to hands-on 

experiments, field experiences and by interacting with others on community issues. 

Students interested in the STEM, GBF, Humanitas and the IB programs or enrolled in 

CTE classes consistently apply learning as it relates to everyday life and understanding 

of the world around them. 

¶ Direct Instruction and Inquiry-Based Instruction: Teachers teach through both direct 

instruction and inquiry-based instruction based on the most used and effective 

instructional strategies (Marzano, Pickering and Pollock, 2005). Direct instruction 

strategies include cues, questions, reinforcement, advanced organizers, nonlinguistic 

representations, individual practice, lectures, explanations and demonstrations through 

which students are asked to acquire concepts, instructions and information, learn to 

take notes, ask questions and clarify ideas in a whole class, small group cooperative 

learning or one-on-one format. Inquiry based instruction strategies involve asking 

students to structure and solve problems, research and pursue information, generate and 

test hypotheses and draw inferences independently.  

¶ Community Service/Internships: Community service and internships afford students the 

opportunity to apply their learning in real world settings and to build relationships with 

adults and make contributions to their communities. Community service / internships 

mirror studentsô personal and career interests and range from volunteer and public 

service efforts to work in local childcare agencies or business offices. This strategy also 

supports the Community Action Service requirement of the students aiming for an IB 

diploma. In addition, students engage in many collaborative projects at the school site 

where they learn and use their interpersonal skills by negotiating and solve common 

problems.  

¶ Integrated Technology: Technology is used as a tool throughout studentsô courses to 

provide them access to information and multiple methods of expressing their 

understanding. 21
st
 century teachers, a mix of digital natives and digital immigrants, 

are expected to facilitate and inspire student learning and creativity, design and develop 

digital-age learning experiences, and promote digital citizenship and responsibility to 

train and guide students in their use of technology.  

¶ Co-teaching: To ensure mainstream instruction for special education students in math, 

we use the co-teaching model in which there are two certificated teachers, a certificated 

general education and a special education teacher co-teaching within a single 



 

36 

  

classroom. Teachers have been trained to provide instruction in these classrooms where 

both adults play an equal role in providing and supporting content instruction within a 

classroom.  

 

6. Differentiated Instruction and Intervention  

 

Differentiated instruction (DI) is the process in which teachers change their pace, teaching 

style and level of instruction based on student differences. Student differences include 

readiness levels, interests and learning preferences. It requires educators to look beyond grade 

level essentials and adjust their curriculum to reach identified student goals. 

 

Granada uses a tiered intervention system to provide all students with access to a Granada 

Guaranteed Curriculum (GGC) so that students demonstrate grade level competencies. The 

process is as follows: 

¶ Underperforming students are identified through various diagnostic measures 

¶    NCLB qualified teachers provide instruction 

¶    Performance and assessment data is used regularly to monitor progress 

¶    Services are adjusted as needed and as required 
 

Teachers use the following model to support differentiation in the classroom: 
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Differentiated Instruction (DI) is a process in which teachers change their pace, teaching style, and level of instruction based on 

student differences. Student differences include readiness levels, interests, and learning preferences. Differentiation helps 

teachers respond to the needs of all students: English language learners, gifted and talented learners, those with disabilities, and 

others who learn in different ways and at different rates. 

Content Process Product 

Defines WHAT a student should know, 

understand or be able to do as a result of 

the study. 

Defines HOW the student will access 

the content to make sense of the 

knowledge, understanding and skill 

specified by the curriculum. 

Defines what the student will 

PRODUCE to provide evidence of 

knowledge, understanding, and skill 

throughout the period of learning. 

Teacher Action Teacher Action Teacher Action 

Focus on standard of what the student 

will learn and modify how the student 

gains access to the content. 

Focus activities on practices that 

expedite students obtaining the key 

knowledge, understanding and skills to 

interact with the curriculum in or to 

demonstrate learning. 

Call on students to produce a 

demonstration of how they have owned 

knowledge, understanding, and skill of 

the learning. 

Differentiation through:  Differentiation through:  Differentiation through:  

¶ Multiple texts and supplementary 

resources with varied reading levels 

¶ Varied computer programs 

¶ Varied audio-visual and/or 

audiotapes of key passages from the 

text so the student can listen to the 

information 

¶ Interests centers based upon student 

interests to drive reading and 

vocabulary instruction 

¶ Determine the content that all 

students need to learn, some students 

need to learn, and few students need 

to learn. 

¶ Multiple texts and supplementary 

resources with varied reading levels 

¶ Varied computer programs 

¶ Varied audio-visual and/or 

audiotapes of key passages from the 

text so the student can listen to the 

information 

¶ Interests centers based upon student 

interests to drive reading and 

vocabulary instruction 

¶ Determine the content that all 

students need to learn, some students 

need to learn, and few students need 

to learn. 

¶ Multiple texts and supplementary 

resources with varied reading levels 

¶ Varied computer programs 

¶ Varied audio-visual and/or 

audiotapes of key passages from the 

text so the student can listen to the 

information 

¶ Interests centers based upon student 

interests to drive reading and 

vocabulary instruction 

¶ Determine the content that all 

students need to learn, some students 

need to learn, and few students need 

to learn. 

*Identifying Similarities and Differences, Summarizing and Note Taking, Reinforcing Effort and Providing Recognition, 

Homework and Practice, Cooperative Learning, Nonlinguistic Representations, Setting Objectives and Providing Feedback, 

Generating and Testing Hypotheses, Cues, Questions, and Advanced Organizers - Adapted from Mentoring Mind. 

 

7. Integration and Use of Technology 

Technology is used as a tool throughout studentsô courses to provide them access to 

information and multiple methods of expressing their understanding. In a college and career 

ready curriculum, students use technology to create and publish assignments and presentations, 

communicate with their teachers, manage their schedules, and apply information literacy skills. 

Teachers also have the appropriate skills to utilize technology in their instruction. 21st century 

teachers are expected to facilitate and inspire student learning and creativity, design and 

develop digital-age learning experiences, and promote digital citizenship and responsibility to 

train and guide students in their use of technology. The National Educational Technology 

Standards for students, teachers and administrators are the basis of specific learning and 

internet safety goals that support the schoolôs mission and objectives.  Instructional methods 

include the use of teacher laptops, LCD projectors, a Library Media Center (LMC) with 

significant electronic resources, classroom web-based and software resources, science labs and 



 

38 

  

probes, teacher web pages and blogs, college and career websites, computer, laptop and tablet 

access in classrooms. To effectively integrate technology into the school culture, teachers 

receive technology training through professional development and support; students receive 

technology training through STA, LMC orientations, and classroom instructional units. The 

LMC provides research archives, custom search engines, a website, resource checkout 

privileges, access to CSUN Oviatt Library cards for all students, iSAFE internet safety 

training, Los Angeles Public Library cards and access to LAPL, online access to the Burbank, 

County of Los Angeles, CSUN and UCLA library catalogues, and a comfortable learning 

environment accessible to students, teachers, parents and the community. Classroom teachers 

have personal laptops and use the eSchool Plus data system for attendance taking, managing 

grades, accessing student performance data, and all school communication. 

 

GHCHS students will be prepared to take computer-based state standardized assessments. All 

eleventh grade students will participate in the Smarter Balanced Assessment Consortium 

(SBAC) field test spring 2014.  Ninth and tenth grade students will take the Northwest 

Evaluation Association (NWEA) Common Core assessments in Math and English. 

Administering these assessments accomplishes the following goals: 

o Expose students to Common Core aligned questions and adaptive assessments 

o Assess large scale logistical readiness to administer computer-based assessments  

o Provide teachers and parents with student performance data 

o Provide faculty exposure to proctoring online assessments 

To prepare for testing on a large scale we have:  

o Upgraded our infrastructure 

o Developed a testing plan utilizing the variety of computing devices available on 

campus  

o Developed a testing schedule that minimizes the loss of classroom instructional time 

To further prepare ninth and tenth grade students for computer based adaptive assessments, the 

school license with NWEA provides teacher access to additional assessments to administer as 

part of the regular instructional program.  NWEA assessments will additionally be 

administered to incoming ninth grade students during the Summer Transition Academy. 

 

 

 

MEETING THE NEEDS OF DIVERSE LEARNERS 

 

Granada Hills Charter teachers, teacher leaders (including the department chairs, instructional 

advisors, and content leaders) and administrators work collaboratively to make decisions that 

enhance the learning of all students. The administrative team and the department grade 

level/content level teams meet regularly to review student progress, share successful interventions 

and practices, discuss challenges, and provide resources and support to develop solutions. The 

following measures allow us to create a model that differentiates instruction for all students: 

 

¶ Diagnostic assessments for all incoming students are used in determining learning strengths 

and challenges of students.  An early assessment beginning in the Summer Transition 

Academy helps identify students with disabilities, psychological (social and emotional) 

development, and speech and language attainment.   
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¶ If students are identified as potentially having special needs, a student study team convenes to 

determine further steps.  

¶ English Learner Students or Special Education students are given appropriate tests and placed 

according to their learning needs.  

¶ Students entering with gifted identification are counseled and supported in challenging 

academic programs. Granada recognizes that students who are gifted and talented also have 

special needs and provides appropriate identification and instructional strategies to meet their 

needs. 

¶ Parents are informed and engaged in English, math  and content area literacy of their students 

¶ Parent Algebra workshops are conducted to empower parent math support 

¶ Information sessions for parents in languages other than English are scheduled to support 

access to college or transition to careers  

 

Socioeconomically Disadvantaged Students  

Socioeconomically Disadvantaged Students are identified both upon enrollment and on an annual 

basis.  Identification takes place annually by direct certification through the Los Angeles County 

Department of Social Services (DPSS) and parent completion of the Free or Reduced Price meal 

Eligibility Application for the National School Lunch Program.  In addition, parent education level 

is identified upon school enrollment.  Final determination of socioeconomically disadvantaged 

subgroup students is determined by the eligibility for Free or Reduced Meal and the highest parent 

education level identified as not a high school graduate and is entered into student records.  

GHCHS uses the student information system to monitor the progress of socioeconomically 

disadvantaged students on all available external assessments such as NWEA, CAHSEE, AP, 

PSAT, SAT and at each reporting period based on subject grade performance. 

 

Research (Comber 2001, Yorke, 2003) shows that children and their families from 

socioeconomically disadvantaged backgrounds have high expectations for their childrenôs 

education and outcomes. Many children and their families who suffer from the effects of poverty, 

unemployment, and moving house on numerous occasions have effects that have long term 

impacts. Some children and their families also have to deal with learning English as a second 

language, and racism within the wider community. Comberôs (2001) longitudinal study on 

socioeconomically disadvantaged students strongly supports the need for ongoing supplemental 

assistance in order for teachers to really make a difference to the educational opportunities of the 

young people in their classrooms. Teachers follow multiple approaches to support their 

pedagogical framework, including 

 

¶ Supporting and integrating a rigorous curriculum 

¶ Providing early intervention and opportunities for enrichment 

¶ Helping students attain grade level competency 

¶ Engaging parents through math and literacy workshops 

¶ Using technology as a tool 

¶ Providing instructional support with bilingual aides and paraprofessionals 

¶ Organizing college and curricular field trips 

¶ Examining results from periodic assessments and classroom performance 

¶ Supporting all students to access science, technical education, and the visual and 

performing arts 
 

Specific techniques as listed in the instructional methodology section and curriculum are inflected 

with teachersô professional styles and the school ethos. Resources are available to all teachers to 

use creatively and in ways in which they can be effective. Access to library resources, culturally 
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rich literature, computers and software, the arts, science and business communities, field trips, and 

access to career technical education classes support the educational experience of the students and 

get them to be college and career ready. Parent education and involvement is strongly encouraged 

so that the parent, the counselor, the teacher, and the student can work together to the common 

goal of college and career readiness.   

 

ENGLISH LANGUAGE (EL)  PROGRAM  

 

Vision and Objective 

The vision and objective of the EL program at GHCHS is to provide a challenging grade level 

appropriate curriculum that ensures language acquisition for high school achievement and beyond. 

High expectations, equal access to course offerings and curricular opportunities, and preparation 

for college and career readiness are the hallmark of the EL program.  

 

Identification of Students and Services Offered 

Granada Hills Charter has a structured English language development curriculum that guides the 

high school education of all students identified as English Learners.  Students are initially 

identified based on their home language survey. The initial California English Language 

Development Test (CELDT) is administered to any student new to the school from another 

country, state, or a private institution whose home language is one other than English. The results 

of the test are used to ensure proper English language development placement. Based on their 

proficiency scores, students are placed in EL levels 1-3. Students have to complete EL 1-4 before 

transitioning out into the mainstreamed English classes. EL 3 and 4 coursework is aligned with 

English 9 curriculum and gives students the equivalency of English 9 AB in high school credits.   

 

EL students in Levels I and 2 use the High Point/Edge curriculum along with authentic and other 

ancillary materials to acquire Basic Interpersonal and Communication Skills (BICS) and transition 

to Cognitive Academic Language Proficiency (CALPS). Instructional technology and SDAIE 

strategies are used to deliver content and support language learning. Teachers meet on a weekly 

basis to identify specific challenges of students and provide extra tutoring and support as needed. 

Teacher aides provide in class support in the content areas. Support includes small classes and 

after school tutoring services. Second language learners and non-standard English speakers are 

expected to demonstrate proficiency in reading, writing, listening and speaking and progress is 

monitored through class performance and the annual CELDT results.   

 

Students have access to an A-G curriculum.  Granada Hills Charter meets all federal and state law 

guidelines relative to equal access to the curriculum for those who are English Learners. We 

utilize research-based methodology to instruct EL students. Students are evaluated on a regular 

basis. In class assessments, common benchmark assessments and common summative assessments 

in a teacher collaborative community helps teachers examine data and identify language supports 

that will help students succeed.  The evaluation method is analyzed regularly to ensure that data is 

meaningful and helps drive instruction.  

 

The parent organization for EL students, ELAC, meets regularly. Title III resources are used to 

fund evening meetings two to three times a semester. The meetings are facilitated by the EL 

teachers and the EL coordinator and focus on curriculum taught in school, skills required for 

success, tips on how parents can help their students, college and career readiness, college access 

and college applications. School-wide cultural celebrations, dual-language communications to 

parents, a school culture of universal access and opportunity, and other methods utilized by our 

successful EL program are necessary for student success.  
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Service Providers 

The English language literacy intensive component of the program supports English learners 

through: 

¶ A teaching staff qualified in second language pedagogy 

¶ An after school and summer school program with a strong literacy and language focus 

¶ Additional bilingual aides in the classroom to assist ELôs in English intensive classes 

¶ An early language acquisition program during the Summer Transition Academy 

 

All teachers are NCLB qualified and students are clustered in mainstreamed classes with classified 

support. Teachers have a secondary credential as well as bilingual or ESL endorsements (state 

authorization to teach ELôs such as BCLAD, CLAD, SB1969), and are not only trained in second 

language pedagogy but also have experience teaching second language learners and sheltered 

English classes.  Teachers attend appropriate professional development provided by the district, 

county or the state to stay abreast of new requirements and/or laws and regulations.  

 

Assessment and Evaluation 

From daily formative assessments and checks for understanding to common formative and 

summative assessments aligned with English and other content areas, students follow a rigorous 

assessment system that allows teachers to prepare and predict success of our English learners. In 

their collaborative communities, teachers use common rubrics and calibration of grades to assess 

objectively and fairly.  The criteria used for assessing the EL program are: 

¶ Proficiency rates on the CELDT 

¶ Student growth and advancement in language acquisition based on oral presentations and 

written samples 

¶ Student work portfolios 

¶ Class grades 

¶ Re-designation rates based on proficiency on the CELDT, class grades, internal 

assessments under development and other external assessments currently under review 

such as the Northwest Evaluation Association (NWEA) assessments. 

 

Reclassification 

Granada reclassifies students from limited English to Proficient in English by using a process and 

criteria that include, but are not limited to: 

¶ Assessment of English Language proficiency (CELDT) with an overall score of 4 or 5 

¶ Studentôs performance in basic skills must demonstrate that the student is sufficiently 
proficient in English to participate in an academic curriculum 

¶ Teacher evaluation that includes, but is not limited to, the studentsô academic performance 

in English/Language Development with a grade of C or better  

¶ Parent input in reclassification 

 

Teachers use the information from results to discuss modifications or enhancement of existing 

curriculum and instructional delivery.  

 

After students complete EL 3 and 4 they are mainstreamed and their progress is continually 

monitored through classroom performance and grades by the EL Counselor and Coordinator. Our 

concerted efforts to monitor and provide all necessary support to our EL students has resulted in 

EL students performing and participating in all college readiness and honors programs. 

 



 

42 

  

GIFTED AND TALENTED STUDENTS 

Gifted and Talented Students are identified upon enrollment based on application information and 

prior school records and entered into the school information system.  Additionally, students 

wishing to participate in the Advanced Studies Program may also qualify based on prior grades or 

Advanced CST Scores in Math and English. Additional assessments are under review to address 

access due to changing state assessments.  The GHCHS student information system is designed to 

allow for subgroup evaluation based of multiple criteria.  GHCHS uses the student information 

system to monitor the progress of gifted and talented students on all available external assessments 

such as NWEA, CAHSEE, AP, PSAT, SAT and at each reporting period based on subject grade 

performance. 

 

The special needs of identified gifted and talented students are addressed through differentiated 

classroom instruction and through enrichment programs after school and through partnerships with 

community colleges. 

 

The School for Advanced Studies program provides a challenging curriculum to gifted and 

talented students capable of achieving significantly beyond the level of their peers. 

 

The gifted and talented program includes the following: 

¶ Flexible grouping of students  

¶ Honors programs  

¶ Strategies for the increased enrollment of all sub-groups  

¶ Differentiated instruction in the classroom in all areas of the core curriculum  

¶ Parent involvement  

¶ Professional development offerings for coordinators, teachers, administrators and support 

staff to support academic and talent excellence in students  

 

The Schoolôs goal is to continue professional development for teachers in the instruction of 

Advanced Placement and International Baccalaureate courses, and to provide parent education on 

strategies to address the needs of gifted and talented students.   

 

Acceleration is a strategy that adjusts the pace of instruction to the gifted student's capability for 

the purpose of providing an appropriate level of challenge.  Acceleration offers a way to meet the 

needs of highly able students when other forms of differentiation at grade level do not provide 

enough challenge. Research documents the academic benefits and positive emotional outcomes of 

acceleration for gifted students when the needs of the student are carefully matched with the form 

of acceleration used.  

 

Flexible grouping enables students with advanced abilities and/or performance to receive suitably 

challenging instruction.  Flexible grouping allows more appropriate, advanced, and accelerated 

instruction that closely aligns with the rapidly developing skills and capabilities of gifted students.  

Gifted children may not be gifted in all academic areas and therefore grouping placements are 

flexible.  

 

Compacting curriculum allows teachers to provide an accelerated curriculum to a heterogeneously 

grouped class and help all students attain mastery. 
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LOW ACHIEVING STUDENTS 

 

In an effort to improve the performance for all students including those who have been identified 

as low achieving, or at risk of retention, Granada has a designated intervention coordinator who 

takes the following steps: 

¶ Parents are routinely informed of the studentsô progress and academic challenges 

¶ Students receive supplemental support services in content areas were they struggle most. 

Supplemental classes are provided  during, before and after school with resources, 

teachers, adult tutors or one-to-one peer support  

¶ Students participate in intersession support provided through the brick and mortar and 

online curriculum 

¶ Parent teacher conferences are regularly scheduled to advise and find resolutions to 

studentsô learning challenging 

 

The goal is to provide appropriate educational practices that motivate and challenge all students to 

achieve their potential.  To optimally provide for learners in our regular classrooms teachers:  

¶ create an environment that is responsive to learners 

¶ assess each learnerôs knowledge, understanding, and interest 

¶ provide additional practice in deficient skills 

¶ build content vocabulary  

¶ stimulate learning including both cognitive and affective abilities  

¶ differentiate and individualize the curriculum to meet each learnerôs needs 

¶ evaluate learning and teaching, reflecting on the information obtained to adapt the learning 

plan and improve the program  

 

Building Partnerships with LAUSD Special Education 

Granada Hills Charter High School is a founding member of the LAUSD SELPA Charter 

Operated Programs (COP), also known as Option 3. We are committed to collaborating with 

LAUSD and other COP member schools to develop specific programs and services to serve 

specialized populations, especially students in the moderate to severe spectrum.  

 

In 2011, we resurrected a partnership with LAUSD to serve non-GHCHS Deaf or Hard of Hearing 

(DHH) students identified by LAUSD. Presently 10 DHH students from LAUSD attend GHCHS 

on a Partnership Permit. During the 2012-13 academic year, we initiated a program with Leichman 

High School whereby eight severe/moderate intellectually disabled students participated one day 

per week in a VAPA art class; that same exchange program continues during the 2013-14 

academic year. Also during the 2013-14 academic year we opened a class on the GHCHS campus 

to serve Leichman and GHCHS moderate/severe ID students full-time.  Our partnership with 

Leichman expanded further during the 2013-14 academic year with Project Bridge, a weekly 

gardening program developed by GHCHS IB students and Leichman teachers. Granada Hills 

Charter also partners with Shaneôs Inspiration, a program that facilitates inclusion and fosters 

acceptance. 

 

Serving all Learners 

Granada Hills Charter High School teachers are responsible for differentiating lessons to 

accommodate all learners.  If students do not meet grade level expectations within the classroom, 

as identified by formative and summative assessments, standardized tests, and anecdotal 

observations, an instructional plan is developed to best meet the needs of the student.  Classroom 

teachers identify students who are having difficulties with their coursework and implement 
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accommodations or use other instructional strategies to help meet studentsô needs.  The students 

are referred to Tutorial Programs and/or Learning Labs before and after school.  Teachers provide 

opportunities for students to engage in cooperative groups, learning centers, peer discussions, and 

teaching using multiple learning modalities.  To aid the problem solving approach, teachers meet 

in collaborative teams during professional development scheduled time, or informally at their 

convenience, to find new ways to address a studentôs needs.  Teachers work with support staff to 

monitor student progress, gather information about the student, and determine whether the 

interventions have successfully met student needs.   

 

Additional Search and Serve or Child Find Activities 

Granada Hills Charter staff members actively identify students at-risk for having a disability or 

who may need special education and related services.  The ñAre You Puzzled by Your Childôs 

Special Needs?ò brochure is distributed at the beginning of the school year to all students, given to 

each student upon enrollment, and is available in all offices throughout the year.  Students with 

disabilities and requiring services, enrolling in GHCHS are identified promptly.  While GHCHS 

has a process in place for any staff member to refer students who may require special services, we 

have implemented additional automatic at-risk identification processes.  The program 

automatically searches for students with at-risk using a combination of variables such as CST 

proficiency levels, CAHSEE proficiency levels, report card grades, attendance records, discipline 

records, and other factors.  When a student is identified as at-risk, the first step of Tier-Two 

intervention is the implementation of a check-in/check-out program called CICO.  

 

Students on the CICO program meet with a staff member each morning and each afternoon to 

review positive individualized daily goals.  Students carry a point log to every class, receive 

regular teacher feedback, and parent feedback.  Goals are reviewed weekly for adjustment to 

monitor and valuate student progress and make intervention adjustments.  If addition supports are 

needed, additional Tier-Two interventions are implemented through a Student Success Team 

(SST).  The SST meets to determine and implement what type of interventions may benefit the 

student.  The SST is comprised of classroom teachers, counselors, parents, administrators, and any 

other concerned parties.  Teachers, parents and the student are asked to complete a survey to 

determine the studentsô strengths and weaknesses.  The team may find that a student has needs 

beyond academics.  For example, an SST may also address student health, attendance, work and 

study habits, behavior, or language needs.  If language is identified as an area of need, a Language 

Acquisition Team (LAT) may be called.  At the meeting, the team develops a Student Success 

Plan (SSP) to support the student in academic, social, and emotional areas of need.  A Student 

Success Plan (SSP) may include modifications and supports provided by the teacher and counselor 

as well as other intervention strategies for families to implement at home and outside of school.  

The SSP, which is available to teachers and parents on line, outlines actions, timeline, multiple 

checkpoints, and responsible parties to inform the team on how to proceed in further aiding a 

student who is not meeting grade level expectations.  Classroom teachers provide knowledge 

about how students are progressing on grade level standards, and intervention class teachers 

provide data to show studentsô progress in intervention classes.  Classroom accommodations are 

considered at this time.  In all SSTôs the immediate outcome is a structured SSP, which outlines 

how to support student improvement in one or more of the areas needed.  A follow up meeting is 

scheduled to review parent and teacher feedback to determine if progress is made in accordance 

with the Student Success Plan (SSP).  If a student is not meeting the determined goals set forth in 

the success plan, follow up meetings may be held to consider other additional support.  A student 

may also be referred to be pre-screened for a learning disability.  Students may be referred for 

assessment for Special Education Support, or a 504 support plan. 
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Section 504 of the Rehabilitation Act 

Granada Hills Charter recognizes its legal responsibility to ensure that no qualified person with a 

disability shall, based on disability, be excluded from participation, be denied the benefits of, or 

otherwise be subjected to discrimination under any program of the Charter School.  Any student, 

who has an objectively identified or perceived disability, which substantially limits a major life 

activity including but not limited to learning, is eligible for accommodation by the Charter School.   

 

A 504 team includes a parent/guardian, the student, and other qualified persons knowledgeable 

about the student, the meaning of the evaluation data, and accommodations.  The 504 team 

reviews the studentôs records; including academic, social, and behavioral records and will be 

responsible to determine whether an evaluation for 504 supports as appropriate.  The final 

determination is made by the 504 team in writing to the parent or guardian of the student in their 

primary language along with the procedural safeguards available to them.  If during the evaluation, 

the 504 team obtains information indicating possible eligibility of the student for special education 

under IDEA, the 504 team will make a referral for assessment under IDEA.  If the student is found 

by the 504 team to have a qualified or perceived  disability under Section 504, the 504 team is 

responsible for determining what, if any, accommodations or services are needed to ensure that the 

student access.  In developing the 504 Plan, the 504 team considers all relevant information 

utilized during the evaluation of the student, drawing upon a variety of sources, including, but not 

limited to, assessments.  The 504 Plan describes the Section 504 disability and any 

accommodations the team deems necessary to eliminate discrimination.   

 

All 504 team participants, parents, guardians, teachers and any other participants in the studentôs 

education, including substitutes and tutors, are provided a copy of each studentôs 504 Plan.  The 

504 coordinator ensures that teachers include 504 Plans with lesson plans for short-term 

substitutes and that he/she reviews the 504 Plan with a long-term substitute.  A copy of the 504 

Plan is maintained in the studentôs file.  A 504 review is conducted if new placement is 

considered.  Additionally, each studentôs 504 Plan is reviewed at least once per year to determine 

the appropriateness of the Plan, needed modifications to the plan, and possible referral to 

assessment for Special Education Support. 

 

Referral and Recommendations for Special Education Assessment 

After a student has participated in a series of documented interventions without progress, the 

teacher, the counselor, the Student Study Team or 504 Team will make a recommendation for 

special education assessment when appropriate.  Parents can also request an assessment in writing.  

Requests and recommendations for special education are processed efficiently.  Once the request 

has been received by the Special Education Coordinator, an assessment plan is created within 15 

calendar days.  For English language learners, the assessment plan documents the studentôs 

primary language and language proficiency status.  Parents receive ñA Parentsô Request for 

Reasonable Accommodationsò form with a referral for special education assessment.  The original 

is kept in the studentôs green folder as part of the permanent record. With the Assessment Plan, 

parents receive ñA Parentsô Guide to Special Education Services,ò ñNotification to Parent to 

Participate in Individualized Education Program Meetingò, and ñThe IEP and Youò booklet at 

least 10 days prior to the IEP.  

 

Assessment 

When a student has been referred for a special education assessment, the school follows all 

federal, state, and local district timelines.  If requested by the parent, copies of the assessment 

reports to the parents at least 4 working days before the date of the IEP meeting are provided. 

Granada Hills Charter develops an IEP within 60 calendar days of receipt of written parental 
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consent to the assessment plan unless the parent agrees in writing to an extension.  Granada Hills 

Charter follows appropriate timelines for conducting annual and three-year review IEPs, convenes 

an IEP meeting within 30 days of parent written request, and develops an IEP within 30 days of 

enrollment when an out of District IEP student  transfers in.  For Initial and Three-year 

assessments, the school conducts vision and hearing screenings (within the previous 12 months of 

the IEP meeting date) and documents the screening dates in the IEP.   IEP meetings are scheduled 

far enough in advance to coordinate and facilitate IEP team member preparation and participation 

and with the ñNotification to Parent/Guardian to participate in Individualized Education Program 

Meetingò used to document attempts to get parents to attend IEP meetings. The school 

accommodates when parents cannot attend the meetings by offering such services as conference 

telephone calls, Skype meetings, and follow-up individual conference meetings.  The school 

maintains a roster of staff eligible to interpret at IEP team meetings and uses translation services as 

needed.   

 

To ensure racial, gender and socio-economic equity, GHCHS only administers alternative 

assessments. ñInitialò assessment reports document the following required elements: Use of 

multiple assessment measures; results of tests administered (including primary language tests); 

validity of tests administered and if test results were a valid reflection of studentôs skills and 

aptitudes; if interpreter was used, a statement regarding validity of assessment; whether the student 

may need special education/related services; basis for making the previous determination; relevant 

behavior noted during observation of student in appropriate setting and relationship of that 

behavior to academic and social functioning; studentôs social, emotional, behavior status as 

appropriate; educationally relevant health, development and medical findings; and determination 

concerning effects of environmental, cultural or economic disadvantage. The school 

psychologistôs report will include whether there is a significant discrepancy between achievement 

and ability and if that discrepancy is due to a perceptual/psychological disorder.  In addition to 

learning disabilities, the school psychologist will assess for any area of disability including autism, 

health impairment, and emotional disturbance. Tests and other evaluation materials have been 

validated for the specific purpose for which they are used and are administered by trained 

personnel. 

 

For students with low incidence disabilities, the need for specialized services, equipment, and 

materials will be documented.  For a student with Emotional Disturbance disability, the school 

will conduct a comprehensive reassessment for a three-year review IEP following guidelines 

established by the SELPA Chartered Operated Programs.  

 

The IEP Team and Meeting 

Granada Hills Charter provides parents with ñA Parentsô Guide to Special Education Services,ò 

ñLeast Restrictive Environmentò brochure and the ñParent Input Survey.ò  Present at all IEP team 

meetings are one or both parents of the student, administrator or administrator designee, at least 

one special education teacher or special education provider of the student, at least one general 

education teacher and a person knowledgeable about assessment such as a school psychologist or 

language and speech specialist as appropriate.  At the IEP team meeting, assessment results are 

discussed along with the studentôs strengths and weaknesses.  Eligibility will then be determined 

as a team, with parents as essential members of the IEP team.  Once eligibility is established, goals 

and objectives are written to address any area of academic, vocational, and behavioral need.  

Special education program and support service options in the least restrictive environment will be 

made based on developed goals and objectives.   If there is a dispute at the IEP meeting, parents 

are guided to learn and inform themselves of their rights through the ñInformal Dispute Resolution 
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for IEP Disagreementsò brochure and assistance provided with completion of due process 

paperwork when needed. 

 

The ñCompliant Response Unit/Parent Resource Networkò (CRU/PRN) poster as well as the 

monthly ñSpecial Education Parent Training Calendarò is posted in a common area. Granada Hills 

Charter distributes to all parents and students the Parent-Student Handbook containing the 

nondiscrimination statement and sexual harassment policy, and Uniform Complaint Procedures. In 

addition, students identified for special education services receive ñSection 504 and Students with 

Disabilitiesò brochure and CRU/PRN ñNotification Letterò, ñComplaint Response Unit/Parent 

Resource Networkò brochure and the ñSpecial Education Parent Training Calendarò to all parents 

of students with special needs. 

 

The Special Education Program and a Continuum of Services 

At GHCHS, the Special Education Program is grounded in the philosophy that ALL students can 

learn.  It is important to note that access to each of the above programs is determined based on 

individual student needs as determined by the IEP Team.  A specific program is customized for 

every student with a disability, and a particular disability category does not automatically qualify a 

student for a program placement.  Most students enjoy a combination of a variety of programs (for 

example, a student might take SDC science, a co-taught algebra class, and a resource support 

class). In addition to the full and customizable continuum of programs, all students have access to 

ALL academic programs, athletics, and activities.  The continuum of programs has been designed 

to meet a variety of studentsô educational and social-emotional needs and includes the following: 

 

¶ Resource Program/Learning Center Model allows students take general education courses 

with support, which can include one or two periods of resource, skills support classes each 

day. 

¶ The Special Day Class Program allows students to take one or more core classes in a 

smaller, individualized environment, which includes course offerings such as English 9-12, 

Biology and Physics, World History, U.S. History, Government and Economics, Algebra 1 

(co-taught in the general education class), Algebra 2 and Geometry.  Granada has added 

additional support classes for students to ensure success for all students.  We continue to 

meet the changing needs of different subgroups of students with disabilities by providing 

them with quality instruction in their areas of highest need ï literacy and social/ behavioral 

skills ï in the least restrictive environment.  The targeted support classes include Social 

Skills Support, Behavioral Support, Literacy Skills, and Study Skills.  Students may take 

one or more of these classes throughout their tenure at Granada based on the 

recommendation of the IEP team.   

¶ All Algebra 1 classes are currently being co-taught by highly qualified general education 

and special education teachers.  Beginning in the fall of 2013, co-taught geometry will be 

added to the curriculum.   

¶ Deaf and Hard of Hearing students are fully mainstreamed with support (sign language 

interpreter or aide) and students have one period/day of DHH support in communication 

skills. 

¶ Severe/Moderate/Mild ID Program-Students in this program require the highest level of 

support.  This is an academic and life skills based program, where students participate in 

CAPA testing and typically earn a GHCHS Certificate of Completion.  The students in this 

program are given opportunities for campus work experience in the cafeteria, 

reprographics, school offices, and student store, and take electives with non-disabled peers. 
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In all programs, teachers and aides assist students in accessing grade level material with assistive 

technology and other supports provided in their IEPs.  General education teachers, resource 

teachers, special education class teachers, and related service providers instruct from a multi-tiered 

approach, utilizing differentiation on a daily basis to meet the needs of all students as well as 

scaffolding lessons for students who need more support.  Both summative and formative 

assessments are used to measure progress towards grade level standards as well as IEP goals and 

are reported to parents every six weeks and at IEP meetings.   

 

To provide students with the Least Restrictive Environment that is highly individualized, the 

resource specialists and special day class teachers assist the general education teachers in meeting 

student needs through a combination of co-teaching, consultation and collaboration in the general 

education classroom as well as in resource support  classes, and, when necessary, in the schoolôs 

Learning Center or Specialized Support Classes to assist students in achieving their IEP goals and 

accessing grade level standards.  Services are provided on a regular basis as per each studentôs IEP 

and are regularly tracked in Welligent with the ñRST Trackerò tool.  Special education providers 

work with a full time Special Education Coordinator to ensure that all students are receiving their 

provided service minutes, and track these services by logging on to Welligent on a daily basis.   

 

Teacher Qualifications 

Granada Hills Charter requires that all special education teachers are California credentialed and 

highly qualified and NCLB-Certified in the core content in which they teach.  Special Day Class 

Program teachers and Resource Specialists provide academic services for students who require 

this support in a collaborative model.  Both special education and general education staff receive 

professional development time to collaborate and plan for the inclusion of students with special 

needs into the general education population.   Special educators are trained yearly on assessment 

administration, evaluation, IEP writing, positive behavior management, and classroom success 

strategies.   

 

Transition Services 

Granada Hills Charter ensures that all required transition services are in place for students 

designated Special Needs. Parents receive a copy of ñPreparing High School Students for 

Transition, A Guide for Students Exiting Special Education.ò Transition Services are a set of 

coordinated activities to assist a studentôs transition from high school to post-high school 

programs. These services are designed to help the student adjust to life after he or she is no longer 

eligible for school related services. The law requires that transition services be provided to all 

students with disabilities, beginning at fourteen (14) years of age. The IEP team and the 

designated Transition Counselor oversee the implementation of these transition services. These 

services include instruction, community experiences, and the development of other post -school 

living skills, and may include referrals to Department of Rehabilitation, college Learning 

Disabilities centers, and Regional Center when appropriate.  The coordinated activities for 

transition are based on the studentsô individual needs and take into account his or her preferences 

and interests.  All Special Needs Students take the ñKuder Navigatorò a career assessment tool. 

For additional assistance, parents also receive a copy of ñA Parentsô Guide to Helping Your 

Children with the Career Planning Process.ò   

 

The Modified Consent Decree (MCD) Review Team 

The MCD team is comprised of the Special Education Coordinator, School Psychologist, General 

and Special Education teachers and classroom assistants, and other support staff meets regularly to 

discuss the monthly MCD progress reports and make improvements and adjustments when 

needed.  Granada Hills Charter High School is committed to supporting all students to become 
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life-long leaners in the least restrictive environment according to federal, state and district 

guidelines.    

 

  

SCHOOL DAY /YEAR, SCHOOL CALENDAR AND DAILY SCHEDULES 

2014-2015  Calendar 

Wed-Friday, August 13-15, 2014 ..................................... Teacher Professional Learning Days  

Monday, August 18, 2014 ................................................ Pupil Free Day 

Tuesday, August 19, 2014 ................................................ First Day of School for Students 

Monday, September 1, 2014 ............................................. No School - Labor Day 

Thursday, September 11, 2014 ......................................... Back-to-School Night 

Friday, September 12, 2014 .............................................. Minimum Day 

Thursday, September 25, 2014 ......................................... No School ï Rosh Hashanah 

¶ Tuesday, November 11, 2014 .................................... No School - Veterans Day Holiday 

November 27 and 28, 2014 ............................................... No School - Thanksgiving Holiday 

Dec 16(P 1&5) Dec 17(P 3&0) Dec 18(P 4&6) Dec 19(P 2) .... Fall Finals - Minimum Days 

December 22 - January 9, 2015 ........................................ Winter Break 

Monday, January 12, 2015 ................................................ Pupil Free Day 

Tuesday, January 13, 2015 ............................................... First Day of Spring Semester 

Monday, January 19, 2015 ................................................ No School-Martin L King, Jr. Birthday 

Monday, February 16, 2015 .............................................. No School - Presidents Day Holiday 

Thursday, March 26, 2015 ................................................ Open House 

Friday, March 27, 2015 .................................................... Minimum Day 

March 30 ï April 3, 2015 ................................................. Spring Break 

Monday, May 25, 2015 ..................................................... No School - Memorial Day 

Jun 2 (P1&5) Jun 3(P 3&0) Jun 4(P 4&6) Jun 5 (P2). ..... Spring Finals - Minimum Days 

Thursday, June 4, 2015 ..................................................... Graduation, 7:00 PM 

June 15 ï July 24, 2015 .................................................... Summer School  

June 22 ï July 17, 2015 .................................................... Summer Transition Academy 

(Two sessions: Jun 22-July 2, and July 6-July 17) 
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Bell Schedules and Instructional Minutes  

 

All courses are taught every day. 

 
Regular Bell Schedule ï All Grades 

 Start Stop Length 

Period 0 6:55 AM 8:03 AM 68 minutes 

Period 1 8:10 AM 9:07 AM 57 minutes 

Period 2 9:14 AM 10:16 AM 62 minutes 

Nutrition 10:16 AM 10:28 AM 12 minutes 

Period 3 10:35 AM 11:32 AM 57 minutes 

Period 4 11:39 AM 12:36 PM 57 minutes 

Lunch 12:36 PM 1:11 PM 35 minutes 

Period 5 1:18 PM 2:15 PM 57 minutes 

Period 6 2:22 PM 3:19 PM 57 minutes 

Total Minutes (incl. passing)   457 minutes 

 
Tuesday Late Arrival Bell Schedule ï All Grades 

 Start Stop Length 

Staff Collaboration 8:00 AM 9:00 AM  

Period 1 9:10 AM 9:59 AM 49 minutes 

Period 2 10:06 AM 11:00 AM 54 minutes 

Period 3 11:07 AM 11:56 AM 49 minutes 

Lunch 11:56 AM 12:31 PM 35 minutes 

Period 4 12:38 PM 1:27 PM 49 minutes 

Period 5 1:34 PM 2:23 PM 49 minutes 

Period 6 2:30 PM 3:19 PM 49 minutes 

Total Minutes (incl. passing)   334 Minutes 

 
Minimum Day Bell Schedule ï All Grades 

(Used two days each year ï the day after Back-to-School night and the day after Open House) 

 Start Stop Length 

Period 0 7:27 AM 8:03 AM 36 minutes 

Period 1 8:10 AM 8:46 AM 36 minutes 

Period 2 8:53 AM 9:35 AM 42 minutes 

Period 3 9:42 AM 10:18 AM 36 minutes 

Nutrition 10:18 AM 10:35 AM 17 minutes 

Period 4 10:42 AM 11:18 AM 36 minutes 

Period 5 11:25 AM 12:01 PM 36 minutes 

Period 6 12:08 PM 12:44 PM 36 minutes 

Total Minutes (incl. passing)   300 Minutes 

 

 
Minimum Day Final Exam Bell Schedule ï All Grades 

(Used eight days each year ï four days at the end of each semester) 

 Start Stop Length 

Period 1, 2, 3 or 4 8:10 AM 9:55 AM 105 minutes 

Nutrition 9:55 AM 10:25 AM 30 minutes 

Period 0, 5 or 6 10:31 AM 12:16 PM 105 minutes 

Total Minutes (incl. passing)   216 Minutes 
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FEDERAL REGULATIONS ï STUDENT ACHIEVEMENT AND CREDENTIALING  
 

Granada Hills Charter adheres to all compliance requirements delineated by the Federal Title 1 

program and the provisions of the No Child Left Behind Act or replacement regulations. 

No Child Left Behind   

As required by No Child Left Behind, Granada Hills Charter High School works with its staff to 

ensure that all students have full access to the curriculum and that each subgroup in the school is 

making meaningful progress towards meeting all of the standards. Granada Hills Charter High 

School is committed to reducing the education gap for all students. The school has implemented 

all provisions of No Child Left Behind that are applicable to charter schools including use of 

effective methods and instructional strategies that are based on scientific research and strengthen 

the core academic program, meeting its Adequate Yearly Progress goals, publicly reporting the 

schoolôs academic progress; providing extended learning for students who face challenges; teacher 

quality; and participating in all required assessments. 

 

1. Identification of Title I Students ï Title I service to eligible students is based on low 

achievement.  And students will be identified at the beginning of the year and on an ongoing 

basis. 

2. How the Needs of Identified Title I Students Are Met ï (See Meeting the Needs of All 

Students). 

3. Adherence to all NCLB requirements ï As a recipient of Title 1 Funds, Granada Hills Charter 

High School meets programmatic, fiscal and regulatory requirements of No Child Left Behind 

that are applicable to charter schools including meeting its Adequate Yearly Progress goal, 

publicly reporting the schoolôs academic progress, providing extended learning for students 

falling behind who need extra help, teacher quality, and participating in all required 

assessments.  Granada Hills Charter High School maintains and makes available to the district 

upon request, required documentation to demonstrate compliance with NCLB requirements.  

Granada Hills Charter High School regularly participates in the districtôs program reviews of 

its compliance with federal and state mandates as applicable to charter schools.  

4. Open Enrollment for All Students Including Students from Program Improvement Schools as 

NCLB Part of Public School Choice ï Enrollment is open to all students in the state of 

California if parents choose to apply through the open lottery system. 

5. Commitment to NCLB Highly Qualified Teachers and Paraprofessionals    

a. Teachers hired by Granada Hills Charter High School meet the NCLB required criteria for 

ñhighly qualified teachers.ò 

b. Paraprofessionals meet NCLB required criteria by completion of at least two years of study 

at an institution of higher education or an associate or higher degree. 

c. Parents are informed in writing at the beginning of each school year of their right to know 

about the qualifications of their childôs teachers including timely notification if their 

childôs is taught for 4 or more consecutive weeks by a teacher who is not highly qualified. 

6. Engagement of parents of participating Title 1 students includes an annual meeting of Title 1 

parents, annual participation in developing the Granada Hills Charter High 

Parent/School/Student component, annual participation in developing the Granada Hills 

Charter High School parent involvement plan. (See parent engagement).  

7. Adherence to Title I Accountability Including Adequate Yearly Progress ï please see adequate 

yearly progress.  
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CURRICULUM , INSTRUCTIONAL STRATEGIES AND MATERIALS  

 

Curriculum, materials, and instructional activities are selected based on rigor and relevance to 

support our goal of achieving proficient to advanced performance on state standards, meeting A-G 

course requirements, and preparing students to be college and career ready. 

 

Each student in the school has individual current textbooks and instructional materials in each 

subject area consistent with the content and cycles of the curriculum frameworks adopted by the 

California Department of Education.   

 

Each spring, the leadership team, in consultation with their department members identifies areas of 

need and orders texts and materials for the following year. 

 

Instructional activities are aligned with the stated goals and measurable student outcomes. The 

leadership team and directors overseeing various departments participate in common planning and 

lesson study to continually design and improve instructional activities that challenge students to 

high levels of critical thought, reflect high expectations for students, and provide opportunities for 

students to apply their skills and knowledge to real world situations. 

 

ACADEMIC DEPARTMENTS  

 

The core UC/CSU A-G standards-based curriculum has a College Board number and courses are 

approved by the University of California Office of the President (UCOP) for all ninth through 

twelfth grades. Granada has a clearly articulated highly effective curricular plan generating a 

current 96% graduation rate with 90 percent of graduates consistently attending 2-year or 4-year 

colleges and universities. A guaranteed standards-based curriculum is one that provides for each 

essential subject area the specific content to be known and understood and the specific skills to be 

acquired. The California State Board of Education and State Superintendent of Instruction have 

adopted standards-based curricula for the subject areas of Language Arts, Mathematics, Science, 

Social Studies, Visual and Performing Arts, Health, Physical Education and World Languages and 

Cultures. Granada uses the California standards as the center of its academic programming to meet 

accreditation standards as established by the Governing Board of the Western Association of 

Schools and Colleges. Courses are offered in Applied Technical Arts, English Language 

Development, English Language Arts, Physical Education, Mathematics, Science, Social Science, 

Special Education, Visual and Performing Arts, and World/Heritage Languages.  Students access 

the core curriculum in their college preparatory or academic program classes.  

 

Applied Technical Arts - Exploration of current job markets highlights the need for students who 

have technical skills in core and applied sciences. Applied Technical Arts instruction helps 

students to be prepared for todayôs job market. Career Technical Education (CTE) courses help 

students understand  the critical significance and impact of technology on educational and career 

aspects of life; demonstrate the ability and skills necessary to utilize technology, take advantage of 

the almost infinite resources available to enhance their college and career prospects; and learn to 

recognize the relationship between the Technical Arts (CTE) and society.  Students meet standards 

in applied technical arts by taking classes such as:  Robotics, Yearbook, Computer Applications, 

Web Design, Digital Imaging, Cartooning Animation, Construction, Business and Marketing, 

Automotive and Culinary Arts. 

  

English-Language Arts - The goal of the English Language Arts Program is to develop in 

students the ability to understand analyze and interpret ideas in fiction and non-fiction texts using 
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evidence as justification for interpretation and developing language to discuss ideas and become 

informed. Critical thinking that utilizes the skills of interpreting, analyzing and synthesizing helps 

students become effective citizens in society, in the workplace and in lifelong learning. Students 

perform at a proficient level of reading, writing, speaking, and listening as guided by the 

California State Standards. Following the guidelines set by the Modern Language Association 

students use research questions to guide the research process and document research accurately 

and professionally.  In preparation for the IB Program, the ninth and tenth grade English classes 

support a strong reading and writing program that is heavily focused upon contextualized 

expository primary and secondary texts and research skills.  A structured and comprehensive 

writing program focused on literary and rhetorical analytical writing developed by Granada 

teachers is the hallmark of the English department.  

 

Students meet A-G requirements by taking the following courses in sequence: English 9AB, 

English 10AB, American Literature and Composition, English 12AB and elective classes.  Certain 

classes are offered with honors credit to meet the needs of the gifted and talented students. AP 

English Language and Composition and AP English Literature and Composition and IB courses 

are alternatives for students who challenge themselves with external assessments.  The IB program 

is offered to all students at all skill levels who are interested in the Diploma or Certificate 

Program.  IB and AP classes are offered side by side. At all grade levels student writing 

proficiency is measured by department-wide common assessments graded collaboratively by the 

department members. For students having difficulty meeting proficiency standards in course work, 

targeted intervention is utilized in the classroom using various instructional strategies, tutoring 

and/or other models of intervention as determined by individual student needs.  

 

English Language Development (ELD) - The ELD standards are used to help students acquire 

language necessary to succeed in school. In addition to providing vocabulary and structure for 

content learning, ELA standards are incorporated into the classes to prepare students for 

graduation requirements in English. (Please see page 33 for program details). 

 

Physical Education/Health - Physical Education is an integral part of the education program for 

all students.  The curriculum provides sequential development to help students acquire knowledge 

of their body, appropriate advance movement skills, positive attitude and confidence needed to 

adopt and maintain a physically active and healthy lifestyle for life.  Integration of the California 

Content Standards of the health curriculum support nutrition and healthy choices that improve the 

quality of life. Students demonstrate knowledge and understanding through the performance of 

exercises, written examinations and observations by the instructor. The standards addressed in 

ninth and tenth grades are aligned to those addressed on the California Physical Fitness Gram. 

Other options for Physical Education include cheer and dance. 

  

Mathematics - The goal of mathematics instruction is to lay a foundation of math literacy in 

concept and application.  Students express, interpret and use mathematical concepts to construct 

valid arguments and solve real-world problems, and demonstrate conceptual understanding 

through appropriate application of mathematical skills and problem-solving techniques.  In 

addition to classroom instruction, teachers use Khan Academy, an online mathematics coaching 

program, to provide support for struggling math students. 

 

Incoming students who demonstrate proficiency in Algebra 1 begin their studies with a course in 

intermediate algebra (Algebra 2) or a combined course in intermediate algebra and pre-calculus 

topics (Algebra 2/Trigonometry).   Students complete their A-G math requirements with a course 

in Geometry.  Advanced math courses are available for interested and accelerated students; 
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courses such as Finance or Business Statistics, Math Analysis, AP Calculus, AP Statistics and IB 

Mathematical Studies are among the available options. Students who have not passed the 

California High School Exit Exam (CAHSEE) mathematics section participate in math workshops 

and/or math courses to prepare to be successful.   

 

Science - The goal of science instruction is to foster an understanding and be able to demonstrate 

through application the use of the scientific process in problem solving; develop the habit of 

critical thinking, and learn to construct a body of concepts through experiential activities and 

communications; use technology for information retrieval, data acquisition and analysis, and 

communications; and demonstrate mastery of research skills and scientific writing. Proficiency of 

science standards are met in the following foundational courses: Biology AB, Chemistry AB, and 

Physics AB.  Honors and Advanced Placement courses and IB Biology, IB Physics, IB 

Environmental Science and IB Chemistry are offered for students wishing to pursue an IB 

Diploma or IB Certificate course. Physiology, both College Prep and Honors, and CP Astronomy 

are offered as science electives with a Biotechnology course series planned for 2013-14. Students 

in the STEM and GHI academic programs are encouraged to take physics as the ninth grade 

science. 

 

Social Science - The goal of Social Science instruction is to foster a culturally sensitive 

perspective rooted in civic-mindedness and egalitarian principles.  The courses help students 

understand universal concepts by using a variety of sources ï the recognition of the dignity of the 

individual and the importance of ethical issues in the context of societies; the understanding of 

religion, philosophy, and other major belief systems as they relate to culture as well as to human 

and environmental interaction; the analysis of patterns of global change; application of basic 

economic and political concepts; knowledge of the role minorities, immigrants, and women have 

played in society; the understanding of the basic principles of democracy and the origins of basic 

constitutional concepts; the development of political systems across time; the knowledge of the 

globalization of national affairs; and the use of time and chronology in the analysis of cause and 

effect.   Social Science standards are met through the following courses: Geography, Modern 

World History AB, US History: 21
st
 Century AB, Government, and Economics.  Honors and 

Advanced Placement courses are offered in U.S. History, Government, Economics, World 

History, and European History.  IB History of the Americas is offered for the IB Diploma or 

Certificate Program students.  

 

Special Education - The goal of special education is to address the academic, vocational, and 

social-emotional strengths and needs of all special education students. Multiple methods for 

assessing student growth and understanding are employed in order to provide continuous feedback 

for all individuals supporting the student (i.e. parents, teachers, designated instructional service 

providers, etc.) Students access the general education curriculum in all subject areas with 

accommodations and modifications and related services appropriate to each studentôs needs 

pursuant to an Individualized Education Plan (IEP) in the Least Restrictive Environment. 

Consultation and collaboration between general and special education teachers ensures full access 

to the general education curriculum for all students with exceptional needs. Special education 

students in mainstreamed classes are team taught by teachers who work in conjunction to serve the 

needs of the students. 

 

Visual/Performing Arts  - The goal of visual and performing arts instruction is to recognize the 

relationship between the arts and society and the connection to global world culture.  Students in 

art classes have the ability and opportunity to demonstrate their own creativity utilizing any course 

specific medium. Critical thinking skills are developed to allow for informed judgments about the 
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arts and aesthetics.  Courses offered to meet the VAPA standards are Drawing AB, Design Craft 

AB, Painting AB, Cartooning and Animation AB, Digital Imaging AB, Ceramics AB, American 

Images AB, New Media Film Production, Photo production-Yearbook AB, Choir AB, Vocal 

Ensemble AB, Jazz Ensemble AB, Band AB, Instruments AB, Keyboards/Music Technology AB, 

Guitar AB, Orchestra AB, Drama AB, Theatre Arts Workshop and Play Production.  Advanced 

courses such as AP Drawing AB, AP Studio Art AB, AP Art History, AP Music Theory as well as 

IB Theatre Arts are open to all students. 

 

World/Heritage Language - The goal of the World Languages is to create citizens of the world.  

Students use languages to communicate effectively and appropriately in listening/viewing, 

speaking/signing, reading and writing; to understand the cultures of the peoples who use the target 

language; to understand the value of the target language in our own society. Languages offered 

include the equivalent of three or more years in the following: Arabic, Korean and Korean for 

Korean speakers, Italian, Mandarin, Spanish and Spanish for Spanish Speakers. Honors and AP 

are offered in Spanish and Italian and IB Diploma and IB Certificate students access an IB 

Language B course in Spanish, French, or Korean. 

 

 

ACADEMIC PROGRAMS 

 

The consistent rise in the schoolôs API is attributable to a motivated student body, strong teaching 

staff and instructional programs, an increased focus on curricular alignment and periodic 

benchmark assessments, required intervention for struggling students, and the overall resources 

and flexibility that come with the schoolôs charter status to help meet the needs of all students, 

especially those who historically have underperformed.  

 

Within the large school structure Granada Hills Charter provides students with many academic 

opportunities. The academic programs structure starts with the Granada Guaranteed Curriculum 

and allows students to choose paths in their areas of interest as well as access Advance Placement 

and International Baccalaureate courses. These programs have a history of high achievement in 

student engagement, performance and graduation rates, in part because of the interdisciplinary 

collaboration in creating curriculum, heterogeneous composition of the classes and the teams of 

teachers who stay with the students through two to four years. 

 

Advanced Placement (AP) 

Granada Hills Charter High School offers a rich and varied selection of AP Courses. Currently, 

students can select from over 24 different AP courses with a total of 46 sections offered. AP Class 

offerings include: Art History, Biology, Chemistry, Physics C, Calculus AB, Calculus BC, 

Environmental Science, Statistics, Computer Science, Economics, Psychology, Human 

Geography, World History, English Literature, English Language, American History, US 

Government, European History, Music Theory, Studio Art, Drawing, Italian, Spanish Language, 

and Spanish Literature. Granada also offers a comprehensive honors and college prep program. 

 

Career Technical Education 

Career Technical Education (CTE) Classes offered at Granada Hills Charter High School help 

students experience various career opportunities in a real-world environment, plan their 

coursework towards their career, and obtain career training from industry professionals. These 

courses provide students with experience to launch careers or enter into a post-secondary 

educational institute where they will continue their CTE education. These classes are designed to 
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develop in young people the competence, confidence, critical thinking skills, and understanding 

that will ensure successful careers and citizenship after graduation. 

 

¶ Building Trades/Construction Industry - Construction Work 1, 2 and Advanced 

Construction 3 

¶ Hospitality, Tourism and Recreation Industry - Food Services Occupations, Foods 

Nutrition: Chef Assistant, Culinary Arts: Catering 

¶ Transportation Industry Courses - Beginning Auto Technician, Advanced Auto 

Technician 

¶ Finance and Business - Money and Banking, Business Statistics, Entrepreneurship 

 

Global Business and Finance (GBF) 

The Global Business and Finance Program is an interdisciplinary Career Technical Education 

(CTE) and liberal studies program for grades ten through twelve. The program integrates business 

and finance concepts and current events with core coursework for English, social studies and 

math. The progressive CTE prep courses incorporate business and finance fundamentals enhanced 

by the tenets of the nationwide DECA Program with relevant guest speakers and field trips. 

Juniors and seniors have access to job shadowing and internship opportunities, provide volunteer 

and community service to local businesses and engage with mentors in the community. GBF was 

originally funded through a California Partnership Academic Grant from the California State 

Department of Education. 

 

Global History of Ideas (GHI) 

The Global History of Ideas Program presents a unique curricular approach in grades nine through 

eleven English and Social Studies. A team of teachers collaborate to integrate the philosophical 

foundations of classical Western and Eastern philosophy with core literature. The English 

Language Arts course is comprised of texts that provide philosophical, literary, artistic and 

historical approaches to the influences that shape our world. In conjunction with the ELA course, 

students are enrolled in science and history classes that compliment ideas learned in the GHI 

program, so that they can understand multiple perspectives in analyzing texts. Students develop 

critical reading, writing and thinking skills through interdisciplinary essays and reading of primary 

texts. Interested students have the option to participate in the program upon enrollment. 

 

Humanitas/New Media (HU/NM) 

The Humanitas/New Media program is designed for students in grades nine through twelve who 

enjoy a challenging interdisciplinary program and desire to collaborate in investigative research 

teams. This program offers a rigorous thematic project based, interdisciplinary, team taught 

approach to learning that emphasizes critical reading and writing and research skills through core 

classes for English, social studies and science, as well as Digital Imaging, New Media, Film 

Production and American Images. 

 

International Baccalaureate (IB) 

The IB Diploma Program is a rigorous pre-university course of study which leads to externally 

assessed examinations, an independently designed research project, and substantial community 

service. IB is a two-year course of study for students in grades eleven and twelve. IB students take 

six two-year courses (one from each of six subject categories) and a two-year Theory of 

Knowledge (TOK) course which examines the connections between all content areas. Each of 

these two-year courses provide greater subject matter depth than traditional non-IB courses. In 

addition, students write a research paper of approximately 4000 words and develop and implement 
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a creative volunteer project. Lastly, the IB Program offers students the opportunity to become a 

part of a small, intensive community of leaders on campus. 

 

A student's IB diploma score is determined by a compilation of scores earned through a variety of 

assessments. Every student enrolled in an IB class engages in a series of internal and external 

assessments. Internal assessments include oral commentaries, portfolios, projects, essays, and 

research. External assessments are written exams at the end of the course (usually at the end of 

year two). Once completed, the external assessments are mailed to IB reviewers who are experts in 

their field and are scored according to a standardized rubric which is the same for all students 

worldwide. Each exam is scored between a one (low) and a seven (high). Students must earn a 

minimum of 24 combined exam points and complete the extended essay, Theory of Knowledge 

class, and community service project. 

 

IB exams differ greatly from AP exams. IB exams assess what students know and understand in 

depth. For instance, a typical AP exam requires students to answer 50-100 multiple choice 

questions and respond to free response questions. If, however, one did not cover the topic of the 

free response comprehensively, a student may find that answering this question is difficult and 

might, at best, earn a three on the exam. On a typical IB exam, however, students have choice in 

determining response questions. When taking IB externally assessed exams, students have the 

choice to write on one or two of the topics prepared for in class and, within each topic, have a 

choice of several questions. Thus, unlike the AP exam, IB provides students with the opportunity 

to showcase strengths by selecting questions in which they can demonstrate learning and mastery.  

 

Science Technology Engineering and Math (STEM) 

Granadaôs vision is to prepare students with the 21st Century skills necessary to meet the future 

demands of a globally competitive workforce and inspire them to be problem-solvers, innovators, 

and inventors who are self-reliant, able to think logically, and contribute to the advancement of the 

global community through science, technology, engineering, and mathematics. 

 

Students who are interested in the math and sciences have the opportunity to take classes that 

enhance their skills and their future prospects for college in the medical or engineering fields. The 

program is supported through common English, math and science classes, student activities and 

outreach opportunities, special program participation, and guest speakers.  Students have access to 

the IB or AP program in their junior and senior years.  

 

Virtual Program (VP)  

Always at the forefront of innovation, the Granada Hills Charter High School Virtual Program 

offers an authentic blended platform addressing 21
st
 century needs and preparing students for a 

global community.  Our blended structure combines cutting edge technology with the traditional 

classroom experience allowing for access to rigorous curriculum while meeting the studentsô 

needs for a flexible in-seat option.   

 

The GHCHS Virtual Program offers continual access to curriculum, partnered with an all-

inclusive model where students attend required onsite science labs, visual and performing arts 

workshops, P.E. classes and daily scheduled academic seminars with on-site advisors who also 

provide one-on-one and small group tutoring throughout the instructional day.   

 

In the Virtual Program, students have access to the full breadth of academic courses including 

Honors and Advanced Placement options.  All students enrolled meet the UC/CSU eligibility 

requirements.  The structure of the Virtual Program and requirements that ensure academic 
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integrity in a blended environment was approved by the National Collegiate Athletic Association 

(NCAA).  This highly coveted certification for all on-line courses offered by GHCHS satisfies the 

NCAA requirement for high school athletes wishing to participate in Division I college athletics. 

 

Summer Transition Academy (STA)  

All incoming students participate in STA. STA is designed to provide a successful transition to all 

incoming students with the following emphases:  

¶ Orient students to school climate and campus 

¶ Assess current learning and provide a unifying experience of high school expectations 

¶ Perform diagnostic tests to ensure proper placement of classes 

¶ Model a college-readiness culture and develop a four-year plan for academic success 

¶ Introduce families and students to higher education 

¶ Register students for the Fall semester and issue necessities like Identification Cards and 

Lockers 
 

Two two-week sessions run from Mid-June to Mid-July. All students participate in one of the two 

sessions where they receive Math and English diagnostic assessments. Assessments are used to 

ascertain strengths and weaknesses in academic skills. The ASB team, teachers, counselors and 

support staff use orientation videos and other tools to introduce students to school culture and 

climate. College counselors orient students to college plans and school expectations. Students go 

through registration, receive school IDs, purchase PE clothes/uniforms and textbooks and learn 

about process and procedures that help transition them into the new school culture. Students in 

STA have two hours of math and two hours of English instruction daily. The curriculum for STA 

is as follows: 

¶ The Khan Academy design and practice structure is used in Algebra 1 and Algebra 2 

classes to assess for students strengths and challenges in foundational and conceptual 

learning.   

¶ A Granada Hills Charter High School English department established reading and writing 

curriculum designed to assess current skills of incoming students and to prepare them for 

grade level rigor is implemented. 

English classes are heterogeneously grouped and teachers differentiate instruction to accommodate 

all learners. If students struggle to meet grade level expectations within the classroom, as 

identified by formative and summative assessments, standardized tests, and anecdotal 

observations, an instructional plan is developed for how to best meet their needs. Math classes are 

grouped according to studentsô algebra skills and readiness levels.  

 

If students are unable to attend STA, they are provided an opportunity to appeal and 

accommodations are made for them to attend and complete STA requirements the following 

summer of their sophomore year. Incoming sophomores and juniors are provided with a 

differentiated reading and writing curriculum that is designed to help them with reading, writing 

critical thinking and test taking skills appropriate for their grade levels and aligned with our 

instructional program.  

 

 

A-G REQUIREMENTS , WASC ACCREDITATION AND TRANSFERABILITY  

 

The courses offered at Granada Hills Charter High School are structured to prepare students to 

enter and succeed in college/university.  Teachers are actively involved in shaping and further 

evolving the courses to provide the most rewarding educational experiences in conjunction with 
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assuring that each student meets the A-G requirements of the University of California/California 

State University (CSU) as well as develops proficiency in the California Subject Matter Standards.  

Per AB1994, all A-G courses are transferable to colleges/universities or other public schools and 

parent notification regarding transferability for all courses offered is included in enrollment 

materials, student recruitment materials, and on published course offerings. We accept high school 

credits from accredited high schools.  

 

All students must accumulate a minimum of 270 credits in grades nine through twelve and meet 

California proficiency standards by passing both sections of the California High School Exit Exam 

(or receiving a Board-approved waiver) to earn a Granada diploma.  Credit may only be earned in 

classes not previously passed.  Repeat classes do not replace previously earned grades (excluding 

P.E. and Performing Arts) and are not given double credit; all grades are averaged for 

determination of GPA.  Students taking honors and Advanced Placement courses earn extra grade 

points as determined by the Granada Hills Charter High School Governing Board.  A maximum of 

ten (10) credits may be earned for School Service toward graduation. Students must complete the 

STA and participate in all standardized testing.  

 

Students with disabilities are tested in an environment that is conducive to their individual needs. 

Students complete all standardized assessments in a small group classroom with a special 

education teacher and with special education assistants present in the classroom. Students are 

provided all accommodations and modifications as identified in 504 plans or IEPs. Special 

education staff and Granada Hills Charter administration work with classroom teachers to ensure 

adherence to all accommodations and modifications.  

 

For WASC goals and annual action plan, please see Annual Goals and Action Plan in previous 

section. 
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Granada Hills Charter High School Required Courses Credits 

English (English 9 AB, 10 AB, American Lit/Comp AB and English 12 AB) 40 

College Preparatory Math* 20-30 

Laboratory Science  

Biological Science AB 10 

Physical Science AB 10 

Social Science  

World History AB** 10 

United States History AB 10 

Economics 5 

Principles of American Democracy 5 

Visual/Performing Arts AB (annualized sequence) 10 

World Languages and Cultures AB***  10-20 

Local Option or other Granada Hills Charter approved course 10 

Physical Education  20 

Electives  90-110 

TOTAL 270 

*Minimum of 20 credits which include Algebra 2 and Geometry.  30 credits required for students starting 

Algebra 1 in the ninth grade, meeting UC/CSU ñCò admission requirement. 
**AP European History AB may be substituted for World History AB. 
***Minimum of 10 credits if a year-long course has been passed in middle school; 20 credits if starting 

first year level in the ninth grade.  Two consecutive years of the same language or one year of a heritage 

language, meeting UC/CSU ñEò admission requirement. 

 

Advanced Placement courses are available at all levels with a priority focus on eleventh and 

twelfth grades. International Baccalaureate Courses are available to all eleventh and twelfth grade 

students. 

 

Subject 

Code 

A ï G Subject 

Requirements 
UC/CSU 

A History 2 years 

B English 4 years 

C College Prep.  Mathematics 3 years  (Algebra 1, Algebra 2, Geometry or higher) 

D 
Laboratory Science 
(1 physical science and 1 life 

science) 

2 years (Biology, Chemistry, Physics, or other approved 

CP Laboratory Science) 
[3 years recommended] 

E World Language 2 years same language (3 years recommended] 

F Visual and Performing Arts 1 year sequential 

G College Preparatory Electives 1 year from a-g 

Students must take coursework designed to meet CSU/UC admission requirements as part of their 

diploma requirements (A-G subject requirements) and pass courses with a grade of ñCò or better to meet 

minimum admission requirements. Highly competitive universities recommend that students take a more 

rigorous academic schedule above these minimum requirements. 
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ENHANCEMENT AND SUPPORT PROGRAMS 

 

Creating a College-Going Culture  

A college-going culture begins with all incoming ninth grade students as they enroll at Granada. 

At the middle school visit in early Spring, parents of incoming students are informed of the need 

to make individual appointments with the counselors of their students to provide input into 

curricular options and develop a four year success plan. The initial parent contact with the school 

counselor sets the precedent that parent engagement in student success is extremely vital to high 

school achievement.  The students are not asked whether they plan to go to college but which 

college  they plan to attend.  

 

College-Preparatory Coursework and Readiness Portfolio Programï Granada students and 

staff inspire each other to a love for learning through modeling.  Posters of college-coursework 

and entrance requirements are posted in classrooms.  Students maintain portfolios to document 

progress and next steps of meeting college-entrance requirements.  Parents receive the 

requirements of the college portfolio with a guide to plan for success at the initial parent 

orientation to the school program.  Parents also participate in learning about and supporting their 

childôs preparation for meeting college-entrance requirements. All students are required to have a 

college or career plan including applications submitted at the conclusion of their senior year. They 

are also required to share their college acceptance letters to the college office in order for the 

school to have data and records of studentsô whereabouts after high school. 

 

1. College Study Skills ï Granadaôs curriculum includes direct development of study skills 

embedded in coursework to prepare our students to be independent learners through the use of 

study skills materials and though visiting colleges that provide an opportunity for students to 

learn from students in the community who have successfully entered college programs.  

2. College Orientation ï Pennants from local and national colleges and universities are displayed 

throughout the campus and in classrooms.  Students are oriented to college coursework in 

ninth grade and have the opportunity to research college programs beginning in tenth grade.   

3. College-Campus Visits ï Trips to local universities are coordinated to provide students and 

their parents an opportunity to become familiar with college campuses and their programs.  

Granada hosts the largest college fair in the geographical vicinity and neighborhood schools 

and community are encouraged to attend.  

4. College Scholarship Application Support ï Beginning in the eleventh grade, students and their 

parents participate in identifying scholarship programs and receive assistance in preparing and 

submitting applications for scholarships.  

5. PSAT and SAT Tutoring and Preparation ï Granada coordinates awareness, tutoring and 

support preparation for PSAT and SAT exams as well as includes CSU Early Assessment into 

our college-readiness program.  All students in tenth grade take the PSAT test. 

 

 

After Hours Program (AHA)  

Granada Hills Charter High Schoolôs After Hours Activities (AHA) program offers a variety of 

after school classes to meet the needs and interests of students at multiple levels. It provides a fun 

and safe environment after school hours while allowing students to pursue or enhance an existing 

skill or interest or access academic support. Participants are provided with a nutritional snack. 

Most classes run through the semester, with the exception of Driverôs Education, which starts 

fresh every six weeks and are held on the school campus.  
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AHA tutoring is scheduled both before and after school and allows students to work on their 

academic proficiency with support from qualified AHA staff and Peer Tutoring Groups. Students 

get help with homework, participate in directed lessons or receive individualized assistance with 

specific academic skills. 

 

AHA enrichment classes are free non-credit classes that teach students important competencies 

outside of the core academic curriculum. Current offerings include A Cappella, Driverôs 

Education, Teen Cuisine, Game Development, Art and Design, Card Club, Cinema and Theatrical 

Make-up Artistry, Guitar Lessons, Beginning Band, Music Production, Small Ensembles and 

Bagpipes, Basketball and Soccer Clinic among others. Students can sign up in the AHA office for 

specific sessions or classes.  

 

AHA additionally provides intervention support for students and their parents.  California High 

School Exit Exam (CAHSEE) preparation classes and SAT writing workshops are offered to 

targeted students.  These select courses are tied to parent education meetings to provide training on 

how to monitor and support struggling students, access opportunities for assistance and the 

importance of standardized testing and college readiness. 

 

Library and Media  

All students have access to our school Library Media Center before and after school from 7:00 

a.m. to 6:00 p.m. daily. Availability of and opportunities to access data bases, original source 

documents and computer information networks: all students complete a grade-level research 

project each year through a different content area in preparation for senior project. Library/media 

center resources are extensive and accessible to each student. 

 

 

FAMILY AND COMMUNITY PARTNERSHIP PROGRAMS 

 

Parent and Family as Resources 

Granada Hills Charter High School makes a concerted effort to strengthen our families and utilize 

them as resources that support student learning and development. The campus is open during 

regular school hours and after hours to families and the community with provisions of twenty four 

hour security. Steps to bring families into the school include reaching out to them to engage in the 

many parent groups on campus, contacting them by phone, meeting with families at community 

locales and providing them access to the campus for activities and events. Steps to establish and 

retain family relationships include making family involvement activities meaningful, e.g., 

formation of common job/interest support groups, organization of family events and bringing 

speakers to address topics identified as a need or of interest by parents and the school. Steps in 

developing parent leadership include providing opportunities for them to participate and practice 

their skills at parent forums, statewide and national conferences, and participation in governance 

committees.  

 

In addition to parent groups that are a regular sight on the school campus, parents engage in 

supporting and volunteering for various school activities such as the fine arts, physical fitness and 

recreation activities. Parent nights such as College Night, AP Night, Articulation Night, Financial 

Aid Night, and School Safety Trainings including bullying and crime prevention support parents 

in their students career preparation activities, substance abuse prevention services, conflict 

resolution training, and other youth development activities based on student needs and interests.  
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Enrichment activities are taught by certificated staff and program staff skilled in the designated 

enrichment area.  

 

Activities and strategies build directly upon the regular school day program by utilizing the same 

techniques/strategies that have been shared through staff developments. A large percentage of the 

afterschool staff members are also teachers or paraprofessionals during regular school hours. This 

allows for promising practices to carry over into the after school program. Trainings for 

paraprofessionals have included concept/thinking maps, positive behavior support, working with 

individuals with special needs and instructional techniques based upon grade level content 

standards.  

 

Activities and Enrichment opportunities are linked to state standards. Benchmark and formative 

assessment results are used to develop tutoring sessions in the after school program for those 

students who are not meeting proficiency levels. Program staff is in constant communication with 

teachers and collaborate on which standards need further development during the after school 

hours. Staff looks to incorporate activities and games that can also be used to practice skills in 

literacy and math. An administrator is assigned the responsibility of oversight and organization of 

all afterschool activities.  

 

Community Partnerships 

Granada Hills Charter has well developed relationships with community service groups, colleges 

and universities, industries and businesses, alumni and organizations such as California Business 

for Education Excellence (CBEE), Valley Industry and Commerce Association (VICA), and 

Valley Economic Alliance that serve to benefit our students and our graduates.  All of the 

communities adjacent to Granada benefit from vibrant community organizations such as Old 

Granada Hills Residents Group, Neighborhood Councils, Granada Hills and North Valley 

Regional chambers of commerce, and community service clubs. Also, the GHCHS parent 

engagement model of a school-based parent liaison, parent education workshops, parent and 

community representatives in every level of school governance including the Governing Board, a 

PTSA parent volunteer coordinator, web-based communication tools, extensive parent/community 

booster organizations, a Title 1 Parent Involvement Policy, a Parent-Student Handbook, and 

commitment to parent volunteerism are in place and part of Granadaôs school culture. 

 

Partnerships with community service groups, colleges and universities particularly CSUNôs 

sustainable commitment to GHCHS provides speakers, field trips, Oviatt Library privileges and 

other opportunities for staff and students; businesses and industries such as Raytheon who 

supports the GHCHS Robotics Team, and Granada alumni and organizations such as California 

Business for Education Excellence (CBEE) and the California Credit Union and Chase Bank that 

serve to benefit our students.  The CSUN College of Business and Economics, East West Bank 

and State Farm, the Los Angeles Office of the Federal Reserve, Port of Los Angeles and the 

Granada Hills Chamber of Commerce along with several local small business, provide internships 

and mentorships for students, guest lecturers/speakers, and support for the staff to develop and 

design real world-related curriculum and CTE relevancy to current practices; and, the Amgen 

Bruce Wallace Biotechnology Lab Program Partnership and Occidental College TOPS Program 

trains teachers, provides curricular units, and loans science lab equipment and materials to the 

Science Department.  

 

Granada Hills Charter also has long-term partnerships with the following community 

organizations:  San Fernando Valley Coalition on Gangs, LAPD Special Enforcement Unit, 

CASCWA, LAUSD OEHS, LACOE Emergency Planning, American Red Cross, Community 
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Emergency Response Team CERT, Councilman's Office District 12, L.A. City Fire Department, 

California Emergency Mobile Patrol CEMT, PATC, National Middle and High School Safety 

Council, L.A. County Health Department, Riverside County Sheriff, National Safety Council, 

CASBO Safety Section, Government Emergency Telecommunications Homeland Security GETS. 

 

Education Partnerships 

¶ ACSD 

¶ CSUN College of Business and Economics 

¶ CSUN Mike Curb College of Arts, Media and Communication 

¶ CSUN College of Mathematics and Sciences - Department of Physics and Astronomy, 

Department of Biology, Department of Chemistry and Biochemistry, Department of 

Mathematics 

¶ CSUN Michael D. Eisner College of Education 

¶ CSUN College of Engineering and Computer Science - Department of Computer Science, 

Engineering Outreach Program, Accelerated Coursework in Computer Science and 

Engineering for Student Success (ACCESS) Program 

¶ CSUN Department of Health Services 

¶ LACOE 

¶ Los Angeles Pierce College 

¶ Los Angeles Trade Tech 

¶ Occidental College TOPS Program Partnership 

¶ Pepperdine University 

¶ University of California, Los Angeles 

 

Business Partnerships 

¶ Amgen Bruce Wallace Biotechnology Lab Program Partnership 

¶ California Environmental Protection Agency Air Resources Board 

¶ Chase Bank 

¶ DeVry Institute 

¶ East-West Bank 

¶ Galpin Ford 

¶ Granada Hills Chamber of Commerce 

¶ Los Angeles Business Improvement District 

¶ Los Angeles Federal Reserve 

¶ Patagonia 

¶ Paramount Studios 

¶ Port of Los Angeles 

¶ Qatar Foundation International 

¶ Raytheon 

¶ California Credit Union 

¶ State Farm 

¶ United Parcel Service (UPS) 

¶ Valley Economic Alliance 

¶ Valley Economic Development Corporation (VEDC) 

¶ Valley Industry and Commerce Association (VICA) 
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Health Services 

¶ American Red Cross 

¶ Dr. John Dingilian  

¶ Grief Counseling  

¶ Kaiser Education Theatre Department 

¶ L.A. County Health Department 

¶ LACO Pacoima Health Center for immunizations, STD and TB testing   

¶ Olive View/UCLA Medical Center for emergency services  

¶ Planned Parenthood 

¶ PTSA Clinics  

¶ referrals to Northeast Valley Health Corporation for pediatrics, ob/gyn and nurse visits on a 

sliding-fee-scale 

¶ referrals to Olive View Medical Center for uninsured parents  

¶ referrals to Tarzana Treatment Centers for free family health care and drug, alcohol and mental 

health services  

¶ SFV Child Guidance Center therapist 

¶ Sports Injury Clinic  

¶ Tarzana Treatment Center 

¶ USC Blood Drive, health screenings, Health Fair participants 

¶ Valley Coordinated Childrenôs Services  

¶ Valley Teen Clinic 

 

Parent Support Services 

¶ ACTING PARENT/TEEN SUPPORT ï helpline 

¶ Because I Love You Parent Support Group and Teen Support Group for families in crisis 

¶ Boys and Girls Club of the San Fernando Valley ï family services and parenting classes 

¶ BRIDGE FOCUS ï single parent support 

¶ Community Guidance/Crisis Center ï mental health 

¶ CSUN Family Focus Resource Center ï families with special needs 

¶ Mission City Community Network ï parenting classes 

¶ PTSA  

¶ San Fernando Valley Counseling Center ï counseling 

¶ YMCA  

¶ Youth Policy Institute  

 

Educational Enrichment 

¶ California Science Center 

¶ Careers through Culinary Arts Program (C-CAP) 

¶ CSUN Oviatt Library 

¶ CSUN Performing Arts Center 

¶ CSUN Youth Philharmonic 

¶ International Baccalaureate Organization, Inc. 

¶ LACMA  

¶ Los Angeles Music Center 

¶ Los Angeles Public Library 

¶ MOCA, Los Angeles 

¶ Natural History Museum 
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¶ Pacific Asia Museum 

¶ Ronald Reagan Presidential Library and Museum 

¶ Skirball Museum 

¶ The Getty Center Secondary Teachersô Institute and Summer Institute 

¶ The Huntington Library, Arts Collection and Botanical Gardens 

¶ Youth Policy Institute 

 

Civic Partnerships 

¶ Alliance for Climate Education (ACE) 

¶ California Business for Education Excellence (CBEE) 

¶ Councilmanôs Office District 12 

¶ Granada Hills Chamber of Commerce 

¶ Granada Hills Neighborhood South Council grant 

¶ Kiwanis-sponsored club 

¶ L.A. Chamber of Commerce UniteLA 

¶ LAUSD OEHS 

¶ National Middle and High School Safety Council 

¶ Old Granada Hills Residents Group 

¶ Rotary Club 

¶ Safety groups such as LAPD Special Enforcement Unit,  L.A. City Fire Department, 

Community Emergency Response Team, California Emergency Mobile Patrol, et.al 

¶ STEM Coalition 

¶ VICA 

 

 

NUTRITION , HEALTH AND WELLNESS PROGRAM  
 

Granada Hills Charter Food and Nutrition Services (cafeteria) provides an assurance that the 

Schoolôs guidelines for reimbursable school meals will not be less restrictive than federal 

regulations, as they apply to schools.  

 

Meals served through the National School Lunch and Breakfast Programs  

¶ Meet, at a minimum, nutrition requirements established by local, state, and federal status 

and FDA regulations.      

¶ Offer a variety of fresh fruits and vegetables daily in each meal, with a variety of choices 

that, when practical, should be California grown and organic or pesticide/herbicide free. 

Salad bars and/ or pre-packaged salads, as well as fresh fruit is available daily. 

¶ Offer meals that are appealing and attractive to children of various ages and diverse 

background;  

¶ Serve only low-fat (one percent) and fat-free milk and nutritionally- equivalent non-dairy 

alternatives (to be defined by the USDA); and ensure that over half of the served grains are 

whole grain.  

¶ Ensure meals are served in clean and pleasant settings.  

 

In addition, the cafeteria shares information about the nutritional content of meals with parents and 

students through the school website. 
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Nutrition standards apply to all foods and beverages provided through the schoolôs cafeteria, 

studentôs store, vending machines, fundraisers, and other venues. 

 

Granadaôs Wellness Policy is committed to provide a school environment that promotes studentsô 

wellness, proper nutrition, nutrition education and regular physical activity as part of the total 

learning experience.  

 

 

HEALTH AND HUMAN SERVICES: ACADEMIC AND HEALTH GUIDANCE  

 

Granada Hills Charter is committed to the belief that all students can achieve school success 

through academic, college/career readiness and personal/social development. The California and 

National Standards for School Counseling Programs shall serve as a model for the model for the 

health and human services programs.  The Health and Human Services department will meet 

standards by developing comprehensive school counseling and guidance programs that are 

modeled on the standards.  The program includes the school nurse, guidance counselors, college 

counselors, school psychologists and psychiatric social workers.  

 

We believe students need to be emotionally and academically prepared to learn effectively.  

Providing mental health support in the effort to address studentôs academic, emotional and social 

needs therefore represents a salient function of school counseling; embedded in the Granada Hills 

Charter counseling programs are comprehensive and mental health services that are subsumed in 

the context of promoting student success.  Comprehensive programs are developmental in nature, 

preventative in design and comprehensive in scope and purpose.  As an integral part of a total 

education program, GHCHS shall continue to hire credentialed school counselors to ensure equity 

and access to services so that every student is challenged and supported to achieve his/her highest 

potential. 

 

Granada Hills Charter has hired a full-time a psychiatric social worker, one part time psychiatric 

social worker, one full time nurse, three part time nurses, one full time school psychologist and 

three college/career counselors.  Nine guidance counselors currently serve caseloads of 

approximately 450 to 1 with the support of a comprehensive intern program.  For more detailed 

information regarding the academic, social and emotion development, prevention and intervention 

and college and career readiness, refer to page 54.  

 

The comprehensive counseling program at GHCHS will evaluate its program yearly using 

measurable student competencies, evidence, and outcomes as defined by the California and 

National Counseling Standards. 

 

 

TEACHER RECRUITMENT  

  

Effective Staffing; Granada Hills Charter currently has 185 certificated and 110 Classified staff 

members in addition to approximately 80 part time and seasonal employees. Department Chairs, 

Instructional Advisors, and a team of qualified teachers, classified and community members work 

together to recruit highly qualified new and experienced credentialed teachers who fully meet the 

No Child Left Behind criteria as highly qualified teachers and who are committed to the schoolôs 

core values and beliefs. 

 

 



 

68 

  

Professional Development and Highly Qualified Teachers 

Preparation: Granada Hills Charterôs clear and established employment policies state that all 

teachers must meet the requirements set forth by the NCLB or replacement regulations. All 

teachers coming in with a preliminary credential are required to enroll in the Beginning Teacher 

Support Program (BTSA) which is executed by the William S. Hart Unified School District in 

Santa Clarita. New and experienced teachers who need additional support are enrolled in the Peer 

Assistance and Review (PAR) Program. 

 

Induction activities  

¶ Early August ï New teacher orientation is scheduled to provide teachers with training in 

technology systems, provide sample documents and lessons that support the school culture 

and climate of high expectations and safety for all students, and review GHCHSôs 

procedures policies and evaluation rubric on teaching standards and the Peer Assistance 

and Review System.  

¶ Mid-August ï Three pupil-free days are scheduled and teacher meetings are held with an 

emphasis on the goals set by the leadership team and guiding committees. Staff 

development focused on identified school needs is provided in addition to allowing time 

for teachers to work in teams and/or departments to develop annual curriculum planning 

including interdisciplinary units and UbD units.  

 

Ongoing professional development for new teachers  

¶ New teachers are assigned a teacher mentor and are part of the collaborative teacher 

network.  In addition and as needed, new teachers are given opportunities to use substitute 

release hours for observation, learning walks, or for dialog with an assigned mentor or peer 

reviewer.  

¶ New teachers participate in ongoing team planning meetings or grade level meetings on a 

weekly basis.  

¶ Instructional supervision and support is provided by a member of the Administrative Team 

almost on a daily basis. In addition, each new teacher is assigned a peer mentor who 

provides support in the areas of planning and preparation, classroom environment, 

instruction, and professional responsibilities.  

¶ The technology team provides ongoing support and training for new teachers. 

 

Paraprofessionals/School Security 

Granada Hills Charter employs approximately 25 paraprofessionals annually. Our 

paraprofessionalsô key role is to assist teachers in supporting and extending the instructional 

program by conducting directed/guided lessons in large and small groups. Granada Hills Charter 

also employs approximately 10 security staff who assist in maintaining a safe and nurturing 

environment and in supporting school/community relationships. Additionally, paraprofessionals 

and school security staff support teachers in maintaining discipline and in encouraging and 

supporting positive student behavior. Paraprofessionals and security staff are encouraged and have 

opportunities to tutor and/or monitor after school programs. 

 

Instructional Volunteers/Interns  

¶ Student Teachers: California State University Northridge (CSUN) places approximately 5-

10 student teachers at our school each semester through an agreement with the GHCHS 

Governing Board. The student teachers are supervised by an exemplary mentor teacher 

who provides the guidance and support they need to become successful educators. A 

significant percentage of student teachers are hired by Granada once they have completed 
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their credential requirements. All student teachers have submitted to criminal background 

checks and fingerprinting in accordance with state law and have provided TB clearance 

results to CSUN before qualifying for the student teacher program. 

¶ University Counseling Interns: CSUN places on average, one intern per year, who partners 

with the counselors to provide small group/individual counseling sessions, interviews, 

observations and support school/community relationships. All interns have submitted to 

criminal background checks and fingerprinting in accordance with state law and have 

provided TB clearance results. 

 

Staff Evaluation Process 
Professional Practice ï A Framework for Teaching:  The California Standards for the Teaching 

Profession (CSTPs) guide the Stull process and are used as a tool for observation and providing 

feedback to teachers. Along with using the growth continuum table provided by the Beginning 

Teacher Support and Assistance Program (BTSA) as an observation tool, administrators, mentor 

teachers and peer observers have a clear understanding of their roles in the observation process.  

 

Teachers have a clear understanding of the expectations of classroom performance. All teachers 

scheduled for evaluation in any given year, provide an Initial Planning Sheet (IPS) addressing the 

teaching standards and meet with the administrator in an Initial Planning Conference (IPC). 

Individual meeting times provide an opportunity for teachers to collaboratively establish goals and 

clearly articulated outcomes with their supervising administrator.    

 

Danielsonôs and Marzanoôs observation protocols are utilized to provide feedback to teachers.  

 

Student outcome measures such as individual outcomes including benchmark assessment results 

and schoolwide outcomes including API, AP results, attendance and graduation are also included 

in overall staff evaluation. 

 

The following activities support our efforts for professional development: 

 

¶ Annual staff development calendar - Granada Hills Charter structures the instructional 

calendar to assure that there are four pupil-free days each year for professional learning 

along with the late start Tuesdays for weekly professional development.  

¶ Individualized professional growth opportunities ï These are provided based on individual 

teacherôs needs as indicated on their evaluation results. Each administrator provides on-

going one-on-one assistance, training and monitoring. Teachers are also provided a one-to-

one mentor through the BTSA program while working to clear their credential.  

¶ Administrator, Teacher and Support Staff Training Programs - A partnership has been 

established with the Ventura County Office of Education (VCOE) and the HART High 

School District to provide Granadaôs administrators with staff development opportunities 

and training and practicum hours including those per AB75.  Administrators, teachers and 

support staff also attend on-going training offered by the Los Angeles County Office of 

Education. A professional partnership has been established with CSUN which provides 

long-term, on-going staff development opportunities and mentoring for both administrators 

and teachers.  

¶ Data Teams ï Granada Hills Charterôs instructional team meets at the beginning of the 

school year to disaggregate standardized test results. Staff members are provided additional 

opportunities to review results at faculty meetings and at grade level team meetings. These 

reviews are utilized to guide and direct long-term and short-term planning of curricular 
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goals. In addition, teachers and administrators meet on Tuesday mornings  at grade 

level/department meetings to disaggregate in-house test data in order to formulate plans for 

providing students with targeted and explicit instruction and to identify areas for 

improvement  

¶ Travel study ï Administrators, teachers, support staff and students are provided 

opportunities through funding from organizations like the Qatar Foundation for hands-on 

experience through domestic and global travel. These experiences provide clear and 

powerful lenses and pathways to the educational systems and programs of our local and 

distant world. Participating adults and students learn global contents and gain new 

perspectives through student visitations and first-hand observation.  

 

Professional development agendas are initiated by the following groups:  

 

¶ Curriculum and Instruction Committee ï review school-wide student needs, survey and 

collect teacher input, survey parents, develop annual school-wide staff development 

calendar. 

¶ Administrative Team - analyze student achievement data (formal and informal), analyze 

PAR results, identify individual and grade level needs.  

¶ Student Support Team ï analyze student achievement data (formal and informal) and 

social/emotional needs, analyze student referrals, observe staff and student interactions, 

analyze family and community needs.  

 

Teachers participate in workshops, training and professional development seminars on an ongoing 

basis to sustain collaborative teacher communities before the semester commences and during the 

school year. Teachers use the Wiggins and McTigheôs (2005) research based model, 

Understanding by Design (UbD) as a framework for instructional planning to integrate the current 

standards and prepare for the gradual implementation of the common core.  Teacher teams 

determine the following: 

¶ Semester by semester guidelines of guaranteed curriculum; 

¶ Standards based units grouped around a big idea or universal/essential question; 

¶ Measurable objectives;  

¶ Identified instructional resources and support; 

¶ Common benchmarks for defined learning objectives; and  

¶ Common benchmark assessments and summative annual assessments. 

 

Ongoing professional development is also provided by Granada staff, contracted providers and 

educational partners (i.e.; LACOE, ASCD, CSUN, UCLA, Pepperdine University, Skirball 

Museum etc.) and is implemented and monitored as follows:  

 

¶ At the end of each school year, teacher leaders and the administrative instructional team 

meet to analyze and identify needs of staff. Administrators and grade level teams meet to 

survey, discuss and identify strengths and needs of students, self and program.  

¶ Data is also analyzed and a comprehensive needs assessment is utilized to establish goals 

for the following year. These goals are communicated to the Department Chairs and 

Instructional advisors of each department and they, in the leadership team, work 

collectively in developing an annual staff development plan along with associated actions 

to be taken.  
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¶ The administrative team analyzes student achievement results from standardized testing, 

in-house assessments, observations, parent, student and staff survey results to assist in 

further assessing needs. Administrators articulate trends with staff at faculty meetings, at 

grade level meetings and with the leadership team in order to come to a consensus on the 

interpretation of results and to strengthen the identification and development of appropriate 

goals and actions. Recommendations for professional development are made to the 

leadership team.  

¶ The Intervention Support Team meets monthly to review referrals to the SST. Concerns 

related to behavior, attendance, physical and/or mental health, and families are discussed 

and recommendations are made for individual, as well as schoolwide needs. Individual 

concerns are addressed confidentially and schoolwide concerns are presented to the 

leadership team and as needed brought to the Curriculum and Instruction Committee.  

 

A Typical Day at Granada Hills Charter High School 

 

The majority of students begin arriving at school by 7:30 a.m. and are greeted at various entrances 

by an administrator or another adult. The student body reflects the diversity of the community and 

the schoolôs physical environment reflects its focus on college and career readiness. In spite of 

being a large campus, students and adults operate in a safe environment with structures and 

regulations that provide multiple opportunities to learn and grow. 

 

The master schedule is designed to meet the needs of all students. The A-G curriculum and focus 

on the California content standards and the Common Core standards provides a rigorous and well-

rounded education. All students have access to over 150 course offerings, and some students elect 

to join one of six thematic academic programs - Global History of Ideas, Humanitas, STEM, 

Global Business and Finance, the Virtual Program and Career Technical Education. Students also 

have access to Advanced Placement courses and the International Baccalaureate Program.  

 

To ensure success of all students, the faculty uses the student information system to monitor 

student progress on a regular basis. Teachers use collaboration time to identify students for 

targeting tutoring sessions and work with counseling staff to provide early support and 

intervention. Heterogeneously grouped ninth grade English classes help students perform and 

learn in mixed ability groups, before and after school targeted tutoring supplements and supports 

learning of struggling students, and co-taught classes in Algebra I and Geometry provide 

additional opportunities for student achievement.    

 

In each classroom, students are taught by a highly qualified teacher who utilizes a variety of 

instructional techniques to support student learning and mastery of content material. Students are 

grouped primarily in heterogeneous classrooms where teachers differentiate instruction using 

models established by differentiation expert Carol Tomlinson. Teachers use an appropriate mix of 

direct instruction, group learning, hands-on learning and individual practice to help students 

understand and internalize current curriculum with a focus on lifelong learning.  A variety of 

instructional strategies, scaffolding and explicit modeling are practiced and used consistently in 

classes.   

 

All students have the opportunity to participate in the nutrition meal program. Nutrition is part of 

the federal meal program and service is provided by the schoolôs selected vendor for students 

eligible for full, reduced or free meals both for nutrition and lunch.  Student eligibility is kept 

confidential and all students are encouraged to eat healthy meals.  



 

72 

  

 

High expectations for academic performance are the norm and studentsô all round development is 

supported through an array of extra curricula activities, athletic programs and healthy meals.  Our 

After School Activities (AHA) program further enhances learning opportunities for students by 

offering enrichment classes exposing students to a variety of careers and unique learning 

opportunities in support of college and career readiness.   
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ELEMENT 2: MEASURABLE STUDENT OUTCOMES 
 

The measurable student outcomes identified for use by the charter school.   ñStudent 

outcomes,ò for purpose of this part, means the extent to which all students of the school 

demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in 

the schoolôs educational program. 

California Education Code Section 47605 (b) (5) (B) 

 

ELEMENT 3: METHOD BY WHICH STUDENT PROGRESS TOWARD OUTCOMES WILL  

BE MEASURED 
 

The method by which student progress in meeting those student outcomes is to be measured. 

California Education Code Section 47605 (b) (5) (C). 

 

 
 

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM  

 

Granada Hills Charter guarantees a rigorous learning experience for each student. Key attributes 

include: 

¶ A personalized learning environment that focuses on individual students in which teachers, 

counselors and parents work in concert to provide necessary support. 

¶ An application based instructional model  that brings hands-on projects and 

interdisciplinary learning into the classroom especially as more and more students opt for 

academic programs or CTE classes 

¶ An individualized four year college plan which represents an agreed-to plan by counselor, 

teacher, student, and parent on how the student will learn. 

¶ A system of accountability where individuals are held accountable for student success and 

use data to appraise improvement efforts. 

¶ A culture of high expectations of the abilities of all studentsðthat all can and will succeed. 

 

In order to best serve our students and community, Granada Hills Charter High School continues 

to examine and refine its list of student outcomes over time to reflect the schoolôs mission, aligned 

with the California Common Core State Standards and the Next Generation Science Standards and 

any changes to state or local standards that support such mission.   

   

Curricular 

Focus 
Measurable Outcomes Courses 

English 

Language 

Arts 

¶ Students will read with 

comprehension, write with clarity, 

speak with meaning, and apply text to 

real life situations. 

¶ Students analyze ideas in literature and 

expository texts using evidence as 

justification for interpretation, using 

language to discuss ideas and become 

informed.  

¶ In preparation for the IB Program 

course work, students in the ninth and 

English 9 College Prep (CP) and 

Honors  

English 10 CP and Honors  

American Literature CP and 

Honors  

Contemporary Composition 

Advanced Composition 

AP Language and Composition 

AP Literature and Composition 

IB HL English 

EL Levels 1-4 
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tenth grade English classes experience 

a strong reading, writing and speaking 

program that is heavily focused upon 

contextualized expository primary and 

secondary texts, literature and research 

and presentation skills. 

Journalism 

Speech, Advanced Speech 

Yearbook 

Mathematics ¶ Students demonstrate an 

understanding of the symbolic 

language of mathematics and the use 

of mathematics in a variety of 

problem-solving situations.   

¶ Students use geometric skills and 

concepts.  They construct formal, 

logical arguments and proofs in 

geometric settings and problems. 

¶ Students gain experience with 

algebraic solutions of problems, 

including the solution of systems of 

quadratic equations, logarithmic and 

exponential functions and the binomial 

theorem, and the complex number 

system 

¶ Students use trigonometric functions 

and the ability to provide basic 

identities preparing them for the study 

of more advanced mathematics and 

science. 

¶ Students apply mathematics and its 

intrinsic theory.   

Algebra 1, Algebra 2 

Exploring Computer Science 

Honors Algebra 2/ Trig  

Geometry 

Math Analysis/Trig Honors 

Business Statistics 

AP Calculas AB, AP Calculus BC 

AP Statistics, 

AP Computer Science 

IB Math Studies SL, IB Math HL 

 

Biological 

Physical 

Science 

¶ Students demonstrate through 

investigation and experimentation, an 

understanding of the principles of 

physical and life science as well as 

ecology. 

¶ Students develop the habit of critical 

thinking, and learn to construct a body 

of concepts through experiential 

activities and communications; 

¶ Students use technology for 

information retrieval, data acquisition 

and analysis, and communications; 

¶ Students demonstrate mastery of 

research skills and scientific writing 

Biology CP and Honors,  

Chemistry CP and Honors,  

Physics CP and Honors,  

Astronomy,  

AP Biology, AP Chemistry 

AP Environmental Science,  

AP Physics C, AP Physics 1  

IB Bio HL, IB Chemistry SL and 

HL 

IB Physics SL,  

IB Environmental Science SL 
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History/ 

Social 

Science 

¶ Students demonstrate intellectual 

reasoning, reflections, and research 

skills related to chronological and 

spatial thinking, historical 

interpretations, and research, evidence 

and point of view.   

¶ Students demonstrate an 

understanding of American history, 

government, economics and a belief in 

the values of democracy and 

capitalism. 

Geography CP and Honors, AP 

Human Geography, World History/ 

Geography and Cultures, American 

History, US History, American 

Government, Economics, 

Psychology, AP Psychology, AP 

World History, AP US History,  

AP European History, AP 

American Government, AP 

Economics 

IB History HL, IB Psychology SL 

World 

Languages 

and Cultures 

¶ Students demonstrate the ability in a 

foreign language to read with 

comprehension, write with clarity and 

speak with meaning, as well as possess 

familiarity with literary works. 

¶ Students use language in real life 

situations. 

American Sign Language 1-3, 

Arabic 1-3, Arabic for Heritage 

speakers 1-2, French 1-3, Korean 1-

3, Korean for Heritage Speakers 1-

2, Italian 1-3, Mandarin 1-3, 

Mandarin for Heritage Speakers 1-

2, Spanish 1- 4, Spanish for 

Heritage Speakers 1-2, AP Spanish 

Language and Culture, AP Spanish 

Literature and Culture, IB Spanish 

SL, IB Italian SL, IB French SL, IB 

Korean SL 

Visual and 

Performing 

Arts 

¶ Students demonstrate understanding of 

fine or performing arts.   

¶ Students understand the place of art in 

society. 

Visual Arts, Drawing, Painting, 

Cartooning/Animation, Guitar, 

Ceramics, Design Craft, American 

Images, Digital Imaging, 

Filmmaking, Dance, Intermediate 

Dance, Drama, Theatre Arts, Play 

Production, Guitar, Jazz Ensemble, 

Keyboards, Music Technology,  

Band, Instruments, Orchestra, 

Advanced Orchestra, Vocal 

Ensemble, Concert Choir, AP 

Music Theory, AP Art History, AP 

Drawing, AP Studio Art, IB 

Theatre SL, IB Theatre HL, IB 

Visual Arts SL 

Career 

Technical 

Education  

¶ Students understand the critical 

significance and impact of technology 

on educational and career aspects of 

life. 

¶ Students demonstrate the ability and 

skills necessary to utilize technology, 

take advantage of the almost infinite 

resources available to enhance their 

college and career prospects; and learn 

to recognize the relationship between 

the Technical Arts (CTE) and society. 

Building Trades & Construction:  

Construction Work 1, 2 and Advanced 

Construction 3 

Hospitality, Tourism & Recreation 

Industry:  Foods Nutrition: Chef Assistant, 

Culinary Arts: Catering 

Transportation Industry:Auto Technology 

I, II, Adv. Auto Technology 

Finance and Business:  Money & Banking, 

Business Statistics,  Entrepreneurship 
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Physical 

Education 

 

 

 

¶ Students demonstrate that they value lifelong, 

positive health-related attitudes and behaviors 

towards their own well-being through healthy 

physical, social and mental habits. 

Physical/Health Education 

 

Local 

Options 

¶ Students develop interests in core curricular 

subjects and college and career pathways. 
Geography CP and Honors, AP 

Geography 

Exploring Computer Science 

Money and Banking, New Media,  

Drama 

 
Measuring Pupil Outcomes: Summative Assessment Performance Targets  
 

STATE PRIORITY #1ð BASIC SERVICES 

The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and 

every pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and school 

facilities are maintained in good repair (E.C. §17002(d)) 

SUB-PRIORITY A ï TEACHERS 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Teachers required to hold a credential will  hold a valid CA Teaching Credential as 

defined by the CA Commission on Teaching Credentialing and will  be appropriately 

assigned. 

ACTIONS TO 

ACHIEVE GOAL  

All  teacher candidates screened for employment will  hold valid CA Teaching 

Credential or CTE Credential for CTE Classes; Granada Hills Charter Human 

Resources have credential data in our Helios school database and will  screen 

employees on monthly basis for upcoming expirations. 

MEASURABLE 

OUTCOME  
100% of teachers required to hold a credential will  hold a valid CA Teaching 

Credential as defined by the CA Commission on Teaching Credentialing. 

METHODS OF 

MEASUREMENT 

Initial and annual verification of core teacher credential as reported by the CA 

Commission on Teacher Credentialing; CALPADS Report 3.5; NCLB Core Course 

Section Compliance; Annual publication of School Accountability Report Card. 

SUB-PRIORITY B ï INSTRUCTIONAL MATERIALS  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students, including all significant student subgroups (Hispanic or Latino, 

Socioeconomically Disadvantaged, English Learners, and Students with 

Disabilities), will  have access to standards-aligned materials and additional 

instructional materials as outlined in our charter petition 

ACTIONS TO 

ACHIEVE GOAL  
Instructional materials purchased will  be aligned to CA Common Core State 

Standards and our charter petition. 

MEASURABLE 

OUTCOME  
100% of students will  have access to standards-aligned materials and additional 

instructional materials as outlined in our charter petition. 

METHODS OF 

MEASUREMENT 

 

Leadership Team and Content Leaders review all instructional materials before 

purchase; school maintains list of textbooks and supplemental materials. 
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SUB-PRIORITY C ï FACILITIES  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

 
School facilities are clean and maintained in good repair. 

ACTIONS TO 

ACHIEVE GOAL  

Daily documented maintenance and cleaning by custodial staff will  assure a safe and 

clean campus; scheduled maintenance and deep cleaning with regular facility 

inspections will  provide and clean and safe learning environment. 

MEASURABLE 

OUTCOME  
Daily cleanliness spot checks review of cleaning logs; 90% of items on Site 

Inspection Lists will demonstrate compliance and good standing. 

METHODS OF 

MEASUREMENT 
Daily cleanliness spot checks and monitoring by custodial crew, Plant Manager, 

security staff and other adults; site inspection documents and daily cleaning logs. 

STATE PRIORITY #2ð IMPLEMENTATION OF COMMON CORE STATE STANDARDS  

Implementation of state-adopted standards, including how EL students will be enabled to gain academic 

content knowledge and English language proficiency 

SUB-PRIORITY A ï CCSS IMPLEMENTATION  

GOAL TO 

ACHIE VE SUB-

PRIORITY  

¶ Charter School will  fully implement state-adopted ELA and Math academic 

content and performance standards by School Year 2014-15 for all students, 

including subgroups 

¶ Charter School will  seek to implement academic content and performance 

standards for all core subjects as they are adopted by the state. 

¶ Teachers will  participate in annual professional development on the 

implementation of CA Common Core State Standards (CA CCSS). 

ACTIONS TO 

ACHIEVE GOAL  

¶ Granada Hills Charter has been implementing the Common Core since 2010. 

¶ Granada Hills Charter will  ensure ELA and Math curricula and assessments are 

aligned to the Common Core State Standards. 

¶ Granada Hills Charter teachers will  participate in annual professional 

development on the implementation of the Common Core State Standards 

MEASURABLE 

OUTCOME  
Annually, 100% of teachers will  participate in Professional Development and 

trainings in CA CCSS. 

METHODS OF 

MEASUREMENT 
School master calendar and PD calendar will  serve as evidence of 

participation by teachers in professional development activities. 

SUB-PRIORITY B ï EL  STUDENTS &  ACADEMIC CONTENT KNOWLEDGE  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

All  students will  gain academic content knowledge through the 

implementation of state-adopted academic content and performance standards 

ACTIONS TO 

ACHIEVE GOAL  

EL students will  participate in ELA/Lit eracy instruction with appropriate ELD and 

SDAIE instructional strategies and multi-tiered interventions and supports as 

needed. 

MEASURABLE 

OUTCOME  
100% of students will  gain academic content knowledge through the 

implementation of the CA CCSS. 

METHODS OF 

MEASUREMENT 

Teacher feedback, formative and summative assessments, grade reports; CELDT, 

NWEA, CAHSEE, PSAT, EAP, SAT, ACT, and other available local and statewide 

assessments. 
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STATE PRIORITY #3ð PARENTAL INVOLVEMENT  

Parental involvement, including parent participation and efforts to seek parent input for decision-

making 

SUB-PRIORITY A ï PARENT INVOLVEMENT  

GOAL TO 

ACHIEVE SUB-

PRIORITY  
Charter School will  provide opportunities for parent involvement 

ACTIONS TO 

ACHIEVE GOAL  
Charter School will  host a minimum of three parent activities/events per semester 

MEASURABLE 

OUTCOME  
Charter School will  host a minimum of three parent activities/events per semester 

METHODS OF 

MEASUREMENT Charter School parent event agendas; event sign-in sheets 

SUB-PRIORITY B ï PARENT INPUT 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Charter school will  provide opportunities for parent input in committee meetings and 

informational sessions. 

ACTIONS TO 

ACHI EVE GOAL  
Charter School will  have at least two parents sitting on Standing Committees 

MEASURABLE 

OUTCOME  
Minimum of two parents on Governing Board 

METHODS OF 

MEASUREMENT 
Charter School sign-ins at all Standing Committee and Board meetings; meeting 

committee meetings 

STATE PRIORITY #4ð STUDENT ACHIEVEMENT  

Pupil achievement, as measured by all of the following, as applicable: 

A. Statewide assessments  

B. The Academic Performance Index (API) 

C. Percentage of pupils who are college and career ready 

D. Percentage of ELs who make progress toward English language proficiency as measured by the 

California English Language Development Test (CELDT)  

E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the 

Early Assessment Program or any subsequent assessment of college preparedness 

SUB-PRIORITY A ï STATEWIDE ASSESSMENTS: ELA/L ITERACY AND MATHEMATICS  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students, including all significant student subgroups (Hispanic or Latino, 

Socioeconomically Disadvantaged, English Learners, and Students with 

Disabilities), will  meet or exceed targets for growth once set by the State on the CA 

ASPP statewide assessment in the areas of English Language Arts/Literacy and 

Mathematics including the CAHSEE. 

ACTIONS TO 

ACHIEVE GOAL  

Classroom instruction conducive to student learning; adequate learning 

environments; appropriate CA CCSS and CAHSEE aligned instructional 

materials. 

MEASURABLE Students, including all significant student subgroups (Hispanic or Latino, 
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OUTCOME  Socioeconomically Disadvantaged, English Learners, and Students with 

Disabilities), will  meet or exceed targets for growth once set by the State on the CA 

ASPP statewide assessment and the CAHSEE in the areas of English Language 

Arts/Literacy and Mathematics 

METHODS OF 

MEASUREMENT 

 

CA ASPP, CAHSEE performance reports 

SUB-PRIORITY B ï API  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

School will  meet the annual API Growth Target, or equivalent, as mandated 

by the CA State Board of Education 

ACTIONS TO 

ACHIEVE GOAL  
Classroom instruction will  incorporate testing strategies in preparation for the 

CA ASPP 

MEASURABLE 

OUTCOME  
School will  meet the annual API Growth Target, or equivalent, as mandated 

by the CA State Board of Education 

METHODS OF 

MEASUREMENT 
CA DataQuest summary and API Reports or equivalent as determined by the CA 

Department of Education 

SUB-PRIORITY C ï COLLEGE AND CAREER READY  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

 

Students are on track to be college and career ready 

ACTIONS TO 

ACHIEVE GOAL  

Provide opportunities for all students to take the Early Assessment College Readiness 

(EAP) Exam, PSAT, SAT and ACT as well as NWEA in math and English and the 

CELDT exam to determine literacy and numeracy levels.  Targeted intervention for 

identified students. 

MEASURABLE 

OUTCOME  
Outcomes from the above stated external exams; common formative and summative 

assessments, and semester grade reports. 

METHODS OF 

MEASUREMENT 

 

PSAT, EAP, SAT, ACT, NWEA reports, grade reports. 

SUB-PRIORITY D ï EL  PROGRESS 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

EL students will  advance each academic year at least one performance level on the 

CELDT or other available external assessments, such as the NWEA. 

ACTIONS TO 

ACHIEVE GOAL  

EL students will  receive in-class instructional support which includes individual 

support; small group instruction; appropriate use of SDAIE and ELD instructional 

strategies.  

MEASURABLE 

OUTCOME  
75% EL students advance each academic year at least one performance level on the 

CELDT or other available external assessment, such as the NWEA. 

METHODS OF 

MEASUREMENT 
CELDT Score Reports, grade reports and other available external assessments 

available, such as the NWEA. 

SUB-PRIORITY E ï EL  RECLASSIFICATION RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

EL students will  be reclassified as Fluent English Proficient annually and perform 

at grade level on the CA ASPP statewide assessment. 

ACTIONS TO 

ACHIEVE GOAL  
EL students will  receive in-class instructional support which includes individual 

support; small group instruction; appropriate use of SDAIE and ELD instructional 
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strategies. 

MEASURABLE 

OUTCOME  
EL students reclassified as Fluent English Proficient annually will  meet or exceed 

targets for growth once set by the State. 

METHODS OF 

MEASUREMENT 
CELDT results; internal reclassification documents; CALPADS 
Submissions. 

SUB-PRIORITY F ï AP EXAM PASSAGE RATE 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students will  pass AP exams at a rate higher than average County, State and National 

scores. 

ACTIONS TO 

ACHIEVE GOAL  
Students will  have access to the (24) available AP exams offered on campus. Course 

curriculum and supports will  be aligned to passage of AP exams administered. 

MEASURABLE 

OUTCOME  
Students will  pass AP exams at a rate higher than average County, State and National 

scores. 

METHODS OF 

MEASUREMENT 
AP exams results from College Board. 

SUB-PRIORITY G ï COLLEGE PREPAREDNESS/EAP 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Eleventh graders will  pass EAP exams at higher rates than 11
th 

graders at comparable 

neighborhood schools; graduating seniors will graduate A-G at higher rates than 

graduating seniors at comparable neighborhood. 

ACTIONS TO 

ACHIEVE GOAL  

Counselors will ensure all students are on A-G graduation pathway, including A-G 

analysis at the end of each semester. All  11
th
graders will take EAP exams as part of 

pathway. EAP prep will  be incorporated into 11
th 

grade curriculum. 

MEASURABLE 

OUTCOME  

Eleventh graders will  pass EAP exams at higher rates than 11
th
graders at comparable 

neighborhood schools; graduating seniors will graduate A-G at higher rates than 

graduating seniors at comparable neighborhood. 

METHODS OF 

MEASUREMENT 
EAP exams; internal semester-to-semester A-G tracking; internal senior tracking. 

STATE PRIORITY #5ð STUDENT ENGAGEMENT  

 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rates  

D. High school dropout rates 

E. High school graduation rates 

SUB-PRIORITY A ï STUDENT ATTENDANCE RATES 

GOAL TO  

ACHIEVE SUB-

PRIORITY  
School will  maintain a high ADA rate. 

ACTIONS TO 

ACHIEVE GOAL  

School will  provide a safe, nurturing and engaging learning environment for all its 

students and families, including those of the various subgroups enrolled; parents & 

families will  be engaged throughout year; students not meeting attendance standard 

will counseled per attendance policy. 

MEASURABLE Annual Average Daily Attendance will  be at least 95%. 
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OUTCOME  

METHODS OF 

MEASUREMENT 
Period and Daily attendance monitoring, Monthly, P1, P2 and Annual State Reports. 

SUB-PRIORITY B ï STUDENT ABSENTEEISM RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

School will  maintain a high ADA rate; fewer than 5% of students will meet or 

surpass threshold for absenteeism 

ACTIONS TO 

ACHIEVE GOAL  

Parents and students will  be informed of our attendance policies specified in our 

Student Handbook given out at the beginning of every year and to in-year 

enrollees; students not meeting attendance standard will be will counseled per 

attendance policy. 

MEASURABLE 

OUTCOME  Annual Average Daily Attendance will  be at least 95%. 

METHODS OF 

MEASUREMENT 
Period and Daily attendance monitoring, Monthly, P1, P2 and Annual State 

Reports. 

SUB-PRIORITY C ï M IDDLE SCHOOL DROPOUT RATES 

GRADE LEVELS NOT APPLICABLE TO SCHOOL  

SUB-PRIORITY D ï HIGH SCHOOL DROPOUT RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

School will  minimize dropouts; dropouts are defined as students staying in CA but 

not returning to a CA public school. 

ACTIONS TO 

ACHIEVE GOAL  

Regular meetings with school counselor; continued use of intervention processes and 

insuring that proper placement is made.  Continuous monitoring of attendance and 

follow-up on transfer completion. 

MEASURABLE 

OUTCOME  
CDE cohort dropout rates will  be lower than CDE cohort dropout rates at comparable 

neighborhood schools. 

METHODS OF 

MEASUREMENT 
Dataquest; internal dropout projections based on CALPADS extracts 

SUB-PRIORITY E ï HIGH SCHOOL GRADUATION RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

School will  graduate as 90+% of persisting seniors; cohort graduation rates will  be 

higher than graduation rates at comparable neighborhood schools. 

ACTIONS TO 

ACHIEVE GOAL  

Regular meetings with school counselors; continued use of multi-tiered system of 

intervention 

and support. 

MEASURABLE 

OUTCOME  
CDE cohort graduation rates will  be higher than CDE cohort graduation rates at 

comparable neighborhood schools. 

METHODS OF 

MEASUREMENT 
Dataquest; internal graduation projections based enrollment, CALPADS extracts and 

senior tracking. 

STATE PRIORITY #6ð SCHOOL CLIMAT E 

School climate, as measured by all of the following, as applicable: 

A. Pupil suspension rates 
B. Pupil expulsion rates 

C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety 

and school connectedness 
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SUB-PRIORITY A ï PUPIL SUSPENSION RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

 

School will  reduce its suspension rates each year of its operation. 

ACTIONS TO 

ACHIEVE GOAL  
Granada Hills Charter will review suspension data and policies annually to assess 

effectiveness and reduce recidivism. 

MEASURABLE 

OUTCOME  

 

School will  reduce its suspension rates each year of its operation utilizing multi-

tiered system of interventions and supports. 

METHODS OF 

MEASUREMENT 
Annual School Accountability Report Card; Monthly Reports in 
Welligent; CALPADS Report; Regular Internal Reports. 

SUB-PRIORITY B ï PUPIL EXPULSION RATES 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

 

Charter School will  maintain a low >1% annual expulsion rate. 

ACTIONS TO 

ACHIEVE GOAL  
Granada Hills Charter will  assess expulsion policies annually to assess 

effectiveness. 

MEASURABLE 

OUTCOME  
Annually, >1% of enrolled students will  be expelled. 

METHODS OF 

MEASUREMENT 
Annual School Accountability Report Card; Monthly Reports in Welligent; 

CALPADS Reports; Internal Reports. 

SUB-PRIORITY C ï SCHOOL CONNECTEDNESS 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students, families, and school community will  feel a sense of 

connectedness 

ACTIONS TO 

ACHIEVE GOAL  

Continued implementation of athletics, after-school programs, family and 

community outreach, and other programs integral to school operations; continued 

involvement of families in all key school operations and programs. 

MEASURABLE 

OUTCOME  
Annually 75% of stakeholders surveyed will respond positively.  

METHODS OF 

MEASUREMENT 

 

Internal surveys which include parents, students, staff and stakeholders. 

STATE PRIORITY #7ð COURSE ACCESS 

The extent to which pupils have access to, and are enrolled in, a broad course of study, including 

programs and services developed and provided to unduplicated students (classified as EL, FRPM-

eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  

ñBroad course of studyò includes the following, as applicable: 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, mathematics, 

visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 

GOAL TO 

ACHIEVE 

PRIORITY  

Students, including all student subgroups (Hispanic or Latino, Socioeconomically 

Disadvantaged, English Learners, and Students with Disabilities), will  have access to 

academic and educational program as outlined in the schoolôs charter. 

ACTIONS TO 

ACHIEVE GOAL  

Charter School will  design its master schedule to meet the needs of its students using 

prior student academic performance. Master schedule will focus on A-G 

requirements and the Common Core State Standards.  Targeted intervention will be 
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provided in multiple ways such as co-taught classes. 

MEASURABLE 

OUTCOME  

Annually, 100% of students, including all student subgroups (Hispanic or Latino, 

Socioeconomically Disadvantaged, English Learners, and Students with 

Disabilities), unduplicated students, and students with exceptional needs, will  have 

access to and can enroll in core and non-core subjects content areas available. 

METHODS OF 

MEASUREMENT  
A-G completion rates; Charter School master schedule; student schedules. 

STATE PRIORITY #8ð PUPIL OUTCOMES 

Pupil outcomes, if available, in the subject areas described in E.C. §51210(a)-(i), inclusive, of §51220, 

as applicable 

SUB-PRIORITY A ï SUMMER BRIDGE 

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Incoming student participation in Summer Transition Academy for enrichment, 

intervention and identification of skill levels. 

ACTIONS TO 

ACHIEVE GOAL  
Granada Hills Charter will provide remedial summer school and incoming student 

Summer Transition Academy annually which provides assessment data. 

MEASURABLE 

OUTCOME  
100% student participation in Summer Transition Academy; summer school provides 

remediation and additional support for on-time graduation and maintenance of skills. 

METHODS OF 

MEASUREMENT 
Summer Transition Academy and Summer School Attendance Rosters; grade reports. 

SUB-PRIORITY B ï ELA  INTERVENTION  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students will  be placed correctly into ELA courses and access available student 

intervention and support early in the academic year and access intervention and 

support services to insure successful achievement as well as access advanced 

placement as available. 

ACTIONS TO 

ACHIEVE GOAL  

Incoming ELA levels will be accessed during Summer Transition Academy. A multi-

tiered system of interventions and support will be available to all students including 

before and after school tutoring. 

MEASURABLE 

OUTCOME  
90% of students are correctly placed into ELA courses and identified for early 

intervention and future advanced placement. 

METHODS OF 

MEASUREMENT 

Teacher feedback, formative and summative assessments, course placement, grade 

reports; CELDT, NWEA, CAHSEE, PSAT, EAP, SAT, ACT, and other available 

local and statewide assessments. 

SUB-PRIORITY C ï MATH INTERVENTION  

GOAL TO 

ACHIEVE SUB-

PRIORITY  

Students will  be placed correctly into mathematics courses and access available 

student intervention and support early in the academic year.   

ACTIONS TO 

ACHIEVE GOAL  

Incoming mathematics levels will be accessed during Summer Transition Academy. 

A multi-tiered system of interventions and support will be available to all students 

including before and after school tutoring. 

MEASURABLE 

OUTCOME  
90% of students are correctly placed into mathematics courses and identified for 

early intervention and future advanced placement. 
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METHODS OF 

MEASUREMENT 

Teacher feedback, formative and summative assessments, course placement, grade 

reports; NWEA, CAHSEE, PSAT, EAP, SAT, ACT, and other available local and 

statewide assessments. 

 

Performance Targets Aligned to State Priorities 

Below is a chart ñconsistent with the way information is reported on a school accountability report cardò, 

CA Education Code 47605(b)(5)(C)), that identifies and describes specific targets that align with the Eight 

State Priorities identified in CA Education Code 52060(d).   

 

The Charter Schoolôs goals, actions and targets associated to the Eight State Priorities may be revised 

depending on the Local Control and Accountability Plan adopted by adopted by the Granada Hills Charter 

High School Governing Board (by July 1, 2014). 

  

State Priority 1: Basic services 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) Percentage of teachers required 

to hold a credential will hold a 
valid CA Teaching Credential as 
defined by the CA Commission 
on Teaching Credentialing 

100% 100% 100% 100% 100% 

B)   Percentage of students that will 
have access to standards-aligned 
materials and additional 
instructional materials as outlined 
in our charter petition 

100% 100% 100% 100% 100% 

C)  Daily cleanliness spot checks Daily Daily Daily Daily Daily 
D)  Percentage of items on Site 

Inspection Lists in compliance or 
good standing 

90% 90% 90% 90% 90% 

 

State Priority 2: Implementation of academic content and performance standards 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A)  Teacher participation in 

Professional Development and 
trainings in CA CCSS 

100% 100% 100% 100% 100% 

B)  Percentage of students that will 
gain academic content 
knowledge through the 
implementation of the CA 
CCSS 

100% 100% 100% 100% 100% 

 

State Priority 3: Parental involvement 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) Number of parent 

activities/events 
     Charter School will host per 

semester 

3 activities 
or events 

3 activities 
or events 

3 activities 
or events 

3 activities 
or events 

3 activities 
or events 

B) Minimum number of parents on 
     School Advisory Council 

2 parents 2 parents 2 parents 2 parents 2 parents 

 

State Priority 4: Student achievement 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) CA ASPP English Language 

Arts/Literacy and 
Meets or 
exceed 

Meets or 
exceed 

Meets or 
exceed 

Meets or 
exceed 

Meets or 
exceed 
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Mathematics statewide 
assessment growth targets for 
students, including all 
significant student subgroups 
(Hispanic or Latino, Socio-
economically Disadvantaged, 
English Learners, and 
Students with Disabilities) 

targets 
for growth 

targets 
for growth 

targets 
for growth 

targets 
for growth 

targets 
for growth 

B) API growth target, or 
equivalent assessment target 

Meets target Meets target Meets target Meets target Meets target 

C) NWEA or other external 
assessment as available 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 
D) Percentage of EL students 

advancing one performance 
level on CELDT or other 
available external as 
assessment available 

75% 75% 75% 75% 75% 

E) Percentage of EL students 
reclassified as Fluent English 
Proficient 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 

Meets or 
exceed 
targets 

for growth 
F) AP exam passage and 

participation rate by 
graduating seniors  

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

G) EAP exam passage rate by 
eleventh graders 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

G) Percentage of graduating 
seniors that will graduate A-
G 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

Higher than 

comparable 

neighborhood 

schools 

 

State Priority 5: Student engagement 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) Annual 

Average Daily 
Attendance 

>95% >95% >95% >95% >95% 

B) Student 
Absenteeism 
Rates 

<5% <5% <5% <5% <5% 

C) Middle School 
Dropout Rates 

N/A N/A N/A N/A N/A 

D) CDE Cohort 
High School 
Dropout Rates 

Lower than 
comparable 
neighborhood 
schools 

Lower than 
comparable 
neighborhood 
schools 

Lower than 
comparable 
neighborhood 
schools 

Lower than 
comparable 
neighborhood 
schools 

Lower than 
comparable 
neighborhood 
schools 

E) CDE Cohort 
High  School 
Graduation 
Rates 

Higher than 
comparable 

neighborhood 

schools 

Higher than 
comparable 

neighborhood 

schools 

Higher than 
comparable 

neighborhood 

schools 

Higher than 
comparable 

neighborhood 

schools 

Higher than 
comparable 

neighborhood 

schools 
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State Priority 6: School climate 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) Pupil Suspension Rates Lower 

than 
prior 
year 

Lower 
than 
prior 
year 

Lower 
than 
prior 
year 

Lower 
than 
prior 
year 

Lower 
than 
prior 
year 

B) Pupil Expulsion Rates <1% <1% <1% <1% <1% 
C) Annual Stakeholder 

Satisfaction Survey Results 
75% 75% 75% 75% 75% 

 

State Priority 7: Course access 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
Percentage of students, including all 
student subgroups (Hispanic or Latino, 

Socioeconomically Disadvantaged, 

English Learners, and Students with 

Disabilities), unduplicated students, and 

students with exceptional needs, that will 

have access to and can enroll in core and 

non-core subjects content areas as 

available. 

100% 100% 100% 100% 100% 

 

State Priority 8: Pupil outcomes 

Annual Goals 2014-15 2015-16 2016-17 2017-18 2018-19 
A) Student participation in Summer 
     Transition Academy 

98% 98% 98% 98% 98% 

B) Percentage of students correctly 
     placed in ELA intervention 

courses 
90% 90% 90% 90% 90% 

C) Percentage of students 
correctly placed in Math 
intervention courses 

90% 90% 90% 90% 90% 

 

The Granada Hills Charter Governing Board ultimately is accountable and responsible for student 

progress as it relates to student achievement.  The GHCHS Governing Board reviews the 

aforementioned goals as well as additional student performance goals enumerated in the Boardôs 

Performance Metric (See Appendix M) at various meetings through the academic year.  The 

Governing Boardôs annual evaluation of the Executive Director is based on these goals and other 

goals determined annually by the Board and the Executive Director.  The Executive Director is 

charged by the GHCHS Governing Board with the implementation of strategies and programs that 

will ensure higher student performance levels..   

 

When and How Student Outcomes Are Assessed 

Students are regularly assessed in their mastery of the above skills, knowledge and attitudes 

through means such as observation of their activities and their production of meaningful work, 

classroom examination, state-mandated tests, and/or other assessment tools that have been listed in 

the Granada Hills Charter High School student outcome goals.  In order to support our 

instructional program and meet our identified student outcomes, assessment measures will take 

various forms such as standardized tests and authentic assessments including performance and 

project based assignments. 
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STANDARDIZED TESTING 

 

Granada Hills Charter High School agrees to comply with and adhere to the State requirements for 

participation and administration of all state mandated tests pursuant to Section 60606 AND 60851 

and any other statewide standards authorized in statute or student assessments applicable to 

students in non-charter public schools.  If GHCHS does not test (i.e., CA ASPP, CELDT, 

CAHSEE) with the District, GHCHS hereby grants authority to the state of California to provide a 

copy of all test results directly to the District as well as GHCHS. 

 

The California Standards Tests, CELDT, Physical Fitness Test, and the CAHSEE are administered 

during the year. The PSAT is administered to ninth and tenth graders annually at no charge.  

 

Assessment Method Frequency 

State Mandated Standardized Tests (CA CCSS, 

CELDT, CAHSEE) 
Annually, Spring 

Academic Performance Index Annual 

Interim School Wide Student Assessments (Data 

Director) 
Quarterly (every 10 weeks) 

College Entrance Exams, PSAT, SAT I, SAT II, CSU 

Entrance/Placement Exams 
Beginning in Grade 10 

California High School Exit Exam As scheduled by CA State 

Department 

Analysis of Student Projects Ongoing 

Student Progress Reports Six, twelve, twenty week 

Student Diagnostic assessments in English Language 

Arts and Math  

After registration and enrollment 

in school 

Ongoing Classroom Teacher Assessments Daily, Weekly, Quarterly, 

Semester End  

 

 California High School Exit Exam 
All students beginning with grade ten take the California High School Exit Exam (CAHSEE).  It is 

expected that by the time that students complete the grade twelve, one hundred (100) percent will 

have passed the CAHSEE and receive a diploma.  All students at Granada Hills Charter pass the 

CAHSEE.  The goal is to improve to 100 percent proficiency. 

 

The assessment structure includes, in addition to other standards-based and performance-based 

assessment tools such as the SAT standardized tests, comprehensive final exams in each of the 

core academic subjects, quizzes and tests, homework assignments, essays and research reports, 

and teacher evaluation of in-class performance.  These measurements are weighted and combined 

into a comprehensive educational program assessment to determine student achievement and 

promotion to the next grade level.  The aggregate results are issued as a report card to the 

community evaluating the measurable goals and terms outlined in the charter.  

 

Granada Hills Charter conducts assessments and standardized testing of students with disabilities 

using state and District guidelines for modifications and adaptations. 
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MEASURING PUPIL OUTCOMES, FORMATIVE ASSESSMENTS, DATA ANALYSIS AND REPORTING  

 

Performance and Project Based Assignments 

Performance assignments are standards-aligned projects, papers, or tasks that require students to 

produce or create a product. Performance assignments provide the teacher with an opportunity to 

see if students understand important concepts and can apply them to actual work. Granada 

teachers work collaboratively to develop school wide performance assignments in research strands 

spanning grades 9-12 and culminating with the twelfth grade senior project. Teachers use defined 

rubrics to assess student performance.  The projects address progress of the schoolôs ESLRs. The 

common core standards, department benchmark and core assignments facilitate the determination 

of standards to be tested on performance and project based assignments.  

 

Local Assessments 

Each department has developed common formative and summative assessments that are being 

utilized to monitor student progress towards mastery of the standards and expected school learning 

results.  These include content-specific objective tests, essays, quizzes and research projects that 

reflect the content standards.  Individually and in content area teams, teachers review the 

formative and summative assessments to identify weaknesses and modify the instructional 

program.  Departments also collaborate on developing common final exams.   

 

Throughout the year, teachers in various departments meet to score student work. Collaborative 

assessment is a tool for teachers make curricular decisions and improve practice. As teachers 

assess student work, they identify instructional practices that are effective for students, set goals 

for their teaching, and share successful lessons, strategies, and classroom practices.  In addition 

they identify students who need additional support. 

 

Ongoing Interim Assessments  

Ongoing assessment and evaluation of educational outcomes are vital in determining if the 

educational purposes are attained.  The first step in the assessment process is the collection of data 

and information. 

The student achievement data routinely gathered and analyzed include: 

¶ Results from regularly scheduled assessments given in core academic subjects (at 6 weeks 

and 12 weeks and at 20 weeks for final semester grades). 

¶ In classroom departmental placement and common final exams (prior to issuing 12 and 20 

week reports). 

¶ Results from State Standardized testing, PSAT, SAT I & II, CAHSEE, International 

Baccalaureate and Advanced Placement Exams. 

 

Data gathered is used to measure progress towards stated goals and to determine the effectiveness 

of our instructional program.  Data informs our decisions regarding the need to continue, modify, 

improve, add or discontinue instructional strategies. 

 

Analysis of Student Work 

Instructional program staff regularly uses a wide range of assessment information to modify 

curriculum and instruction and improve student achievement.  Teachers, in collaborative teams, 

develop and implement an efficient student performance, data gathering and reporting system to 

benchmark student performance using multiple measures of assessment and data gathering. For 

example, teachers is their various disciplines create assessments that assess the agreed upon 

standards. Student work is calibrated using a common rubric and teachers grade papers that may 
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belong to a peer. The procedures in the process create insight into a standardized performance that 

gives students equity, access and a fair grade in benchmarked assessments. 

 

Data Gathering 

As data is gathered and entered both in eSchool Plus and data director, the faculty and staff begins 

the task of analysis to measure progress towards the schoolôs selected objectives.  Ongoing data 

gathering and analysis guides and informs decisions for determining successful progress or the 

need for program adjustments.  

 

Schoolwide general and subgroup student performance results on standardized testing are shared 

and evaluated by all stakeholders as they become available. Department teams, academic program 

groups, and counselors can access data through eSchool Plus and provide support and guidance to 

meet the learning needs of individual students. Teachers can use data from both systems to 

develop strategies for instructional improvement.   

 

Common formative and summative assessment data are regularly entered into DataDirector and 

accessed by individual teachers and collaborative teams to assess and inform instruction.   

 

Data to Be Gathered By Purpose Frequency 

Observing lessons teachers 

deliver and the nature of 

student participation in 

classroom activities. 

To measure effectiveness of 

instruction. Data will be used to 

inform professional development 

needs. 

Daily/Weekly 

Classroom Curriculum and 

Instruction Observations 

To measure the degree of and 

consistency with which grade 

appropriate standards based 

instruction is taking place. Data is 

used to share best practices 

Weekly 

Interviewing students about 

their courses of study. 

Connect with individual students on 

their progress towards meeting 

graduation and college-requirements 

to develop student awareness of their 

progress and to assist them with 

maintaining their individual portfolio. 

Semester end 

Conducting student case 

studies/Action research 

To learn how individual students and 

their families are affected by our 

instructional program and to learn 

about how they feel their needs are 

being met. 

Teachers collect classroom data and 

use the results and analysis to plan 

and drive instruction 

Selected students 

reflecting low and 

high achievement. 

Using Rubrics and 

Benchmarks to calibrate 

teacher assessments of student 

work projects 

To ensure consistency of high 

expectations in determining criteria 

for proficient student work. 

Ongoing as part of 

weekly professional 

development. 

Using Student Portfolios as 

part of data collection 

To measure student progress towards 

meeting graduation and college-

entrance requirements 

Annual, June 
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Analyzing the results of parent 

and student surveys. 

To measure the degree to which 

parents and students are satisfied that 

our school is meeting their needs and 

addressing the goals of our charter. 

Annual, Spring 

 

Grading Policy 

Grading is based on a common and standardized grading policy.  Our school issues student 

progress reports every six (6) weeks based on student proficiency on grade level/subject standards 

and expectations designated for the quarter. The student progress report is be based on multiple 

measures including teacher assessments, portfolio/exhibits, and specific assessments to quantify 

student performance.  Student progress reports reflect their progress towards advanced, proficient, 

basic or below proficient performance.  Interim assessment results, daily student work, and final 

exams are used to determine student performance. Student course grades to meet graduation 

requirements include A-G and are scaled on an A through D scale. Grading rubrics for grades A-D 

are determined and standardized by teachers in all content areas. Student reports are issued and 

recorded through our eSchool Plus data system.  Parents of students performing below/far below 

proficient performance are required to participate in a scheduled parent conference to discuss the 

parentsô and the teachersô role in the improvement plan. Teachers and parents meet together to 

discuss progress and to make a commitment to provide support and ensure that students take 

responsibility for their learning. 

  

Factors That Influence Academic Achievement 
Granada Hills Charter monitors both the process and outcome of its academic programs in three 

areas that influence academic achievement and growth: Student Conduct, Parent Involvement, and 

Professional Development. 

 
Factors that 

Influence 

Achievement 
Measurable Student Outcomes Measurement Tools 

Student 

Conduct 
¶ Maintain average daily attendance rate of at least 

95 percent 

¶ Decrease truancy rate annually 

¶ Decrease suspensions/expulsions annually 

¶ Decrease mediation referrals 

Teacher and school records 

Student 

Health 
¶ Practice good personal hygiene 

¶ Participate regularly in physical education 

activities 

¶ Demonstrate healthy physical, mental and social 

habits and attitudes 

Teacher observation 

Attendance rate 

Annual Physical 

Performance Assessment 

Parent 

Involvement 
¶ Encourage active participation and performance 

monitoring of the online access center (HAC) 

¶ Increase parent attendance at special programs, 

festivals and forums annually 

School records 

Professional 

Development 
¶ Encourage 100 percent participation in planning 

and examination of instructional practices in the 

department and school-wide held  

¶ Maintain 31 late start Tuesdays 

¶ Maintain 4 Pupil Free Days  

School records 

Teacher ¶ Foster knowledge of curriculum Student Test Scores 
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Performance ¶ Encourage competence in pedagogy 

¶ Promote positive professional attitude 

¶ Implement effective teaching strategies 

Annual Administrative  

Evaluations 

Peer Observation and 

Feedback  for Support 

Annual Staff Self-

Reflection 

Financial 

Solvency 
¶ Maintain annual surplus 

¶ Explore grant and funding opportunities 

Annual Audit 

Forecast/Budgets 

 

Longitudinal Analysis of Progress 

Results from the academic assessments, data collection records, evaluations, stakeholder surveys 

and interviews are collected, analyzed, reported, published, and distributed to the school 

community as part of an annual progress and program audit.  The annual audit is used to 

determine student progress overtime and the quality of programs at Granada Hills Charter High 

School.  

 

In addition to analysis of data, the GHCHS Governing Board, which meets monthly, receives 

regular updates from the Executive Director on the schoolôs progress toward meeting the academic 

goals outlined in its charter, achieving full operational compliance with its charter, and operating 

in a fiscally prudent manner.  

  



 

92 

  

ELEMENT  4:   GOVERNANCE  

 

The Governing structure of the school, including, but not limited to, the process to be 

followed by the school to ensure parental involvement. 

California Education Code Section 47605 (b) (5) (D) 

 

Granada Hills Charter High School shall be operated as a California non-profit public benefit 

corporation. This corporation is organized and operated exclusively for charitable purposes within 

the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue and 

Taxation Code Section 23701(d).   

 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school 

operated by or as a non-profit public benefit corporation shall not be liable for the debts or 

obligations of the charter school or for claims arising from the performance of acts, errors or 

omissions by the charter school if the authority has complied with all oversight responsibilities 

required by law.  Granada Hills Charter shall work diligently to assist the District in meeting any 

and all oversight obligations under the law, including monthly meetings, reporting, or other 

District-requested protocol to ensure the District shall not be liable for the operation of the Charter 

School.   

 

The corporate bylaws of the Charter School shall provide for indemnification of the Charter 

Schoolôs Board, officers, agents, and employees, and the Charter School will purchase general 

liability insurance, Board Members and Officers insurance, and fidelity bonding to secure against 

financial risks. 

 
GENERAL PROVISIONS 

 

As an independent charter school, GHCHS, operated as or by its nonprofit public benefit 

corporation, is a separate legal entity and shall be solely responsible for the debts and obligations 

of Granada Hills Charter.  

 

Granada Hills Charter shall comply with the Brown Act and the Public Records Act. 

 

GHCHS has adopted a conflict of interest code that complies with federal and state laws, the 

Political Reform Act, and the Corporation Code and Conflict of Interest rules. Members of the 

GHCHS Governing Board, any administrators, managers or employees, and any other committees 

of the School shall comply with applicable federal and state laws, nonprofit integrity standards and 

LAUSD Board-adopted Charter School policies and regulations regarding ethics and conflicts of 

interest. 

 

Granada Hills Charter shall ensure that, at all times throughout the term of the Charter, the bylaws 

of its governing board and/or nonprofit corporation are and remain consistent with the provisions 

of this Charter. In the event that Charter School amends its bylaws, it shall provide a copy of the 

amended bylaws to CSD within 30 days of adoption.  

 

Granada Hills Charter High School shall make available to the CSD copies of all governing board 

meeting agendas at the same time that they are posted in accordance with the Brown Act.  Granada 
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Hills Charter shall also make available to the CSD copies of all board meeting minutes within one 

week of governing board approval of the minutes.   

 

The District reserves the right to appoint a single representative to the GHCHS governing board 

pursuant to Education Code section 47604(b). 

 

 

TITLE IX,  SECTION 504, AND UNIFORM COMPLAINT PROCEDURES 

 

Granada Hills Charter shall designate at least one employee to coordinate its efforts to comply 

with and carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title 

IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504), including any investigation 

of any complaint filed with Charter School alleging its noncompliance with these laws or alleging 

any actions which would be prohibited by these laws. Granada Hills Charter High School shall 

notify all its students and employees of the name, office address, and telephone number of the 

designated employee or employees. 

 

Granada Hills Charter shall adopt and publish complaint procedures providing for prompt and 

equitable resolution of student and employee complaints alleging any action which would be 

prohibited by Title IX or Section 504.    

 

Granada Hills Charter shall adopt and implement specific and continuing procedures for notifying 

applicants for admission and employment, students and parents of elementary and secondary 

school students, employees, sources of referral of applicants for admission and employment, and 

all unions or professional organizations holding collective bargaining or professional agreements 

with GHCHS, that GHCHS does not discriminate on the basis of sex or mental or physical 

disability in the educational programs or activities which it operates, and that it is required by Title 

IX and Section 504 not to discriminate on any such basis. 

 

Granada Hills Charter shall establish and provide a uniform complaint procedure in accordance 

with applicable federal and state laws and regulations, including all applicable requirements of 

Cal. Admin. Code, tit. 5, §§ 4600 et seq.    

 

Granada Hills Charter shall adhere to all applicable federal and state laws and regulations 

regarding pupil fees, including Cal. Educ. Code sections 49010 ï 49013, and extend its uniform 

complaint procedure to complaints filed pursuant to Cal. Educ. Code section 49013.  

 

Legal and Policy Compliance 

Granada Hills Charter shall comply with all applicable federal and state laws and regulations, and 

District policy as it relates to charter schools. 

 

Responding to Inquiries 

Granada Hills Charter, including its nonprofit corporation, shall promptly respond to all inquiries, 

including but not limited to inquiries regarding financial records from the District, and shall 

cooperate with the District regarding any inquiries. Granada Hills Charter, including its nonprofit 

corporation, acknowledges that it is subject to audit by LAUSD, including, without limitation, 

audit by the District Office of the Inspector General. 

 

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related 

to GHCHSôs operations is received or discovered by the District, GHCHS shall cooperate with 
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any resulting investigation undertaken by the District and/or the Office of the Inspector General 

Investigations Unit.  

 

Notification of the District 

Granada Hills Charter High School shall notify the Charter Schools Division in writing of any 

citations or notices of workplace hazards, investigations by outside regulatory or investigative 

agencies, lawsuits, or other formal complaints, within one week of receipt of such notices by 

GHCHS. Granada Hills Charter High School shall also notify the CSD in writing of any internal 

investigations within one week of commencing investigation.   

 

Transfer of student records 

When a student transfers for any reason from GHCHS to any other school, GHCHS shall transfer 

the studentôs complete cumulative record within 10 school days of receiving a records request 

from the receiving school.  When a student transfers for any reason from a District school to 

GHCHS, the District or District school shall transfer the studentôs complete cumulative record 

within 10 school days of receiving a records request from GHCHS   In the event GHCHS closes, 

GHCHS shall comply with the student records transfer provisions in Element 16.   

 

Renewal 

Renewal of the charter shall be in accordance with the standards set forth in Education Code 

Section 47605and 47607.  

 

 

GRANADA HILLS CHARTER  HIGH SCHOOL GOVERNING BOARD 

 

The mandate of the Governing Board and stakeholders of GHCHS is to promote the guiding 

mission of GHCHS as articulated in this Charter.  In order to do so the Governing Board is 

empowered to operate as the decision-making body in regard to school-wide policies.  The 

governing structure is designed to foster participation by all stakeholders, and assure the 

effectiveness of local school control and accountability.  As such, the Governing Board will exist 

to affirm or reject policy recommendations made by the standing or ad hoc committees established 

by the Governing Board, and to evaluate the Executive Director. As part of the schoolôs mission, it 

is vital that pupils witness and participate in the schoolôs collaborative process of policy 

development and decision making. 

 

Board Meetings and Duties 

The Governing Board will meet monthly (except during the summer months or more often, as 

needed) and in accordance with the Brown Act. Meetings will be held at Granada Hills Charter 

High School, 10535 Zelzah Avenue, Granada Hills, California. The meeting calendar for the 

Governing Board and Standing Committees is prepared by the Board Chair and the Executive 

Director and approved by the Governing Board each December for the following calendar year. 

Agendas are posted on the schoolôs website, on a bulletin board at the front entrance of the school 

and in the main office of the school. The Governing Board is fully responsible for the operation 

and fiscal affairs of the Charter School, including but not limited to the following: 

¶ Hire, supervise, evaluate, discipline, and dismiss of the Executive Director of the Charter 

School; 

¶ Approve and monitor the implementation of general policies of the Charter School. This 

includes effective human resource policies for career growth and compensation of the staff; 
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¶ Approve and monitor the Charter Schoolôs annual budget and budget revisions; 

¶ Act as a fiscal agent. This includes but is not limited to the receipt of funds for the 

operation of the Charter School in accordance with applicable laws and the receipt of 

grants and donations consistent with the mission of the Charter School; 

¶ Contract with an external independent auditor to produce an annual financial audit 

according to generally accepted accounting practices; 

¶ Establish operational committees as needed; 

¶ Regularly measure progress of student performance; 

¶ Involve parents and community in school related programs; 

¶ Execute all applicable responsibilities provided for in the California Corporations Code; 

¶ Engage in ongoing strategic planning; 

¶ Approve the school calendar and schedule of Board meetings; 

¶ Participate in the dispute resolution procedure and complaint procedure when necessary; 

¶ Approve charter amendments as necessary and submit requests for material revision as 

necessary to the District for consideration; 

¶ Approve annual independent fiscal audit and performance report; 

¶ Appoint an administrative panel or act as a hearing body and take action on recommended 

student expulsions; 

¶ Oversight of curricular and extra-curricular programs; 

¶ Community service programs; 

¶ Graduation requirements; 

¶ School facilities and safety; 

¶ Pupil behavior and performance, including but not limited to academic achievement and 

mitigation, attendance, dress and decorum, maintenance of a clean campus, open-campus 

and other privileges, participation in extra-curricular activities and discipline proceedings; 

¶ School-Community relations; 

¶ Establish ad hoc hiring committee composed of a variety of stakeholder representatives, 

depending on the position  

 

The Governing Board may initiate and carry on any program or activity or may otherwise act in a 

manner which is not in conflict with or inconsistent with or preempted by any law and which are 

not in conflict with this charter or the purposes for which schools are established. 

 

The Governing Board may execute any powers delegated by law to it and shall discharge any duty 

imposed by law upon it and may delegate to an employee of the Charter School any of those 

duties with the exception of budget approval or revision, approval of the fiscal audit and 

performance report, and the adoption of Governing Board policies.  The Governing Board, 

however, retains ultimate responsibility over the performance of those powers or duties so 

delegated.  Such delegation will 

 

¶ Be in writing; 

¶ Specify the entity designated; 
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¶ Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates of 

the delegation; and 

¶ Require an affirmative vote of a majority of Board members. 

 

The GHCHS Governing Board members will complete an annual in-service for the purposes of 

training individual board members on their responsibilities with topics to include at minimum 

Conflicts of Interest, the Brown Act, the Public Records Act,  oversight responsibilities and best 

practices for board governance.  The Governing Board will attempt to achieve consensus in the 

determination of school-wide policy. When consensus cannot be reached, decisions will be 

determined by vote, with the will of the majority prevailing as outlined in the bylaws. 

 

In order to foster a cooperative and collaborative relationship, facilitate communication, encourage 

a meaningful articulation of ideas, and promote mutual understanding between GHCHS and non- 

charter schools within LAUSD,  LAUSD staff are encouraged to attend Board meetings.  The 

GHCHS Governing Board will also solicit the participation of members of the community who do 

not have a stake in or accountability for the schoolôs educational mission and outcomes as 

expressed herein. 

 

The GHCHS Governing Board will also solicit the participation of members of the community 

who do not have a direct stake in or accountability for the schoolôs educational mission and 

outcomes expressed in this charter. Members of the community may attend board meetings 

consistent with open meeting requirements. All Governing Board meetings are open to the public. 

Meeting agendas and minutes will be made available as required by law. 

 

Composition of the Governing Board  

The Governing Board shall consist of nine (9) voting members:  

¶ three (3) at large/community members  

¶ one (1) parent/guardian  

¶ two (2) certificated teachers (certificated support staff, included) 

¶ one (1) classified staff member  

¶ one (1) administrator (other than the executive director)  

¶ one (1) retired GHCHS teacher   

 

In addition, one (1) student member will sit on the Board in a non-voting capacity.  Should the law 

change or the District require a change necessitating a change in Board composition to all non-

interested members, Board member selection shall follow the Ad Hoc Board Screening Committee 

process outlined below with the existing, sitting Board members ratifying or rejecting the 

recommendation made by the Ad Hoc Board Screening Committee. Such a change in Board 

composition shall not require District approval. The District shall be promptly notified of any such 

change. 

 

For a policy or motion to be passed, a majority will need to approve. Employee Board members 

will recuse themselves from discussion and voting on all employment related issues including 

salaries. 

 

Qualifications 

Certificated Teacher Representatives 

¶ Must be currently employed at GHCHS in a certificated position and, if applicable, a 

member of the respective bargaining unit at GHCHS 



 

97 

  

Classified Representative 

¶ Must be currently employed at GHCHS 

 

Administrative Representative 

¶ Must be currently employed at GHCHS 

 

Parent/Guardian Representative 

¶ Must be parent/guardian of a currently enrolled GHCHS student 

¶ Must be non-interested (not an employee of GHCHS) 

 

Retired Teacher Representative 

¶ Must be non-interested (not an employee of GHCHS) 

¶ Must have been employed at GHCHS within the most recent 10 years. 

 

At Large Representative 

¶ Must be non-interested (not an employee of GHCHS) 

¶ Must meet one of the following criteria: 

Á Community member with direct familiarity with GHCHS, its history and goals. 

(This may include former parents, students, employees) 

Á Former educators with direct familiarity with GHCHS, its history and goals 

Á Expertise in fields such as law, banking, fundraising, business, etc., that are 

relevant to education 

Á (Persons serving as At Large members do not necessarily have to reside within 

the GHCHS attendance boundaries.  Current parents may be considered for an 

At Large member position.) 

 

Selection 

Of Certifi cated Teachers:   

¶ Teacher board members will be elected by a simple majority vote of all certificated 

teachers at GHCHS.   

¶ Only permanent certificated teachers may serve on the Board.   

¶ No teacher who currently serves as a department chair may be elected to a Governing 

Board seat. 

¶ If applicable, no certificated teacher who currently serves as the teacher bargaining unit 

representative may be elected to a Governing Board seat. 

¶ No more than one member of each academic department may hold a board seat at the same 

time.  In the event that two or more members of the same department are competing for a 

seat on the Governing Board, the individual who receives the most votes will be selected.   

¶ A teacher who teaches in more than one department will be considered to represent the 

department for which he/she teaches the most hours.   

 

Of Classified Staff: 

¶ The classified staff board member will be elected by a simple majority vote of all classified 

staff.  

¶ If applicable, no classified staff member who currently serves as a bargaining unit 

representative may be elected to a Governing Board seat.  

 

Of Administrative Staff: 
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¶ Not counting the Executive Director, the administrative staff shall select a representative to 

serve on the board for a term of two years.  

 

Of Retired Teacher: 

The Governing Board shall appoint an Ad Hoc committee composed of GHCHS 

stakeholders that shall be charged with the following: 

 

¶ In September solicit nominations of qualified candidates, instruct interested nominees to 

submit a statement of candidacy (resume consisting of experience, qualifications, interest, 

and understanding of GHCHS, its history, goals, etc.) by October 1. 

¶ In October the committee will meet to review candidateôs statements, interview candidates 

if necessary, and make a recommendation to the Board. 

¶ In December the Board members will vote to appoint new or continuing Board members. 

¶ Any retired teacher selected to serve on the Board can be removed for cause by a majority 

vote of the elected Board members. 

¶ In the event the Retired Teacher seat is unfilled and no eligible and qualified candidate is 

available, the Board shall appoint a person who qualifies as an At Large Representative to 

fill the seat until an eligible and qualified retired teacher can be selected per the process 

outlined above.   

 

Of At Large Members 

¶ Follow the guidelines set forth for the Retired Teacher position. 

Of Parent/Guardian 

¶ Follow the guidelines set forth for the Retired Teacher position. 

 

Student (Non-voting rep) 

¶ To be selected by the GHCHS Student Council and Advisor and approved by the 

Executive Director. 

 

Board Member Terms 

¶ Each Board member shall serve a term of two years.   

¶ There are to be no term limits (number of consecutive times a member may run for re-

election). 

¶ Governing Board terms will commence January 1 and end December 31. 

 

Chair of the Governing Board 

Each year, the Board will elect a Chair by a simple majority vote of all Board Members.  Any 

member of the Board may be eligible for this position, regardless of the stakeholder group he/she 

represents.   

 

The Chair may choose to resign the Chairmanship with a letter of resignation, in which case the 

Governing Board will elect a new Chair for the remainder of that term.   

 

The Chair may be recalled from the Chairmanship by a two thirds vote of the Governing Board.  

In this case, the Governing Board will elect a new Chair for the remainder of that term.   

 

The Chair may select a Vice Chair to act on behalf of the Chair in the absence of the Chair. 
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Recall Procedures 

Of Teachers - Signatures of 40 percent of the teachers are needed in order to initiate recall 

procedures.  Within two weeks of receiving this petition, the Executive Director will oversee a 

vote of the faculty by secret ballot.  A two-thirds vote by the teachers will recall the teacher 

Governing Board Member in question.   

 

Of Parent and At Large Members - If concerns regarding the parent or at large Governing Board 

Members are expressed to the Board Chair, then it is the responsibility of the Chair to consider the 

validity of these concerns and decide whether a recall vote of the parent is appropriate.  A two-

thirds vote of the Governing Board is needed to recall a parent or at large Board Member.   

 

Of Classified Staff - Signatures of 40 percent of the classified staff are needed in order to initiate 

recall procedures.  Within two weeks of receiving this petition, the Executive Director will oversee 

a vote of the classified staff by secret ballot.  A two-thirds vote by the classified staff will recall 

the classified staff Governing Board Member in question.   

 

Of Administrative Staff - If concerns regarding the Administrative Governing Board Member are 

expressed to the Chair, then it is the responsibility of the Chair to consider the validity of these 

concerns and decide whether a removal vote of the administrator is appropriate.  A two-thirds vote 

of the Governing Board is needed to remove this member. 

   

Replacement Procedures 

If a Governing Board Member wishes to resign, he or she will submit a letter of resignation to the 

Chair of the Governing Board.   

 

If a teacher, classified employee, or administrative Governing Board Member resigns or is 

recalled, an election will be held to replace the Governing Board Member for the remainder of that 

term. If a parent, retired teacher, or at large community member resigns or is recalled, the Board 

may appoint an interim replacement until the approved screening and selection process has taken 

place. 

 

Governing Board Standing Committees 
Granada Hills Charter believes that we best serve our students with a distributive leadership 

structure. We envision faculty, staff, parents, students, and administrators bringing their concerns 

and ideas to one or more standing committees through attending and participating in open 

committee meetings and submitting written proposals to the committees.  

 

All stakeholders will have representatives on each committee so that concerns and ideas may also 

be brought to the attention of the committees through this representation. The standing committees 

will then work to create policies and programs in the areas of their purview and which do not 

conflict with provisions of collective bargaining agreements based on the input they receive from 

stakeholders.  

 

Consistent with legal requirements, standing committees will make it a practice to seek the input 

of stakeholders by publishing their meeting times and agendas according to the Brown Act and by 

communicating with the school community on a regular basis. When a standing committee is 

faced with a decision that will have a major effect on the entire faculty and staff, that committee 

may poll the faculty and staff in order to best represent their constituents when making the 

decision. Such decisions include the length of the school day, the structure of the school year 

calendar, final exam schedules and other special bell schedules, and any changes in working 
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conditions such as salary, benefits, or other contract issues.  Any such decision must be consistent 

with and subject to the charter's current bargaining agreements and any obligation by GHCHS to 

bargain such changes. 

 

Policies should be created in standing committees or Board established ad hoc committees and 

submitted from those committees to the Governing Board for approval.  Policies may include the 

following:  graduation requirements, curriculum, professional development, new construction, use 

of facilities, budgetary policy, requirements for audits, dress code, attendance policy, special 

student programs, and student discipline.  In non-policy decisions, whenever possible, the 

Governing Board will seek input from standing or Board established ad hoc committees.  In the 

best interest of members of the charter, the Governing Board will act independently on selected 

non-policy issues such as confidential personnel issues, pending lawsuits, and campus 

emergencies. 

 

In addition to the Governing Board meeting on a regular basis, each standing committee shall 

meet monthly except during the summer months, but more often as necessary. In addition, a 

Council of Councils shall be formed including the chairs of each standing committee and the 

Executive Director. Council of Councils members will meet once a month, but more often as 

necessary, and will be expected to attend Governing Board meetings, Council of Councils 

meetings, and their own standing committee meetings to ensure all school communication in 

decision making. 

 

Amending the Governing Structure 

The governing structure of GHCHS may be revised.  Amendments to this charter may be proposed 

in writing and submitted to the Governing Board by any stakeholder.  Amendments must then be 

approved by the Governing Board.  Pursuant to Education Code Section 47607, material revisions 

of the charter shall be made in accordance with the standards and criteria of Education Code 

Section 47605.  All Governing Board activities will be conducted in accordance with its bylaws, 

which may subsequently be amended pursuant to the amendment process specified in the bylaws, 

and with relevant state and federal codes governing public agencies. 

   

 

STANDING COMMITTEES  

The Governing Board shall propose standing and temporary (ad-hoc) committees to focus on 

specific tasks and/or policies, such as those listed in the initial description of the Governing 

Board's purview stated previously.   

 

The following standing committees with their respective purviews are in operation at this time: 

 

¶ Curriculum and Instruction - curriculum, instructional delivery, professional development, 

graduation and technology. All academic department chairs or their designees are required 

to serve on this committee; 

 

¶ Student Services - school safety, security, attendance, and student needs; 

 

¶ Operations - facility related matters such as new construction, policy on facilities rental, 

and other plant improvements and policies; scheduling matters such as calendar and bell 

schedules among others. 
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Per Board action with or without a recommendation from the Council of Councils, the standing 

committee structure can be modified, including the dissolution and creation of a committee. 

 

Standing Committee Composition 

Each standing committee will be composed of 15 members:  

¶ Nine teachers (one from each department or department group, as follows: English, Math, 

Social Studies, Science, World Languages and Cultures/EL, Physical Education, Special 

Education, VAPA, Out of Classroom Personnel)  

¶ One Administrator (including Administrative Director, CAO,  CBO, and COO) 

¶ Two parents 

¶ Two classified staff members 

¶ One student (from the Student Council class) 

 

Each academic department will place its chair on the Curriculum and Instruction committee and 

select, through an internally designed process, other teachers to serve on the remaining 

committees. Administrators, classified staff and the Student Council class will each select 

individuals to serve on the various committees through their own internally designed selection 

process.  Parent and At Large Board members will determine the parent/guardian representatives 

for the various standing committees. Each standing committee will then elect its own Chair by a 

simple majority vote.  

  

All 15 members of each standing committee are voting members and a quorum of eight members 

is necessary to hold a decision-making vote on any issue. If standing committee members must be 

absent from a meeting, they may send designees from their constituency groups to vote in their 

absence as long as the standing committee chair is notified in advance of the identity of the 

designee. 

 

FISCAL MANAGEMENT  

 

A campus financial office has been established and is staffed by the Chief Business Officer (CBO) 

who will oversee all financial matters on campus. Budget allocations and expenditures would be 

made public through this office. The financial office may work closely with an outside CPA for 

the audit of the school's end of year financial statements and for appropriate review of procedures 

and internal control. Each standing committee may be authorized to manage the portion of the 

schoolôs budget under its previously stated purview. The Governing Board may authorize a 

standing committee to make final financial decisions regarding portions of the schoolôs budget. 

For example, the Curriculum and Instruction committee may appropriate surplus funds by 

awarding mini-grants to teachers who submit proposals. 

 

The CBO will identify all expenditures necessary by law and budget for them from the general 

fund.  These would be items such as payroll, benefits, utilities, and district encroachments.   The 

department chairs will propose their needs to the CBO from a "zero-based budgeting" approach, 

which means that all expenditures will be justified and not necessarily solely based on past 

practices. Past budgets may serve as a guide. The CBO, Executive Director, administrative staff, 

and department chairs will review various school proposals as they prepare the budget.  The 

resulting budget will be sent to the Governing Board for approval.  
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Compensation for Board Members and Committee Leadership 

Governing Board members shall not be compensated for their work as Board members. Standing 

Committee chairs and secretaries may be compensated for their time and energy in some manner, 

such as through a differential. 

  

LAUSD Charter Policy 

GHCHS will comply with the Districtôs Board-adopted policy related to charter schools as it may 

change from time to time. If the Districtôs charter policy changes in such a way that it may impact 

the School, sufficient time and notice shall be provided to the School to allow for necessary 

changes to ensure compliance.  

 

LAUSDôs right to revoke the GHCHS charter shall be subject to appeal rights under California 

Education Code 47607. 

 

Governing Board flow chart and parent complaint resolution process flow chart on following 

pages. 

  



 

103 

  

 

 

 

  

Administration  

GHCHS Governing Board  

Council of Councils  

Standing 
Committee Chairs 

Standing Committees  

With staff, parent and student members 

Executive 
Director 



 

104 

  

  

 

Parent Complaint  

Resolution Process  

Classroom Issue 

Meet with Administrator to Resolve 

GHCHS Complaint Issue 
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